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ABSTRACT 

Effective learners’ class room engagement determines learners’ achievement in most case as this 

has been studied and confirmed by many researchers. This study looked at how the learners’ class 

room engagement is related to the learners’ achievement in selected upper Primary schools in 

Bukoto West, Lwengo District. It was anchored on specific objectives of; examining the level of 

learners’ engagement in primary school, assessing learners’ achievement in primary schools and 

finally testing the hypothesis that; there is no statistically significant relationship between class 

engagement and learners’ achievement in primary schools.  

The study adopted a correlational research design with both quantitative and qualitative approach 

of data collection and analysis. Participants were selected using simple random sampling and 

others using purposive sampling. Questionnaires and interview guides were used to collect data 

from respondent where all ethical considerations were fully observed and considered in this study. 

The present undertaking found out that the level of learners engagement in their class rooms are 

very high and that this helps them to understand and conceptualize more what they are being taught 

by their teachers, the study also found out that learners in upper primary school achieve better 

grades(D1-D2) in good numbers in end of term exams compared to beginning of term and mid-

term exams, the study also revealed that there is a strong positive relationship between learners’ 

class room engagement and upper primary Learners’ Achievement in English in selected primary 

Schools. This led to the rejection of the null hypothesis of the study.  

The study concluded that; primary school learners engage more in their classrooms and this helps 

them to understand more what their teacher teaches following the new curriculum which is learner 

centered to create innovation and creativity as part of practicability, learners’ achievement is based 

on the time of assessment whereby the learners pass with good grades at the end of the term 

compared to the exams that are done at the beginning and in the middle of the term, learners’ class 

room engagement has a strong positive relationship with learners’ achievement in primary schools. 

 

 

 



1 
 

CHAPTER ONE 

INTRODUCTION 

Introduction 

This chapter provides an overview of the study’s history, problem statement, purpose, 

goals, research questions, and hypothesis. It also discusses the scope of the study, importance, and 

conceptual framework. 

Background 

The study’s backdrop is divided into four categories: historical, theoretical, conceptual, and 

contextual perspective. 

Historical perspective 

Access to high-quality education presented various challenges in the United States. Many 

white individuals believed in the colonial era that Black people, in especially slaves, would begin 

to question the oppressive institutions of power if they had an education. (Lowe Robert, 1986).  As 

a result, numerous states passed legislation making it illegal for slaves to receive an education. 

These laws were commonly known as anti-literacy laws. Several southern states (Virginia, South 

Carolina, Mississippi, and Georgia) would criminally prosecute any slave who sought to learn to 

read or write, however the punishment varied from state to state (Davis Edward, 1845). This 

affected teachers ‘content breakdown, materials used and assessment that led pupils face unequal 

access to education that affects the learners’ grades attained in primary schools, (Austin, Nathan, 

2014). 

Pre- and post-colonial periods can be distinguished in African educational history. Since 

the introduction of formal education to Africa by European colonists, African education, especially 

in West and Central Africa, has been distinguished by both traditional African teachings and 

schooling institutions in the European tradition. Since colonialism’s inception, instability brought 
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on and exacerbated by violent wars in many African countries has contributed to school insecurity 

and low learners’ achievement. This status of education reflects both these effects. Several glaring 

discrepancies based on location, economic status, and gender are still present in South Africa’s 

existing educational institutions and have an impact on student achievement in elementary schools. 

Since Uganda was a British protectorate from 1877 to 1970, when missionaries first began 

formal education, or ten years after Uganda gained independence in 1962, schooling was modeled 

after the British system of education (Namulondo, 2008).  Teachers at the period gave exceptional 

performances as a result of their excellent welfare, which included accommodation, medical care, 

bread, and tea during breaks (Mazaki, 2017).  However, the era from 1971 to 1979 saw a decline 

in teachers’ performance because of the turmoil of the dictatorship, which permeated all spheres 

of life during that time, including the educational one.  Since then, learners have received bad 

grades that have been attributed to ill-prepared teachers and instructional resources (Mujuni, 

2019).   

In Uganda currently, the pass rate is very high compared to the past years in all subjects 

including English and mathematics (MoE). This gives a clear picture of how Even Lwengo district 

which has been performing poorly in English from 2018 to 2022 is currently now registering a 

great improve in the passes attained in English language at primary seven (UNEB, 2018). A 

number of studies have tried to analyze the underlying causes of low learners’ achievement in 

other developed countries but little is known currently in Uganda as to why the pupils are 

performing very well given the fact that their teacher and the physical set up has remained them, 

hence this study was necessary specifically focusing on Bukoto West, Lwengo District in Uganda.  
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Theoretical perspective 

Self-determination Theory (SDT) 

SDT provides a theoretical guide for how the social context within the classroom can affect 

learners’ achievement (Ryan & Deci, 2017). Intending to connect multiple motivation theories, the 

researchers (Skinner, Furrer, Marchand, &Kindermann, 2008; Skinner, Kindermann, Connell, & 

Wellborn, 2009) have proposed the Self-System Model of Motivational Development (SSMMD) 

as a framework for causally connecting classroom engagement to other motivational variables 

identified by other theories of human motivation, particularly SDT. In this integrated model, there 

are four types of motivational variables. Context variables refer to the social environment of 

learners, including teachers, parents, and peers. Self-variables refer to learners’ ability beliefs, 

values, and attitudes, and particularly their perceptions of how well their need for autonomy, 

competence, and relatedness are satisfied. The third category, action, concerns goal-directed 

behaviors, particularly engagement in a learning activity. The last component of the model is the 

outcome, which, in the educational domain, is exemplified by cognitive development and learning. 

The SSMMD with its four components articulates the process by which the basic psychological 

needs posited by SDT as important aspects of the self are affected by the context and, in turn, 

affect engagement and relevant outcomes.  

In the study of "Learners’ Classroom Engagement and Upper primary Learners’ 

Achievement in English in selected primary Schools of Bukoto West, Lwengo district," the Self-

Determination Theory (SDT) can be applied to enhance both engagement and achievement. SDT 

posits that individuals have innate psychological needs for autonomy, competence, and 

relatedness, which when fulfilled, foster intrinsic motivation and optimal functioning. In this 

context, promoting autonomy can involve providing students with choices in their learning 

activities and encouraging self-directed learning. Enhancing competence can be achieved by 
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setting achievable goals, offering constructive feedback, and recognizing individual progress, 

thereby building students' confidence in their English skills. Fostering relatedness can be 

accomplished by creating a supportive classroom environment where students feel connected to 

their teachers and peers. By addressing these needs, SDT suggests that students will be more 

intrinsically motivated, leading to higher engagement levels and improved academic achievement 

in English. 

For the present study, the theory underpins the study that teachers’ actions and classroom 

underlying forces can support learners’ need for competence and learners actively involve 

themselves in their learning activities, allowing them to learn more and to show higher academic 

achievement (Connell & Wellborn, 1991; Dincer et al., 2012; Noels et al., 2016; Reeve, 2012; 

Ryan & Deci, 2000). 

 

Conceptual perspective 

Learner classroom engagement refers to the process of learning in which students actively 

participate in classroom activities. Classroom engagement includes cognitive, affective, and 

behavioral components (Wang, Bergin, & Bergin, 2014). Affective engagement states students’ 

enjoyment, interest, and excitement. Cognitive engagement expresses students’ use of cognitive 

skills and meta-cognitively active participation (Skinner, Kindermann, &Furrer, 2009). Behavioral 

engagement states students’ participation to learning activities that can be observed (Wang, Bergin 

& Bergin, 2014). These components mutually influence each other and are embedded into social 

and individual factors. In this study, learner classroom engagement (Independent variable) will be 

defined in terms of behavioral, cognitive and emotional involvement. 

Adams (1993) defined a learner’s achievement as the degree to which learners have met 

their immediate or long-term educational objectives like grades. Achievement is generally 
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measured by the test results of the student. The measurement can be a simple grade-point average 

or focus on results in a specific domain (Abbing, 2013). Therefore, grades earned will be 

considered learners’ achievement (Dependent variable) in this study. 

Previous studies have investigated the effects of engagement on academic achievement 

(Heng, 2014). They have found out that learner classroom engagement is positively related to 

students’ academic achievement; that is to say, the more the students engage in the classroom 

activities, the higher their achievement score in the subject they obtain (Leon, Medina-Garrido & 

Nunez, 2017). More so, students with high engagement actively participate in the learning 

activities to gain the desired knowledge and skills whereas those with low engagement are passive 

and give up when they face challenges in learning (Skinner& Belmont, 1993). Guthrie et al. (2013) 

also investigated the relations between engagement and text comprehension, and found that 

positive engagement was positively related to text comprehension. Additionally, Carini, Kuh, and 

Klein, (2006), who used data from the National Survey of Student Engagement (NSSE), and Kuh 

et al. (2001) who included data from fourteen, four-year-old colleges and universities in the U.S. 

both concluded that engagement and grades were positively linked for many measures of student 

engagement.  

Similarly, in a study aimed at exploring the link between engagement and the achievement 

of healthcare students in Spain, Casuso-Holgado, et al. (2013) ascertained engagement to be one 

of the main positive factors involved in academic achievement. Likewise, Gunuc (2014), in his 

study carried out at the education faculty of a state university in Eskişehir/Turkey, also asserted a 

significant positive relationship between student engagement and academic achievement. In a 

study carried out studying the predictors of success at a state university in Ankara/Turkey, Çapa-

Aydın, Yerin-Güneri, Barutçu-Yıldırım, and Çağ (2015) concluded engagement to be a significant 

predictor of GPA. In the same vein, Akbari, Naderi, Simons, and Pilot (2016) found a significant 
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high correlation between student engagement and English language learning in their study aimed 

at investigating the influence of using social networks on learning with a sample of Iranian PhD 

students. 

Most of the studies on the relationship between learner classroom engagement and learner 

achievement have been carried out in higher education institutions. However, our study contributes 

to the body of knowledge in a primary school perspective. Additionally, these studies have been 

carried out in developed countries like UK, Spain, Turkey and very scanty research has been done 

in a less developed country like Uganda particularly Lwengo District, where pupilshave been 

suffering unsatisfactory English scores which is not the case now. 

 

Contextual perspective 

The primary schools in Bukoto West, Lwengo District, which indicate that the percentage 

of pupils who passed English increased from 28.3% in 2021 to 50.6 % in 2022 and finally to 66.4% 

in 2023 (UNEB Results, 2021-2023). This trend is very important to make one understand the rate 

at which English has always been performed has always been average until 2023 where there in a 

significant increase in the percentage of those who pass English subject in the upper primary 

section. 

The current pass rate specifically in English within Lwengo District is a manifestation of 

the classroom engagement activities by the learners’ of course guided by their teachers to ensure 

that the performance is registered a success for the English subject which has always been poorly 

performed (Wang et al., 2022). 

When the learners are fully engaged in the class room activities, there are higher chances 

that their capacity to understand the concepts and share with friends are very high and this is the 

biggest contributor towards achieving in English language(Derakhshan et al., 2022). 
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In most cases, pupils fail to attain better grades at the end of their national exams just 

because the level of their engagement in class is very low in all aspects oof emotional, behavior 

engagement among others. Therefore, in training these pupils, the teachers should ensure that the 

learners are really motivated to ensure that they love the subject and get committed to it for better 

grades. Other English is one of the subjects that students still take to be hard and hence they give 

it less time which compromises their good grades particularly in it(Karabiyik, 2019). 

Statement of the Problem 

In Uganda, the Ministry of Education and Sports has been so much supportive to the 

education sector through ensuring that learners get a positive and supportive learning environment 

in order to boost their academic performance (MoE 2022). However over the years, this had not 

granted achievement of better grades by the respective schools especially in Lwengo District 

Bukoto West where English subject has for the past two years been performed (Lwengo District 

DEO report 2020/2021). Statistics show that, in 2019 only 30.2% pupils passed English subject 

and 28.3% passed English in 2021 leaving the other 71.7% failed. The Government of Uganda is 

aware that the necessary learning outcomes vary depending on the context, but they must include 

minimum levels of literacy, a wide range of fundamental scientific knowledge, and life skills like 

self-awareness and disease prevention by the end of the educational cycle (Bernard, 2019). 

However, it was revealed that learners’ achievement in PLE in the selected upper primary 

schools in Bukoto West, the percentage of pupils who passed English had increased from 28.3% 

in 2021 to 50.6 % in 2022 and finally to 66.4% in 2023 (UNEB Results, 2021-2023). This trend 

caused public interest and attention to the concerned citizens to find out what would be the 

strategies escalating this performance particularly in English subject. And the researcher felt that 

should this research had not been done, other schools struggling with performance were going to 

miss out and eventually compromise the academic Excellency of Ugandan citizens (pupils) 
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Purpose of the study 

The study established the relationship between learner classroom engagement and upper 

primary Learners’ Achievement in English in selected primary Schools in Bukoto West, Lwengo 

District.   

 

Objectives of the study 

(i) To examine the level of learner classroom engagement in English in selected upper Primary 

schools in Bukoto West, Lwengo District. 

(ii) To assess upper primary Learners’ Achievement in English in selected primary Schools in 

Bukoto West, Lwengo District. 

(iii) To establish the relationship between learner classroom engagement and upper primary 

Learners’ Achievement in English in selected primary Schools in Bukoto West, Lwengo 

District.   

Research Questions 

(i) What is the level of learner’s classroom engagement in English in selected upper primary 

schools in Bukoto West, Lwengo District? 

(ii) What is the level of upper primary Learners’ Achievement in English in selected primary 

Schools in Bukoto West, Lwengo District? 

Research Hypothesis 

Ho: There is no statistically significant relationship between learner classroom engagement and 

upper primary Learners’ Achievement in English in selected primary Schools (Upper) in Bukoto 

West, Lwengo District. 

  



9 
 

Scope of the study 

Content scope 

The study considered Learner classroom engagement (Behavioral, cognitive and 

emotional) as the independent variable and learners’ achievement (in Grades attained) as the 

dependent variable. The study was further guided by the set specific objectives of; examining the 

level of learners’ engagement in primary school, assessing learners’ achievement in primary school 

and finding the relationship between learners’ class room engagement and learners’ achievement 

in primary school. 

Geographical Scope 

The study was conducted in primary schools in Bukoto West, Lwengo District, and Central 

region in Uganda. North Lwengo District is bordered by Sembabule District, to the northeast it 

bordered by Bukomansimbi District, to the East it is bordered by Masaka District, Rakai District 

to the south, and Lyantonde District to the west. Lwengo is 45 kilometres (28 mi), by road, west 

of Masaka, the nearest large city. The coordinates of the district are: 00 24S, 31 25E. 

Time scope 

This study considered literature for a period of ten (10) years which was from 2013 to 2023 and 

which was about learners’ achievement and classroom engagement.   

Significance of the Study 

To the MOES. This study ought to bring to focus information to the ministry of education and 

sports to set up the policies that affect learner classroom engagement in primary schools to 

maintain education standards.  

To teachers. The primary school teacher ought to find this information vital to understand the 

environment he/she is working in and seek for better ways of dealing with policy issues in learner 

classroom engagement.  
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To Head teachers. The head teachers are likely to be sensitive on the need to play a proactive role 

in supervision of learner classroom engagement in order to deliver holistic education and attain 

sustainable quality education. 

To future scholars. The research study ought to add knowledge on learner classroom engagement 

and learner achievement to the data bank for future researchers. 

Conceptual framework 

A conceptual framework depicts the link existing between the study variables or the traits 

or attributes you wish to investigate (Shields, Patricia and Rangarajan, Nandhini, 2017). 

Independent variable (IV)     Dependent variable (DV) 

 

 

  

 

 

 

 

 

     Intervening Variables 

 

Source: Researcher, 2023 

 

Based on the aforementioned figure 1, learner classroom engagement (IV) was referred to 

as emotional engagement (concerns learners’ emotive reactions in the learning process), 

behavioral engagement (Active involvement or participation in learning-related tasks, such as 

Learner classroom engagement  

 Behavioral engagement 

· Collaborate 

· Communicate 

· Share new ideas 

 Emotional engagement  

· Positive thinking 

· Gratitude 

· Learners’ Attitude 

 Cognitive engagement 

· Making meaning out of what they 

learn 

· Being able to remember 

· Own and take action 

· Comprehension 

 

Learners’ achievement  

 Grades attained in English 

Language 

 

- School policy 

- Family Background 

- Government Policy 

- School environment 
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speaking up in class, finishing the prescribed readings), and cognitive engagement (making use of 

sophisticated learning strategies like conceptual understanding rather than superficial 

information). Learners’ achievement (DV) was also established as Grades attained. The study also 

considered intervening variable as school policy. 

From the conceptual framework, behavioral engagement, Emotional engagement and 

cognitive engagement were the sub constructs of learners’ engagement and their contribution 

towards learners’ achievement is shown by the arrow from the independent to the dependent 

variable. 
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CHAPTER TWO 

LITERATURE REVIEW 

Introduction 

This chapter offers the opinions of many academics in relation to the study’s objectives 

that is; to examine the level of learner classroom engagement in Primary schools, to assess the 

level of learners’ achievement in Primary schools and to establish the relationship between learner 

classroom engagement and learners’ achievement in Primary schools.   

The concept of learner classroom engagement 

The term “learner classroom engagement” refers to students who actively participate in 

class activities. (Bergin, Wang, & Bergin, 2014). In a classroom setting where teacher-learner 

interactions occur, the distribution of a planned set of learning experiences, the provision of 

resources to carry out the plan successfully, and the actual execution of the plan are all examples 

of learner classroom engagement. (Ivowi, 2009).In order to acquire the necessary skills, attitudes, 

and abilities as well as the desired competencies, learner classroom engagement, according to 

Mkpa and Izuagba (2009), entails the learner for whom the program is being developed interacting 

with the contents and materials. 

Learner engagement is the connection between the time and effort put forth by both 

students and educational institutions in an effort to better learning outcomes and improve the 

learning experience. According to Coates (2007), engagement is a “broad construct intended to 

encompass salient non-academic as well as some academic aspects of the learner experience.” 

According to Kuh (2009), “the time and effort learners devote to activities that are empirically 

linked to desired outcomes of school” constitutes learner engagement. 

The level of commitment Learners have to their academic work is known as learner 

engagement, and it is recognized as a crucial aspect of learners learning (Loveless, 2015). Learners 
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that are engaged are driven to succeed, present-focused, frequently ask follow-up questions, risk-

takers, and typically participate in deep content-based discussions with their classmates (Loveless, 

2015). 

 There are various typologies of involvement in the academic literature, and some 

researchers have utilized a two-part typology of engagement that separates this construct’s 

behavioral and emotional components (Van Uden & Pieters, 2013).Others view involvement as 

having three distinct components: behavioral, emotional, and cognitive (Fredricks et al., 2005; 

Fredricks et al., 2004).In the latter paradigm, all three elements interact with one another to 

generate a single composite construct. This typology defines behavioral engagement as active 

involvement or participation in learning-related behaviors, such as asking questions in class and 

completing assigned readings. The affective responses of students during the learning process are 

the focus of emotional involvement. The term “cognitive engagement” describes the use of 

complex learning techniques, such as conceptual understanding over simple facts. 

Recent arguments by Reeve, (2013) and Reeve and Tseng (2011) claim that this three-

dimensional model of engagement ignores the learners’ active, beneficial contributions to their 

learning activities, such as providing input and making suggestions, which he refers to as a genetic 

engagement. However, more investigation is needed to ascertain whether agentic engagement 

differs from other forms of interaction and differentially predicts outcomes from the three 

dimensions that have already been developed (Eccles, 2016). The purpose of the current study was 

to analyze engagement as a three-dimensional construct, including behavioral, cognitive, and 

emotional involvement, and to investigate the unique contributions that these four engagement 

types can make to the prediction of language learners’ results. 
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The level of learner classroom engagement in Primary schools 

The study will take into account students’ behavioral, emotional, and cognitive classroom 

participation. According to Wang, Bergin, and Bergin (2014), classroom involvement comprises 

cognitive, emotional, and behavioral elements.Learners’ delight, interest, and enthusiasm are 

expressed through their emotional engagement. According to Skinner, Kindermann, and Furrer 

(2009), cognitive engagement describes how learners employ their cognitive abilities and 

participate actively in Metacognition. According to Wang, Bergin, and Bergin (2014), behavioral 

engagement describes learners’ participation in learning activities that can be seen. These elements 

interact with one another and are a part of both social and personal concerns. The academic 

accomplishment of learners is strongly correlated with classroom engagement; therefore, the more 

actively students participate in class activities, the higher their math achievement score will be 

(Leon, Medina-Garrido, & Nunez, 2017). 

The impact of learner engagement on academic attainment has been the subject of 

numerous studies (Heng, 2014). While learners with low engagement are passive and give up when 

faced with learning problems, learners with high engagement actively participate in the learning 

activities to acquire the needed knowledge and abilities (Skinner & Belmont, 1993). According to 

research, learner academic success and engagement are related. Guthrie et al. (2013), the 

relationship between engagement and text comprehension was examined, and it was discovered 

that while avoidance had a negative relationship with text comprehension, positive engagement 

did not. Putwain, Nicholson, Pekrun, Becker, and Symes (2019) found that learner academic 

achievement and engagement were positively correlated in another study. Additionally, according 

to Bature, Atweh, and Oreoluwa (2020), classroom interaction improved students’ ability to solve 

mathematical problems. These research’ findings provided evidence that increasing learners’ 

involvement is crucial for raising academic achievement. 
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According to Taylor, Hunter, Melton, and Goodwin (2011), learner engagement is the expressing 

of opinions, attitudes, and behaviors by students. Mandernach (2009) asserts that learner 

engagement is the outcome of intrinsic motivation or personal needs, which causes students to feel 

good and persevere in their practices with self-assurance. According to earlier research by Skinner 

Wellborn and Connell (1990) and Skinner and Belmont (1993), learners can experience good 

emotional circumstances as a result of their behaviors in carrying out learning tasks repeatedly and 

consistently. Additionally, by participating in the activities, learners will gain engagement 

(Charles, Bustard, & Black, 2009). 

The learners’ achievement in Primary schools 

Results are used to define student achievement (Madaus 2000). Furthermore, according to 

Kellaghan and Greany (2003), “when continuous assessment has important consequences attached 

to achievement, they are likely to have a direct impact on teaching and learning and, therefore, 

merit consideration as a mechanism for improving pupil achievements.” Onuka (2006:11) also 

discovered that continuous assessment and feedback were fully implemented in Nigeria to 

strengthen the educational system and efficiently complete students’ set learning objectives. This 

agreed with Onuka and Oludipe’s (2005) conclusion that the use of the feedback mechanism 

resulting from formative evaluation of learners significantly remedied subpar performance. 

The results of students on internationally comparable, standardized, or national 

examinations of knowledge, abilities, behavior, and attitudes serve as one measure of learners’ 

achievement. To isolate the impact of education on test results, the impacts of non-school inputs, 

such as parental background, would have to be maintained constant. The cognitive achievement 

exams are reliable indicators of students’ potential earnings in the future (Bishop, 1992; Boissiere, 

Knight, & Sabot, 1985).In aggregated data, there is evidence that test results are strongly connected 

with economic performance. Test results are favorably correlated with cross-country growth rates 
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of real per capita GDP, according to Hanushek and Kimko (2000). This suggests that the quality 

of the learners’ learning, in addition to the quantity, is a crucial component of the development of 

human capital. 

Majo (2016) identified low attitudes toward student participation in the classroom and 

subpar teaching strategies as the variables influencing learners’ poor performance. The study found 

that teachers lacked the pedagogical abilities necessary to influence student learning. Whichever 

version of reality is more accurate—that is, whether it is the difficulty of the science subjects 

themselves or a lack of teaching expertise—reports have shown that teaching methods have an 

impact on student achievement (Blazar, 2016; Johnson, 2017). In the hope that it may boost 

academic results, school curricula have been revised to correct and enhance how science is taught. 

The educational opportunities offered to pupil in their schools can affect their performance. 

These resources can be measured using several measures, including the pupil-teacher ratio, 

expenditure per pupil, teacher salary and educational background, and the availability of 

instructional materials. Although some teaching methods can be successful in very large classes, 

students are frequently disruptive in these situations. In addition, teachers of big courses often 

place greater emphasis on rote learning than on problem-solving abilities (Psacharopoulos& 

Woodhall, 1985). The level of operation at a school is another resource important for obtaining 

quality. The duration of the term shows how vigorously schools are run, but it can also be a 

reflection of how highly regarded schooling is in society. 

It has been demonstrated that subject-matter expertise among teachers is a key factor in 

predicting learner progress (Darling-Hammond, 2000). Lack of subject expertise is a concern in 

many emerging nations. As an illustration, in Ghana, poor L1 instruction in schools has been 

largely attributed to teachers’ lack of professional vernacular proficiency. 
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The relationship between learner classroom engagement and learners’ achievement in 

primary school (Upper Primary) 

Teachers’ responsibilities in the process of learner-classroom engagement have recently 

shifted. The teacher now oversees learning rather than merely transmitting knowledge. What’s 

required is activity-based instruction where students concentrate on cause and effect, collaborate, 

communicate, and share (Bingolbali, et al., 2008). According to Penuel et al. (2014), teachers can 

occasionally alter how students interact in the classroom to guarantee that all of these things are 

being achieved. 

One significant implication of the study’s findings in Turkey is the significance of the 

relationship between emotion and classroom involvement in raising students’ mathematics 

achievement (Alpaslan, 2021). The majority of participants (15 out of 18) were labeled as engaged 

learners based on their responses when asked about their behavioral, emotional and cognitive 

engagement as English as a foreign language (EFL) learner. They engaged in active learning by 

raising their hands, offering to write on the chalkboard, and taking notes, for example (Dincer et 

al., 2019). 

According to longitudinal studies on child development, a core group of risk factors exists, 

including poverty, temperamental issues, cognitive issues, learning challenges, and physical and 

mental impairments that are present in many kids when they start school. Early-stage learners who 

exhibit behavioral issues or cognitive deficits are susceptible in that they have a lower likelihood 

of achieving academic success or having healthy, fulfilling lives without intentional and sustained 

intervention (Willms, 2002). According to Rowe and Rowe (1992), a lot of these children have 

trouble learning to read, and their issues get worse as math and other classes demand more reading 

proficiency. By middle school (for example, grades 5 to 7), many of these kids exhibit a low 

dedication to academic activities, a distaste for school, weak social bonds, and bad peer 
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relationships. These traits persist into the secondary school years and put these children at a very 

high risk of conduct issues, academic failure, and early school withdrawal (Coie and Jacobs, 1993; 

Coie et al., 1993; Hawkins et al., 1988; Rumberger, 1983, 1995; Yoshikawa, 1994). 

Furthermore, these children’s long-term health and wellbeing are at risk (Power et al., 

1991; Pulkkinen and Tremblay, 1992; Rodgers, 1990). The study concluded that that risk factors 

for school disaffection and low academic achievement are present when children first enroll in 

school, and that these risk factors are cumulative and predictive of longer-term life outcomes. 
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CHAPTER THREE 

METHODOLOGY 

Introduction 

This chapter explained the research design, Study Target Population, research tools, and 

research processes, as well as data analysis techniques, restrictions, and ethical considerations. 

Research Design 

For the purpose of this study, the researcher used a cross - sectional survey research design 

supported by Omari (2011) because data was collected from many categories of respondents at 

one point in time. The design was used because the population is big, it allows generalization of 

findings, data was collected in a short period hence cost effective. This design was utilized in the 

first and the second objectives of this study which is based on relationship between learner 

classroom engagement and upper primary Learners’ Achievement in English in selected primary 

Schools. 

The correlation research design was used in this study because it is simple to implement, 

can be relatively inexpensive unless using large surveys, can be finished fairly quickly, and data 

provides a useful starting point for researchers exploring a phenomenon for the first time 

(Comiskey & Dempsey, 2016). Both a quantitative and a qualitative method were used in the 

investigation. By establishing a link between learner participation in the classroom and academic 

accomplishment, quantitative data was gathered and used as the foundation for statistical 

descriptions and inferential conclusions. 

Study Target Population 

The study target population included 250 pupils of Upper classes (P.5, P.6 and P.7) of five 

Primary schools and 05 teachers from five selected government-aided primary schools in Bukoto 

West. These schools were selected because they had been performing poorly in English subjects 
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and later picked up all of a sudden and started performing well in the said Subject (Lwengo DEO 

report, 2018). Primary seven class was chosen because it was the class of focus based on the 

performance assessment they undergo at the national level (PLE). The categorization of the Study 

Target Population included the pupils in upper primary and the Teachers of English. 

Sample size determination 

A sample size is a portion of the population that has been chosen for research. It entails a 

process where a researcher selects a few people from a population in order to fairly represent the 

wider group. The table is the population from each of the selected five schools.  

School ID Population of pupils in upper primary 

A 50 

B 50 

C 52 

D 50 

E 48 

Total 250 

Source: Secondary Data (School Reports) 

The sample size was established using Morgan and Krejcie (1970), as shown in the table below. 

Table 1: Sample size determination 

Category  Population  Sample size Sampling technique 

Pupils 250 152 Simple random  

Teachers of English 5 5 Purposive technique 

Total  255 157  
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Sampling Procedure 

The researcher specifically targeted a set of persons they believed would produce reliable 

data for the study as part of a non-probability sampling technique called “purposive sampling” 

(Tromp and Kombo, 2006). Teachers of English from each of the upper primary class from all the 

selected upper primary schools was chosen for the study using the purposive sample method. 

Data Collection Methods 

This study utilized both quantitative and qualitative approaches of data collection and analysis. 

Thus, the study used questionnaire and interview methods of data collection. 

Questionnaire Survey 

Questionnaire survey method is the most popular means of collecting different types of data in a 

research problem (Roopa & Rani, 2012). It is widely used in research to obtain information about 

certain conditions and practices, and to inquire into opinions and attitudes of individual or groups 

(Kumar, 2018). The questionnaire was designed under the guidance of the supervisor to ensure its 

content validity. Closed ended questionnaires were designed and self-administered to respondents. 

Interview Method 

The interview guide was designed to include questions that were geared to answer the research 

questions. All the questions in the interview guide were open ended to all respondents which  gave 

them chance to express their opinion concerning the variables under consideration (Boynton & 

Greenhalgh, 2004). This tool was administered to only the Teachers of English in selected upper 

primary schools of Lwengo District, particularly Bukoto West County. These were considered 

because they are believed to have much information regarding the phenomenon under 

investigation. The responses during data collection were recorded using a tape recorder after 

securing informed consent from the participant. This approach was synonymous with the work of 
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(Dikko, 2016) who stated that in-depth interviews constitute one of the vital approaches for 

understanding phenomena that have not been significantly studied.  

Data Collection Instruments 

Questionnaires 

A questionnaire is a pre-formulated written set of questions to which the respondents record the 

answers usually within rather closely delineated alternatives (Roopa & Rani, 2012). 

Likert scale is an interval scale that specifically uses five anchors of strongly disagree, disagree, 

neutral, agree, and strongly agree. The Likert measures the level of agreement or disagreement. 

The Likert scale is good in measuring perception, attitude, values, and behavior. The Likert scale 

has scales that assist in converting qualitative responses into quantitative values (Boynton & 

Greenhalgh, 2004). 

Interview Guide  

Interview schedules were designed and used to obtain data from Teachers of English of selected 

schools in Bukoto West County, Lwengo District. These provided the researcher with detailed, 

qualitative information about Learners’ Classroom Engagement and Upper primary Learners’ 

Achievement in English in selected primary Schools. Interviews helped in digging out additional 

information that was not captured by the questionnaires.  

Quality Control 

Validity 

By evaluating the questionnaire items as they are being created, research instruments’ validity was 

guaranteed. Prior to presenting the questions to two independent lecturers from the Faculty of 

Education for verification, the supervisors discussed them. This was done to remove any ambiguity 

and lack of clarity. Giving surveys to two different and independent senior lecturers from the 

faculty of Education who helped in determining the questionnaire’s content validity. These looked 
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at how well the questions fit the research’s goals, and the formula below was used to calculate the 

content validity index.   

Content Validity Index (CVI) = No of items rated relevant 

                                                  Total No of items  

The content validity index was calculated basing on the different sections of the questionnaire. The 

results obtained were 0.75 and this was regarded valid for the study and supported by (Amin, 

2005).   

Reliability 

Ten pupils were chosen as respondents for a pilot study that was carried out at two schools that 

were not included in the sample. Using the SPSS program, the gathered data was coded and entered 

into the computer. The researcher used the Cronbach alpha coefficient to determine the consistency 

(reliability) of the items in the survey using the formula; 

 

And the results were 0.82 and according to Cortina (1993) deemed an alpha of 0.7 and above to 

be acceptable. 

Data Collection Procedure 

Before distributing the questionnaire to the head teachers of the primary schools in Bukoto West, 

the researcher got an introductory letter from the research department. The researcher provided the 

consent form and explain the study’s objectives to the instructors and pupils in each school. They 

signed it to confirm that they were not coerced into taking part in the study.  

Data analysis 

For categorical demographic data, descriptive statistics consisting of frequencies and percentages 

will be reported. SPSS version 26 was used to examine quantitative data. The Pearson correlation 



24 
 

co-efficient was used to determine the association between learner involvement in the classroom 

and learner achievement, and the degree of significance at 0.5 was reported. 

Ethical Considerations 

Ethical considerations are the norms or standards that are shared by researchers about what is right 

and wrong when conducting a research inquiry. During the study process, they assist in defining 

the boundaries between acceptable and unacceptable behaviors (Resnik, 2015). The proposal of 

this study was submitted to the research ethics committee of Bishop Stuart University where 

comments were given and addressed hence allowing the data collection to proceed.  

Respondents voluntarily participated in the survey. To confirm that their participation in the study 

was voluntary and that they had not been coerced into it, each respondent signed informed consent 

form. Teachers and learners also were alerted that they can stop participating in the study at any 

time, even after they have consented to it.  

The identities of the pupils and schools participating in this study was kept private and anonymous 

to prevent them from being easily recognized.  To ensure the questionnaires are completely 

anonymous, no identification numbers were written on them before giving them out to respondents 

or after they have been completed and returned. Additionally, the responders did not include their 

names in the form. 

The respondents gained intrinsic benefits from this study. Respondents did not receive any money 

or other prizes as a direct result of this survey. However, the researcher informed the respondents 

that they were gaining benefits by adding to the corpus of knowledge about students’ achievement 

in primary school in Bukoto West. 
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Limitations and delimitation of the study.  

The following limitations were met by the researcher, along with how they were delt with; 

Some of the respondents didn’t answer since the majority believed that their information was 

private and secret, but the researcher approached this by assuring them that the information was 

only being gathered for academic purposes and would be kept confidential. 

Even though there may be financial constraints, the researcher nonetheless planned to complete 

the study on time and on budget by making the most of the resources at her disposal. 

It seemed not be possible to meet deadlines with the time allocated for completing the study and 

analyzing the results. However, by devoting more time to the study than other activities, the 

researcher critically planned to do everything   feasible to provide the most accurate and efficient 

report. 

Community engagement plan 

Firstly, the researcher identified key community stakeholders who had an interest in this study and 

these were the ones engaged by the researcher in the study. 

Secondly, the researcher scheduled initial meetings or workshops with stakeholders to introduce 

the research study, its goals, and its potential impact on the community by providing an overview 

of the research objectives and methods. 

Still, the researcher worked collaboratively with the community stakeholders to define the scope 

of the research and its relevance to their needs and concerns. Solicit input on research questions 

and methods. 

Finally, the researcher ensured that research materials, presentations, and reports are accessible to 

the community, including those with disabilities, and are available in multiple languages if 

necessary. 
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COVID-19 Risk Management Plan 

An open and transparent communication with research participants and community was 

maintained regarding COVID-19 safety measures and any changes to the research plan due to the 

pandemic. 

Secondly, the researcher reviewed and updated research ethics protocols to account for COVID-

19-related considerations, including informed consent processes for remote interactions. 

Thirdly, the researcher developed and communicated clear health and safety protocols for all 

research activities. This included guidelines for physical distancing, mask-wearing, hand hygiene, 

and sanitization of equipment and spaces. 

Still, the researcher developed contingency plans for various COVID-19 scenarios, such as 

outbreaks or changes in local regulations. This necessitated that research activities be adapted or 

postponed as needed. 

Finally, the researcher made sure she stays up-to-date with local and national COVID-19 

regulations and guidelines by ensuring that all research activities comply with these regulations. 
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CHAPTER FOUR 

 DATA PRESENTATION, ANALYSIS AND INTERPRETATION OF FINDINGS 

Introduction 

In this chapter, the study provides two types of data analysis; namely descriptive analysis and 

inferential analysis. The descriptive analysis helps the researcher to describe the relevant aspects 

of the phenomena under consideration and provide detailed information about each relevant 

variable. For the inferential analysis, the study used the Pearson correlation to measure the degree 

of association between variables under consideration and the regression analysis establish the 

relationship between learner class room engagement and learners’ achievement in Primary 

schools. This chapter also deals with demographic characteristics of the respondents from the 

study. The response rate was 86.6% where 136 respondents complied out of 157. 

Demographic Characteristics of the respondents 

Respondents were asked to provide information regarding their demographic profile which 

included gender, age bracket, level of education, marital status as follows. 

Distribution by the gender of the respondents 

The gender of the respondents was distributed as indicated in table 4.1 

Table 2: Sex of the respondents (teachers and learners) 

Sex  Frequency  Percent  

Male 66 48.5 

Female 70 51.5 

Total 136 100.0 

Source: Primary data, 2023 
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Table 4.1, indicate that majority of the participants (51.5%) were females whereas the least 

(48.5%) were males. These findings indicate the selected school for the study had both a mixture 

of boys and girls and it also clearly shows that the Teachers of English are not only one sex. 

Marital status of the respondents 

The study went ahead to consider the marital status of the respondents and the findings are 

tabulated here below; 

Table 3: Marital status of the respondent teachers 

Marital status  Frequency  Percent  

Single 1 20 

Married 4 80 

Total 5 100.0 

Source: Primary data, 2022. 

Table 4.2 indicate that majority of the respondents (80%) were married whereas the least (20%) 

were single. This clearly indicate that the teachers of English in these primary schools are mature 

and additionally they are parents to make learners understand and pass English.  

Level of learner’s classroom engagement in primary schools in Bukoto west, Lwengo 

District 

In order to capture responses on the level of learners’ engagement in primary schools, the pupils 

(respondents) were requested to respond to a number of statements regarding the organizational 

culture in the college by indicating their agreement using a five-point Likert scale of SD=Strongly 

Disagreed, D=Disagreed, N= Not decided, A=Agreed and SA = Strongly Agreed. The analysis 

combined the responses of “Strongly disagree” and “disagree” to mean “Disagree and “Strongly 

agree” and “Agree” to mean “agree”. To make the analysis more explicit, the mean for items was 

computed to aid the analysis. In this study, a mean of 5.0 means that all participants agreed with 
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the statements put to them and a mean of 1.0 means that all the participants disagreed with the 

statement put to them; a mean of above 3.0 indicates that the majority of the participants were in 

agreement on the statements put to them; a mean of below 3.0 indicates the majority of the 

participants were in disagreement; and a mean of 3.0 indicates that the participants were neutral. 

The elicited results are presented on Table 4.6. 

Table 4: Level of Learner’s classroom engagement in Primary Schools in Bukoto West, 

Lwengo District 

Statements  Mean  Std. 

I ask questions in an English class  4.81 .732 

I raise my hand in class to contribute to class discussion 4.00 .808 

I participate in small group discussions 4.94 .945 

I do all the homework given to me  2.19 .041 

I attend English class every day 3.90 .757 

I take notes in class 3.94 .761 

I receive prompt written or oral feedback from classwork 4.94 .845 

I come to class after completing my assignments  4.06 .935 

Total Score  39.84 7.456 

Average Score  3.984 0.745 

Source: Primary data, 2023 

Table 4.3 shows that majority of respondents agreed with the statements rated on the questionnaire. 

This is explained by their mean which is above 3, and their standard deviations which is close to 

1. The respondents’ responses were as follows; 

Table 4.5 indicate that majority of the respondents agreed that they ask questions in class (Mean= 

4.18; Standard deviation= 0.732). this indicates that the school going children understand more 
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English when they engage in asking questions to their teacher. And in support of this; one 

respondent had this to say; 

“My pupils normally ask questions after my teaching time so that they can 

get more understanding of the subject matter”. 

Findings further show that the majority of the participants agreed that they raise their hands in 

class to contribute to class discussion (Mean= 4.00; Standard deviation= 0.808). This implies that 

learners achieve in the learning process and hence they have what to contribute in class. 

Also, all respondents agreed that they participate in small group discussions(Mean= 4.94; Standard 

deviation= 0.945). This shows that in the discussion, the pupils are trying to extrapolate what 

exactly they gain in class has the level of achievement in class specifically English language. This 

also shows that the level of learners’ engagement is very high. In addition to this, one of the 

qualitative respondents had this to say; 

“Our learners normally engage in discussion with their friends especially now that 

our curriculum is more student-centered to discover more”. 

On the contrary, the majority of the participants disagreed that they didn’t do all the homework 

given to them(Mean= 2.19; Standard deviation= 0.014). This implies that shows that the level of 

learners’ engagement is high when they are within the school premises not at home due to reasons 

best known to the learners. 

Results show that the majority of the participants agreed that they attend English class every day 

(Mean= 390; Standard deviation=0.757). This shows that the learners engage themselves in 

attending ending classes which is good for their understanding and excelling in the English 

language. One of the respondents in an interview had this to say; 

“Our learners do not dodge classes unless they are not present at school. 

But when they are present, their engagement in class lessons is very high”. 
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In addition, the findings show that majority of the respondents agreed that they take notes in class 

(Mean= 3.94; Standard deviation= 0.761). This implies that the learners are fully engaged and 

committed to what they are learning for their own benefit. 

In regard to receive prompt written or oral feedback from classwork, all respondents agreed 

(Mean= 4.94; Standard deviation= 0.845). This implies that the teachers give their learners time 

and the learners are also engaged all the time to ensure that they get feed from their teachers to 

monitor their commitment. 

Findings also show that majority of the participants agreed that they come to class after completing 

their assignments (Mean= 4.06; Standard deviation= 0.935). This implies that the learners are 

always engaged by their teachers by giving them assignments and learners are also committed to 

doing these assignments before attending to the classes. In agreement with this, one of the teachers 

had this to say; 

“Our learners ensure that the finish their assignments before they come to class. 

This is a very good culture because it gives us hope that our learners are really 

concerned and much engaged to the learning process”. 
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Table 5 : Assessment of the learner’s achievement in primary schools. 

Assessment     Grades Attained 

 D1-D2 C3-C4 C5-C6 P7-P8 F9  Total  

       

Beginning of Term 

 

60 26 44 22 0 152 

39.5% 17.1% 28.9% 14.5% 0% 100% 

Mid-Term 

 

63 35 40 14 0% 152 

41% 23% 26.3% 9.2% 0% 100% 

End of Term 

 

78 40 30 4 0 152 

51.3% 26.3% 19.7% 2.6% 0% 100% 

Source: Primary Data 2023 

Table 4.5 End of term results per school in order of their performance 

School ID D1-D2 C3-C4 C5-C6 P7-P8 F9 

A 18 11 09 01  

B 30 19 11 00  

C 12 05 02 00  

D 11 04 01 01  

E 07 01 07 02  

Total 78 40 30 04 00 

Source: Primary Data 2023 

From Table 4.4 and 4.5 it is observed that the majority of the respondents to the tune of (39.5%) 

achieved passing from D1-D2 and the least number of respondents (14.5%) achieved passes from 

P7-P8 and none scored F9. This clearly signifies that most learners keep engaged in learning at 

their homes to ensure that they keep their brains well positioned to perform the beginning of term 

exams. One of the teachers had this to say about this; 
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“Some parents normally request us the teachers to offer coaching to their children while 

in holiday though this sometimes is not taken by all the learners. It is dependent on the 

concern of the parents to ensure that their children do not waste much time during the 

holiday. And I think those learners who attend are the ones who pass with D1-D2 at the 

beginning of the term exams”. 

Additionally, the majority of the respondents show that their performance in mid-term increases 

in mid-term exams by scoring D1-D2 in good numbers just because after the term has started, 

students improve in their abilities to understand and interpret questions for the good of their 

performance. In the assessment, it is observed that 41% of the students scored D1-D2 compared 

to the 39.5% whoscored D1-D2 at the beginning of the term. It also reveals a drop in the numbers 

of those who score C5 – C6 From 28.9% to 26.3%. this means at this time; most students catch up 

with their studies and then concentrate on improving their performance. One of the respondents 

had this to say concerning the above assessment; 

“Most of our students try to improve performing mid-term exams very well, especially 

when the marks they get in their mid-term exams are not satisfactory to them they tend to 

put in more effort hence performing better than the beginning of term exams. That’s why 

we register a slight improvement in performance in mid-term exams compared to the 

beginning of the term exams”. 

Finally, from the table above, the assessment shows that the number of those who perform in the 

grade bracket of D1-D2 increases (41% to 51.3%) concerning those who perform well in the mid-

term exams and it again shows a fall in the number of those who perform in the grade category of 

P7 – P8 (9.2% to 2.6%). This reveals that learners perform much better at the end of the term 

compared to the beginning of term exams and mid-term exams. It’s a clear justification that 
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learners value end-of-term exams, concentrate, and pass them highly compared to other sets of 

exams. In support of this, one of the respondents had this to say; 

“During the course of the term, our learners are given revision and remedial lessons which 

improve their understanding and conceptualization of the subject matter and by the time 

they end term with exams, they already have all the knowledge to pass their exams highly”. 

Testing the relationship between learners’ classroom engagement and learners’ 

achievement in primary schools. 

To ascertain the learners’ classroom engagement and learners’ achievement in primary schools. 

Pearson correlation Matrix was conducted to determine the statistical significance between the two 

variables in question. The elicited responses are presented on 

Table 6: Pearson Correlation matrix for learners’ classroom engagement and learners’ 

achievement in primary schools. 

Correlations 

 Learners’ class 

Room 

Engagement 

Learners’ 

Achievement 

Learners’ class 

Room Engagement 

Pearson Correlation 1 .733** 

Sig. (2-tailed)  .005 

Respondents  152 152 

Learners’ 

Achievement 

Pearson Correlation .733 1 

Sig. (2-tailed) .005  

Respondents  152 152 

**. Correlation is significant at the 0.01 level (2-tailed). 

Source: Primary data, 2023. 
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Table indicate that there is a strong positive correlation between learners’ class room engagement 

and learners’ achievement in primary schools (r= .733**; p<0.05). This is an indication that 

Learners’ class Room Engagement has a strong positive relationship with learners’ achievement 

in primary schools. This practically implies that when the learners are engaged in their class room, 

it increases their achievement academically. In support of the above quantitative findings, one of 

the respondents had this to add on; 

“It is very clear that when learns are engaged in their class rooms, it gives them chances 

to understand and even ask more questions to the teacher for more clarity and 

understanding. This leads the learn to achieve more academically” 
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CHAPTER FIVE: 

DISCUSSION OF THE RESULTS, CONCLUSION AND RECOMMENDATIONS 

Introduction 

The study was set to establish the relationship between learner classroom engagement and 

learners’ achievement in Primary schools in Bukoto West, Lwengo District.  This study 

specifically set out to: examine the level of learners’ engagement in primary school and asses 

learners’ achievement in primary school. 

Discussion 

The level of learners’ classroom engagement in primary schools. 

The present study’s statistical results descriptively show a high level of learners’ engagement in 

primary schools by their teachers. The majority of the respondents agreed to the fact that they are 

fully engaged in the learning process by their instructors. The respondent teachers also confirmed 

that the learners are highly engaged in all school activities and they actively participate. These 

findings are in line with Wang, Bergin, and Bergin (2014) who concluded that the learners’ 

classroom engagement can easily be seen visibly in primary schools. 

The high level of learners’ engagement is also seen to have an impact on their performance grades 

in all sets of exams be it beginning-of-term exams, mid-term exams, and end-of-term exams. This 

is in support by Guthrie et al. (2013), who stated that the learners’ classroom engagement drives 

their good performance in their exams. 

The study concludes that primary school learners engage more in their classrooms and this helps 

them to understand more what their teacher teaches following the new curriculum which is learner-

centered to create innovation and creativity as part of practicability. 
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Assessment of learners’ achievement in primary schools 

Results from the second objective of this study sought to assess learners’ achievement in primary 

schools and this achievement was mainly measured by the grades that learners score at different 

intervals of assessment like beginning-of-term exams, mid-term exams, and end-of-term exams. 

The results revealed that learners perform better in the end-of-term exams compared to midterm 

exams and this is because, during the holiday, some learners do embrace coaching, they are much 

more engaged in other domestic work, and on returning to school, they do not achieve better grades 

at the beginning of the term. However, achievement starts to be realized in midterm and then end 

of the term. These findings agree with Psacharopoulos and Woodhall (1985). Who concluded that 

the level of school operation determines how much the performance of the learners will be. And 

in disagreement, a study by (Darling-Hammond, 2000) looked at the expertise in the subject 

determining the level of achievement by the learner academically. The study did not look at the 

timing factor of the assessments given to the learner but instead looked at the expertise in a 

particular subject this time taking English as a case in a point.  

Therefore, this study concludes that learners’ achievement is based on the time of assessment 

whereby the learners pass with good grades at the end of the term compared to the exams that are 

done at the beginning and in the middle of the term.  

The relationship between Learners’ classroom engagement and learners’ achievement in 

primary schools. 

On the third objective, which sought to find out the relationship between Learners’ 

classroom engagement and learners’ achievement in primary schools, the findings revealed that 

there is a strong positive correlation between Learners’ classroom engagement and learners’ 

achievement in primary schools (r= .733**; p<0.05). This is evidence that when the learners are 
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engaged in their respective classrooms, they have a 73.3% chance of achieving good grades in 

their performance. The findings reveal that when there is concentration and engagement in 

classroom activities, academic excellence is realized in terms of good grades by the learners. These 

findings are in agreement with Dincer et al., (2019) who concluded that learners who perform 

better are those that participate in class sometimes by raising their hands. 

The present study can conclude that learners’ classroom engagement has a strong positive 

relationship with learners’ achievement in primary schools. 

Conclusion 

On objective one, the study concludes that primary school learners engage more in their classrooms 

and this helps them to understand more what their teacher teaches following the new curriculum 

which is learner-centered to create innovation and creativity as part of practicability. 

On objective two, this study concludes that learners’ achievement is based on the time of 

assessment whereby the learners pass with good grades at the end of the term compared to the 

exams that are done at the beginning and in the middle of the term.  

Thirdly, the present study can conclude that learners’ classroom engagement has a strong positive 

relationship with learners’ achievement in primary schools. 

The alternative hypothesis was accepted which says that; there is a strong positive statistically 

significant relationship between learner classroom engagement and learners’ achievement in 

Primary schools in Bukoto West, Lwengo District. 

Recommendations 

Firstly the research recommends that schools should adopt interactive teaching methods such as 

group discussions, role-plays, and interactive digital tools to enhance learner engagement. Training 

teachers in these methods and providing necessary resources will foster an engaging classroom 

environment that encourages active participation from all learners. 
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There is a need to establish a system for regular monitoring and feedback to assess and improve 

learner engagement. This can involve periodic classroom observations, learner surveys, and 

feedback sessions with teachers and students. Implementing these measures will help identify areas 

for improvement and ensure continuous engagement in the learning process. 

In line with objective two, the researcher recommends the need to conduct regular assessments to 

monitor learners’ progress in English. Based on assessment results, provide personalized support 

and remedial classes to students who are lagging. This targeted approach will help address 

individual learning needs and improve overall achievement in English. 

Schools should invest in quality learning resources such as textbooks, supplementary reading 

materials, and educational software. Ensuring that students have access to diverse and 

comprehensive materials will enhance their learning experience and contribute to better academic 

performance in English. 

The government through the ministry of Education should encourage schools to integrate 

engagement strategies that directly correlate with academic achievement. This includes 

incorporating activities that connect classroom learning with real-life applications and fostering a 

collaborative learning environment. By doing so, students can see the relevance of their studies, 

which can lead to higher engagement and better academic outcomes. 

Finally, from the study findings the researcher recommends the provision of the ongoing 

professional development for teachers focused on effective engagement techniques and their 

impact on learner achievement. Workshops, seminars, and peer mentoring programs can equip 

teachers with the skills and knowledge to implement strategies that enhance both engagement and 

academic performance in English. 

Areas for Further Research 

This study recommends the following to be areas for further study; 

Teacher qualification and experience towards the academic performance of the learners in selected 

upper Primary schools. 

The learning environment and performance of teachers in primary schools.  
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APPENDICES 

Appendix I: Questionnaire for pupils 

Dear Respondent,  

I am Busingye Annet a student at Bishop Stuart University (BSU) pursuing a Degree of Master 

of Education Management Planning and Administration conducting a Research study on learner 

classroom engagement and the learners’ achievement in Bukoto west, Lwengo district. I would 

appreciate your participation in this study.  The information provided will be used for education 

and research purposes only and will be kept strictly confidential. 

Yours Faithfully,  

BUSINGYE ANNET        

Section A  

This section appreciates the background information of the respondent in the research process. 

A1) What is the gender of the respondent?  

a. Male     b. Female   

A2) How long have you been in this school?  

i) Less than 1 year  ii) 2-4years  iii) 5 years and above     
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 The level of learner classroom engagement     

I Behavioral Engagement SD D A SA 

BE1 I ask questions in an English class  1 2 3 4 

BE2 I raise my hand in class to contribute to class discussion 1 2 3 4 

BE3 I participate in small group discussions 1 2 3 4 

 BE4 I do all the homework given to me  1 2 3 4 

 BE5 I attend English class every day 1 2 3 4 

 BE6 I take notes in class 1 2 3 4 

BE7 I receive prompt written or oral feedback from classwork 1 2 3 4 

BE8 I come to class after completing my assignments  1 2 3 4 

II Cognitive Engagement SD D A SA 

CE1 I participate in class presentation 1 2 3 4 

CE2 I can use an electronic medium to discuss or complete an 

assignment 

1 2 3 4 

CE3 I discuss ideas from readings or class with members in class 1 2 3 4 

CE4 I work harder so that i meet the teacher’s standards or expectations 1 2 3 4 

CE5 I look through class notes while in class to make sure I understand 

the materials 

1 2 3 4 

CE6 I find ways to make the English subject relevant to my life 1 2 3 4 

CE7 I find ways to make the English subject interesting to me 1 2 3 4 

III Emotional Engagement SD D A SA 

EE1 I include different views in English class discussions or writing 

assignments 

1 2 3 4 
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Section B: The level of learners’ achievement  

Under the following section, please tick the option that indicates your level of achievement 

In-terms of grades. 

 Assessment  Grades attained 

  D1-D2 C3-C4 C5-C6 P7-P8 F9 

1 Beginning of term      

2 Mid-term      

3 End of Term      

Section C: The level of learner classroom engagement 

Under the following section, please tick according to your level of agreement 

SA      Strongly Agree                  

SD      Strongly Disagree 

A     Agree 

D     Disagree 

 

Thank you for participating. 

 

EE2 I work with other pupils on English assignments during class 1 2 3 4 

EE3 I have fun in class while learning English 1 2 3 4 

EE4 I really have the desire to learn the English language 1 2 3 4 

EE5 I’m confident that I can learn and do well in English class 1 2 3 4 

EE6 I discuss with pupils who are very different from me in terms of 

character, religious and personal values 

1 2 3 4 

EE7 I work with the class on activities other than subject work 1 2 3 4 



46 
 

Appendix II: Interview guide for the Teachers of English 

I am Busingye Annet a pupil at Bishop Stuart University (BSU) pursuing a Degree of Master of 

Education Management Planning and Administration. Conducting a Research study on learner 

classroom engagement and the learners’ achievement in Bukoto west, Lwengo district. 

I would appreciate your participation in this study.  The information provided will be used for 

education and research purposes only.  

This section appreciates the background information of the respondent in the research process. 

1) What is the gender of the respondent?  

a. Male  b. Female  

2) What is your marital status? 

i) Single    ii) Married   

3). How long have you taught English in this class?  

i) Less than 1 year     ii) 2-4years    iii) 5 years and above   

In this section, please give your answer to the questions below 

Learner’s classroom engagement 

Behavioral Engagement 

1. Do pupils ask questions in class? 

2. Do pupils raise their hands in class to contribute to class discussion? 

3. Do pupils participate in small group discussions and presentations? 

4. Do pupils do all the English homework given to them? 

5. Do pupils come to class every day? 

6. Do pupils take notes in class? 
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7. Do pupils receive prompt written or oral feedback from me? 

8. Do pupils come to class after completing their assignments? 

Cognitive Engagement 

1. Do pupils participate in class presentations? 

2. Can pupils use an electronic medium to discuss or complete an assignment? 

3. Do pupils discuss ideas from readings or class with members in the class? 

4. Do pupils work harder to meet standards and expectations? 

5. Do pupils look through class notes while in class to make sure they understand the materials? 

6. Do pupils find ways to make the English subject relevant to their lives? 

7. Do pupils find ways to make the English subject interesting to them? 

Emotional Engagement 

1. Do pupils include different views in English class discussions or writing assignments? 

2. Do pupils work with other pupils on English assignments during class? 

3. Do pupils have fun in class while learning English? 

4. Do pupils have the desire to learn the English language? 

5. Are pupils confident that they can learn and do well in English? 

6. Do pupils discuss with others who are very different from them in terms of character, religion, 

and personal values? 

7. Do pupils work with others in class on activities other than subject work? 

Learner’s achievement 

Grades attained 

1. How many pupils scored between Div1 and Div2 in English subjects in the beginning, 

midterm, and end of the term? 
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2. How many pupils scored between Credit 3 and Credit 4 in English subjects in the beginning, 

midterm, and end of term? 

3. How many pupils scored between Credit 5 and Credit 6 in English subjectsatthebeginning, 

midterm, and end of the term? 

4. How many pupils scored between pass 7 and pass 8 in English subjects beginning, midterm, 

and end of term? 

5. How many pupils scored F9 in English subjectsat the beginning, midterm, and end of the term? 

Thank you for participating 
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Appendix IV: Figure 1A map showing location of area of study 

 

SOURCE: SECONDARY DATA (MAP DATA @2019) 
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APPENDIX V:SAMPLE SIZE DETERMINATION 
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