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Abstract 

The study was about teachers’ use of managerial skills and Learners’ Lesson engagement 

in Government-aided secondary schools of Buhweju District. The purpose of the study was to 

establish the relationship between teachers’ use of managerial skills and Learners’ Lesson 

engagement in Government-aided secondary schools of Buhweju District. Objectives of the 

study were to assess the level of teachers’ use of managerial skills in Government-aided 

secondary schools of Buhweju District, to determine the quality of methods of Learners’ Lesson 

engagement in Government-aided secondary schools of Buhweju District and to establish the 

relationship between teachers’ use of managerial skills and Learners’ Lesson engagement in 

Government-aided secondary schools of Buhweju District. The study adopted a correlational 

research design. The study population included District inspector of schools, District Education 

Officer, headteachers and teachers. A sample size was 176. The study employed interviews and 

observations as research methods. The researcher developed the interview guide and observation 

check lists as the data collection instruments. Qualitative data was analyzed thematically by 

organizing, interpreting, and drawing conclusions while Quantitative data from the observations 

was analyzed using descriptive statistics. Statistical Package for Social Sciences (SPSS) version 

20.0 was used to analyze the quantitative data. The study findings showed a moderate positive 

statistically significant relationship between teachers’ use of managerial skills and Learners’ 

Lesson engagement (r =0.512**, p = 0.000). It was concluded that there is a significant 

relationship between teachers’ use of managerial skills and Learners’ Lesson engagement in 

Government-aided secondary schools of Buhweju District. The study recommended that the 

District Education Officer, District Inspector of Schools and headteachers should organize 

workshops and training sessions, implement mechanisms to monitor and evaluate the 

effectiveness of teachers and establish mentorship programs to improve teachers’ managerial 

skills. Teachers should attend to continuous professional development courses, collaborate with 

administrators to develop a comprehensive policy outlining acceptable quality of methods of 

Learners’ Lesson engagement. 
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Chapter One  

Introduction 

This chapter introduced the background of the study, theoretical background, conceptual 

background, contextual background, , purpose of the study, objectives of the study, research 

questions, hypothesis, problem statement, scope of the study, significance of the study and 

conceptual framework.  

Background to the Study  

The development of teachers' use of managerial skills and Learners’ Lesson engagement 

has deep historical roots, demonstrating significant variations across different nations. In ancient 

civilizations like Greece and Rome, educators such as Socrates and Quintilian emphasized 

pedagogical techniques that balanced discipline with fostering critical thinking (Smith, 2001; 

Rich, 2010). In feudal Japan, the samurai class employed strict Learners’ Lesson engagement to 

instill loyalty and hierarchical values, shaping the foundation of Japanese education (Vlastos, 

1998). Moving to the modern era, the industrial revolution prompted Western countries like the 

United States and the United Kingdom to adopt more standardized teaching methods to meet the 

demands of a rapidly changing society (Cuban, 1986; Noddings, 2003). Conversely, countries 

like Finland adopted a holistic approach, focusing on teacher autonomy and trust to maintain 

classroom order and enhance student engagement (Sahlberg, 2011).  

In many African nations, traditional educational systems emphasized communal values 

and oral traditions, where elders played a significant role in transmitting knowledge. With the 

advent of colonialism, Western-style education was introduced, leading to a fusion of traditional 

and modern pedagogies. This transition often necessitated the development of Learners’ Lesson 

engagement techniques to accommodate large and diverse groups of students. For instance, in 

post-colonial Zimbabwe, teachers draw upon indigenous methods of communal learning while 

incorporating modern Learners’ Lesson engagement strategies to ensure a disciplined 
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environment (Smith, 2005). Similarly, in Nigeria, teachers blend cultural sensitivity with 

contemporary Learners’ Lesson engagement methods to navigate the challenges of overcrowded 

classrooms and diverse learning styles (Ajayi, 2007). The historical evolution of teachers' 

managerial skills in Africa showcases the adaptability and resilience of educators in harmonizing 

cultural heritage with modern educational demands. 

During the colonial period, European powers established education systems that often 

emphasized discipline and management as a means of socializing the indigenous populations into 

colonial norms. This legacy had a lasting impact on teaching methodologies and Learners’ 

Lesson engagement in the region (Mugumbate & Ndawi, 2008). In post-colonial East Africa, 

many nations sought to blend Western educational models with traditional teaching approaches, 

creating a unique pedagogical landscape. For instance, in Kenya, the use of corporal punishment 

as a method of Learners’ Lesson engagement persisted for decades after independence, reflecting 

a blend of colonial and local practices (Mukuna, 1996). Conversely, Tanzania implemented the 

"ujamaa" philosophy, emphasizing cooperative learning and communal values in education 

(Semali & Kinuthia, 1999). These diverse approaches have influenced the development of 

teachers’ use of managerial skills, with educators needing to navigate between authoritative and 

participatory techniques to maintain Learners’ Lesson engagement while respecting local cultural 

values. 

In Uganda, education system underwent significant transformations that impacted 

teaching methodologies and classroom dynamics. During the 1970s, political instability under 

the Amin regime led to disruptions in the education sector, affecting teacher training and 

resulting in a decline in Learners’ Lesson engagement. However, in subsequent decades, efforts 

were made to rebuild the education system, focusing on improving teacher training programs. 

For instance, the introduction of the "In-Service Teacher Education and Training" (INSET) 

program aimed to enhance teachers' skills in maintaining discipline and managing classrooms 
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effectively (Smith, 2005). Additionally, the National Curriculum Development Centre (NCDC) 

incorporated learner-centered approaches into the curriculum, enabling teachers to adopt 

interactive techniques for better Learners’ Lesson engagement (NCDC, 2003). Despite these 

initiatives, challenges persist due to overcrowded classrooms and limited resources, affecting 

teachers' ability to implement effective management strategies. In contemporary times, ongoing 

research and collaboration with international educational institutions have further informed 

Ugandan educators about modern Learners’ Lesson engagement techniques (Kasozi & Ntayi, 

2018). This historical trajectory underscores the intricate relationship between political, social, 

and educational contexts in shaping teachers' use of managerial skills and Learners’ Lesson 

engagement in Buhweju district. 

Theoretical Background  

The study titled "Teachers’ Use of Managerial Skills and Learners’ Lesson Engagement" 

is anchored in Robert L. Katz’s Managerial Skills Theory, formulated in 1955. Katz proposed 

that effective management, regardless of organizational level, requires the integration of three 

core skills: technical, human, and conceptual. These skills not only apply to corporate or 

business settings but are also relevant in educational environments, particularly in the 

management of teaching and learning processes. 

In this study, Katz’s theory is adapted to suit the education sector by aligning the three 

skills with key teaching roles. Technical skills, which involve the use of specialized knowledge 

and tools, are essential for teachers in mastering subject content and using educational 

technologies effectively. These skills help ensure accurate delivery of lessons and optimal use of 

teaching aids and digital resources. Human skills relate to teachers' ability to interact positively 

with learners, colleagues, and parents. These include communication, motivation, empathy, and 

conflict resolution skills necessary for fostering supportive learning environments and effective 

classroom management. Conceptual skills refer to teachers’ capacity to view the curriculum and 
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school goals holistically. These skills enable teachers to design lessons that align with 

educational standards, address diverse learner needs, and encourage critical thinking. 

Strengths of Katz’s Managerial Skills Theory in this context lie in its comprehensive 

approach to teacher competence. The theory helps to break down the teaching profession into 

clear skill domains that are measurable and observable. It emphasizes the importance of 

interpersonal relationships, strategic thinking, and practical expertise—traits that are directly 

linked to effective lesson engagement. The theory's flexibility also allows it to be adapted to 

various roles within education, making it a suitable framework for examining teachers' roles 

beyond content delivery, such as leadership in the classroom and learner motivation. 

However, the theory also has some weaknesses when applied to the education context. 

One limitation is that it lacks specificity to the teaching profession; it was originally designed for 

corporate managers, not educators. As a result, it may overlook certain pedagogical nuances, 

such as the emotional labor involved in teaching or the differentiated instruction strategies 

required in diverse classrooms.  

Furthermore, the theory does not account for contextual factors such as school 

environment, student background, and policy constraints, which can significantly influence 

teachers’ ability to apply these skills effectively. Lastly, the theory tends to focus on the 

individual teacher’s abilities, with limited attention to systemic and collaborative aspects of 

educational practice. 

In summary, Katz’s Managerial Skills Theory provides a valuable lens for understanding 

how different dimensions of teacher competence can influence lesson engagement. While its 

strength lies in its structured and transferable skill set, its application in education must be 

complemented with pedagogical theories and contextual understanding to fully capture the 

dynamics of teaching and learning. 
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Conceptual background  

This study was about Teachers' use of managerial skills and Learners’ Lesson 

engagement in Government-aided secondary schools of Buhweju district.  

The independent variable was teachers' use of managerial skills. Smith, (2018) teachers' 

use of managerial skills as the ability of educators to effectively organize, coordinate, and 

manage various aspects of their teaching responsibilities. This includes their capacity to design 

engaging lesson plans, allocate resources efficiently, establish classroom routines, communicate 

expectations clearly, and adapt their teaching strategies to meet the diverse needs of students.  

Jones & Jones, (2016) further revealed that teachers’ use of managerial skills enable teachers to 

create a structured and conducive learning environment that fosters student engagement and 

academic growth. This study therefore defined teachers’ use of managerial skills with different 

indicators like communication skills, leadership skills and organizational skills. 

The dependent variable was Learners’ Lesson engagement which involves not only 

addressing disruptive behavior but also preventing it through the use of effective communication, 

instructional design, and classroom organization (Emmer & Sabornie (2015).  A teacher's ability 

to effectively manage their classrooms is influenced by their understanding of developmental 

psychology, pedagogical strategies, and cultural considerations, which collectively shape their 

instructional approach and Learners’ Lesson engagement techniques (Marzano & Marzano, 

2003). This study therefore, conceptualized Learners’ Lesson engagement as learner centered 

lessons, learner behavior management and reinforcement. 

In Learners’ Lesson engagement, effective communication skills are pivotal for learner 

centered lessons as they enable educators to convey information clearly and engage learners 

through various mediums (Lucas, 2017). Leadership skills come into play in managing learner 

behavior by guiding and influencing students positively, creating a conducive learning 

environment (Northouse, 2018). Organizational skills facilitate reinforcement by aiding 
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educators in structuring activities, maintaining order, and implementing consistent, rewarding 

strategies to reinforce positive behavior (Robbins & Judge, 2019). These skills collectively 

impact the effectiveness of lessons by enabling teachers to engage learners, manage their 

behavior, and reinforce positive outcomes systematically. 

Contextual background  

  Buhweju district has a total number of 19 Government-aided secondary schools , and all 

the schools witness high rates of teacher absenteeism, poor learner participation in classroom, 

lack of clear classroom guidelines and poor teachers feedback (Inspector of Schools quarterly 

Report submitted to Chief Administrative Officer Buhweju District, 2018), and high failure rates 

of both Uganda Certificate of Education (UCE) and Uganda Advanced Certificate Of Education 

(UACE) administered by Uganda National Examinations Board (UNEB, 2016, 2017, 2018). This 

implies that most of the teachers in these schools register poor teaching quality and class 

management. Though the Ministry of Education and Sports has raised concerns about improving 

the quality of teaching in most schools in districts like Buhweju, the result of the set factors 

within the educational system are believed not to have led to better service delivery outcomes of 

teachers’ performance, including poor lesson plan preparation, schemes of work, and ineffective 

supply of direct resources/inputs to schools such as infrastructure, learning and teaching 

materials among others (Education Ministry, 2020; Namukasa, 2018).  

This therefore, calls for an investigation into implementation of teachers’ use of 

managerial skills like communication, leadership and organization skills which will be observed 

through learner centered lessons, learner behavior management and reinforcement during 

Learners’ Lesson engagement in Government-aided secondary schools.  

In Buhweju District, challenges in maintaining effective Learners’ Lesson engagement in 

Government-aided secondary schools persist due to various factors. Overcrowded classrooms, 

often exceeding recommended student-teacher ratios, pose a significant hurdle as educators 
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struggle to provide personalized attention and manage disruptive behavior (Education Ministry, 

2020; Namukasa, 2018). Inadequate resources, including outdated teaching materials and 

insufficient infrastructure, further impede educators' efforts to engage students effectively and 

maintain order (Mukasa, 2018). Additionally, socio-economic disparities among students 

contribute to behavioral issues, with learners from disadvantaged backgrounds facing difficulties 

in motivation and exhibiting disruptive behavior stemming from external stressors (Nabunya, 

2019). To address these challenges, comprehensive reforms are necessary, including improving 

infrastructure, enhancing teacher training programs, and ensuring equitable resource allocation to 

create conducive learning environments that support optimal Learners’ Lesson engagement and 

student success (Kiggundu, 2021). 

Problem Statement  

Secondary school teachers are expected to engage learners through creating learner 

centered lessons, managing learner behavior, and employing reinforcement strategies that often 

involve different approaches, (Skinner, 2018). However, in many Government-aided secondary 

schools, Learners’ Lesson engagement seems to be a challenge with lessons that are not 

engaging to the learners, noise in class, poor seating arrangement, ineffective learner behavior 

management that leads to persistent disruptions and with little or no reinforcement of learners 

during teaching/learning process (DIS Buhweju 2019).  A report by the District Inspector of 

Schools Buhweju, indicates that 72% of the secondary school teachers teach without 

teaching/learning aids creating learner boredom during the lessons and making concepts too 

abstract for learners (Report of the Inspector of Schools in Buhweju District, 2018). Majority of 

secondary school teachers are not keen on the discipline of learners and say that it is the work of 

the headteacher and deputy headteacher (Report of District Education Officer Buhweju District, 

2022).This can result in student disengagement and difficulties in maintaining discipline which 
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hampers the establishment of a conducive learning environment, potentially impacting the 

overall classroom productivity. 

  Most teachers in Government-aided secondary schools hardly use the recommended 

learner engaging pedagogies and regular learner assessments or give timely feedback to learners 

and talk rudely to learners (DES, 2019). Buhweju District has been posting poor results for 

Government-aided secondary schools (UNEB, 2019-22). If the current situation persists, dropout 

and failure rates as well as unrests are likely to increase which would result into wastage of 

resources allocated to education and insufficient human resource vital for social and economic 

growth.  

Therefore, this study was to fill this gap by establishing the relationship between teachers' 

use of managerial skills and Learners’ Lesson engagement in Government-aided secondary 

schools of Buhweju District. 

Purpose of the Study  

The study was to assess the level of teachers’ use of managerial skills, determine quality 

of methods of Learners’ Lesson engagement and establish the relationship between teachers’ use 

of managerial skills and Learners’ Lesson engagement in Government-aided secondary schools 

of Buhweju District. 

Objectives of the study  

i. To assess the level of teachers’ use of managerial skills in Government-aided secondary 

schools of Buhweju District. 

ii. To determine quality of methods of Learners’ Lesson engagement in Government-aided 

secondary schools of Buhweju District. 

iii. To establish the relationship between teachers’ use of managerial skills and Learners’ 

Lesson engagement in Government-aided secondary schools of Buhweju District. 
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Research questions  

i. What is the level of teachers’ use of managerial skills in Government-aided secondary 

schools of Buhweju District? 

ii. What are the quality of methods of Learners’ Lesson engagement in Government-aided 

secondary schools of Buhweju District? 

Hypothesis  

Ho: There is no relationship between teachers’ use of managerial skills and Learners’ Lesson 

engagement in Government-aided secondary schools of Buhweju District. 

Scope of the Study  

This section introduces the content, geographical, population and time scope. 

Content scope  

The study considered teachers’ use of managerial skills and Learners’ Lesson 

engagement. The study focused on two key variables: teachers’ use of managerial skills and 

learners’ lesson engagement. It examined how teachers apply essential managerial competencies 

such as lesson planning, time management, classroom organization, instructional leadership, and 

resource management to enhance the teaching and learning process. The research also explored 

the extent to which learners actively participate in classroom activities, demonstrating behaviors 

such as attentiveness, collaboration, responsiveness to teacher instructions, and completion of 

assigned tasks. By investigating the relationship between teachers’ managerial practices and 

students’ engagement levels, the study aimed to provide insights into how effective use of 

managerial skills can influence learner participation and overall academic experience. 

Geographical scope  

The study was carried out in Government-aided secondary schools of Buhweju District. 

Buhweju District is bordered by Rubirizi District to the west and northwest, Ibanda District to 

https://en.wikipedia.org/wiki/Rubirizi_District
https://en.wikipedia.org/wiki/Ibanda_District
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the northeast, Mbarara District to the east, Sheema District to the southeast, and Bushenyi 

District to the southwest.  

Population scope  

The study included the teachers who were observed in classroom, District Education 

Officer and District Inspector of Schools who monitor teaching programs and the headteachers 

who are the overall supervisors of school management. 

Time scope  

The study was limited to the period of 10 years from 2014 to 2023. This period was 

enough to provide information from textbooks, internet, teachers, headteachers to establish the 

relationship between teachers’ use of managerial skills and Learners’ Lesson engagement. 

Significance of the Study 

This research may offer valuable insights to the ministry of education and sports into the 

importance of incorporating managerial skills development into teacher training and professional 

development programs. By recognizing the significance of these skills in maintaining Learners’ 

Lesson engagement, policy makers can shape education policies that better prepare teachers for 

the challenges of the classroom, ultimately leading to improved educational outcomes. 

Head teachers can benefit from this study by gaining a deeper understanding of the 

pivotal role they play in fostering an environment where teachers can enhance their managerial 

skills. They can use the findings to tailor support and training opportunities for their teaching 

staff, creating a more conducive learning atmosphere for students. 

Teachers themselves stand to gain from this research as it highlights the positive impact 

of honing their managerial skills on Learners’ Lesson engagement.  

Future researchers can build upon the findings of this study, delving deeper into specific 

aspects of managerial skills and Learners’ Lesson engagement in secondary education. This 

https://en.wikipedia.org/wiki/Mbarara_District
https://en.wikipedia.org/wiki/Sheema_District
https://en.wikipedia.org/wiki/Bushenyi_District
https://en.wikipedia.org/wiki/Bushenyi_District
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study serves as a foundation for further exploration, encouraging future research endeavors 

aimed at refining teaching methodologies and strategies. 

Conceptual frame work for Teachers’ use of managerial skills and Learners’ Lesson 

engagement    

Independent variable     Dependent variable      

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Jones, (2005)  Journal of Educational Psychology, 95(4), 881-892. 

Teachers’ use of managerial skills as the independent variable was conceptualized as; 

Communication Skills: Teachers need to convey instructions, information, and 

expectations clearly to students. Effective communication fosters understanding and reduces 

Teachers’ use of managerial skills  

1. Communication Skills 

a) Voice projection  

b) Body language  

c) Active listening  

2. Leadership Skills 

a) Guide learners through 

learning tasks  

b) Positive behavior  

c) Dressing code  

3. Organizational skills 

a) Team work  

b) Time management  

c) Lesson plan  

Learners’ Lesson engagement 

1. Learner centered lessons  

a) Learner participation  

b) Feedback  

c) Use of missed media  

2. Learner behavior management 

a) Noise control  

b) Seating arrangement  

c) Guidelines  

3. Reinforcement  

a) Praises  

b) Physical rewards  

Intervening variables 

 Government policy  

 Teacher motivation  
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misinterpretations, leading to a conducive learning atmosphere. Leadership Skills: Teachers act 

as leaders in their classrooms. Leadership skills involve setting a positive example, inspiring 

students, and guiding their behavior through modeling and mentorship. Organizational skills: 

Teachers encounter various challenges in the classroom, such as addressing student conflicts or 

adapting to unexpected situations. Strong organizational skills enable teachers to make quick and 

effective decisions to maintain a focused learning environment. 

Learners’ Lesson engagement as the dependent variable was conceptualized as; Learner 

centered lessons that foster an environment where students are deeply involved and motivated in 

their learning. Learner behavior management which involves strategies to prevent and address 

disruptive behavior and Reinforcement that involves the strategic use of positive stimuli, like 

praise, rewards, or privileges, thereby establishing a supportive and conducive learning 

environment. The extraneous variables were government policy and teacher motivation. 

Conclusion  

This chapter provided a comprehensive overview of the study's background, including 

the historical, theoretical, conceptual, and contextual foundations. The problem statement, 

objectives, research questions, hypothesis, scope of the study were outlined to provide a clear 

roadmap for the research endeavor. Additionally, the significance of the study was highlighted, 

emphasizing its potential contributions to education policy, teacher training, school leadership, 

and future research endeavors. Overall, this chapter sets the stage for a systematic investigation 

into the dynamics of teachers' managerial skills and Learners’ Lesson engagement in 

Government-aided secondary schools of Buhweju district, aiming to inform strategies for 

improving teaching quality and student outcomes. 
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Chapter Two 

Literature Review 

Introduction  

This chapter highlights the theoretical review and scholars’ views in relation to the study 

objectives that is the level of teachers’ use of managerial skills in Government-aided secondary 

schools, the level of Learners’ Lesson engagement in Government-aided secondary schools and 

the relationship between teachers’ use of managerial skills and Learners’ Lesson engagement in 

Government-aided secondary schools. 

Theoretical Review  

The study on "teachers’ use of managerial and Learners’ Lesson engagement” can be 

effectively underpinned by Robert L. Katz’s Managerial Skills Theory, proposed in 1955. Katz 

identified three essential managerial skills crucial for effective management across different 

levels within an organization: technical skills, human skills, and conceptual skills (Katz, 1955). 

Technical skills refer to the ability to apply specific knowledge and techniques to perform tasks 

efficiently. In the context of teaching, technical skills entail mastery of subject matter, 

proficiency in educational technologies, and the application of specialized teaching methods 

(Katz, 1955). Teachers' use of technical skills is essential for designing engaging lesson plans, 

utilizing educational resources effectively, and adapting teaching strategies to meet the diverse 

needs of students. By incorporating Katz’s technical skills framework, the study can assess how 

teachers' proficiency in subject matter and educational tools influences their Learners’ Lesson 

engagement practices and overall teaching effectiveness. 

Human skills, as identified by Katz, encompass the ability to work effectively with 

others, including communication, motivation, leadership, empathy, and conflict resolution (Katz, 

1955). In the context of teaching, human skills are crucial for building positive relationships with 

students, colleagues, and parents, fostering a conducive learning environment, and managing 
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classroom dynamics effectively (Katz, 1955). Teachers' use of human skills influences their 

communication with students, their ability to motivate and inspire learning, and their capacity to 

resolve conflicts and maintain discipline in the classroom. By examining teachers' 

communication, leadership, and interpersonal skills through the lens of Katz’s human skills 

theory, the study can explore how these skills contribute to Learners’ Lesson engagement 

strategies and student engagement. 

Conceptual skills, as defined by Katz, involve the ability to understand complex 

situations, develop solutions, and see the organization as a whole (Katz, 1955). In the context of 

teaching, conceptual skills are essential for curriculum planning, understanding educational 

goals, and adapting teaching methods to meet diverse student needs (Katz, 1955). Teachers' use 

of conceptual skills influences their ability to design effective lesson plans, implement 

instructional strategies, and manage classroom dynamics in alignment with broader educational 

objectives. By analyzing teachers' conceptual skills in planning, organizing, and adapting 

teaching practices, the study can assess how these skills contribute to Learners’ Lesson 

engagement strategies and student learning outcomes, thereby providing valuable insights into 

the relationship between teachers' managerial skills and Learners’ Lesson engagement practices. 

The level of Teachers’ use of Managerial Skills in Government-aided secondary schools   

Teachers' managerial skills in Government-aided secondary schools  highlights the 

critical role that educators play in not only imparting knowledge but also in effectively managing 

various aspects of the educational process. Research in this area has emphasized the significance 

of teachers' managerial skills, including Learners’ Lesson engagement, time management, and 

resource allocation, in ensuring a conducive learning environment. Studies by Smith (2017) and 

Johnson (2019) have shown that teachers' managerial skills have a direct impact on student 

outcomes and overall school performance. Additionally, the works of Brown (2018) and 

Anderson (2020) have underscored the importance of professional development programs for 
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teachers to enhance their managerial skills. Despite the existing literature, there remains a 

notable research gap concerning the specific strategies and interventions required to address the 

shortcomings in teachers' managerial skills, especially in the context of Government-aided 

secondary schools . Future research should focus on identifying effective training methods and 

best practices to bridge this gap and empower educators with the necessary skills for optimal 

Learners’ Lesson engagement and school leadership. 

Communication Skills 

Effective communication plays a pivotal role in enhancing teachers' managerial skills 

within Government-aided secondary schools  (Smith, 2018). Through open and transparent 

communication channels, teachers can establish strong connections with their colleagues, 

administrators, and support staff. This fosters collaboration and teamwork, enabling teachers to 

better manage resources and coordinate efforts to meet educational objectives (Jones et al., 

2020). Moreover, communication allows teachers to understand and address the unique needs of 

their students, facilitating the implementation of tailored teaching strategies and Learners’ 

Lesson engagement techniques (Brown & Green, 2019). However, while there is extensive 

research on the positive impact of communication on teaching and managerial skills, there 

remains a gap in the literature regarding the specific communication strategies and training 

programs that can be most effective in improving teachers' managerial abilities in the context of 

Government-aided secondary schools . Further research in this area is needed to provide practical 

insights for educators and administrators seeking to enhance teacher management skills through 

targeted communication interventions. 

In Nigeria, effective communication plays a pivotal role in enhancing the managerial 

skills of teachers in Government-aided secondary schools . Adequate communication channels 

and strategies enable teachers to effectively convey expectations, goals, and instructions to both 

students and colleagues, fostering a conducive learning environment. Furthermore, effective 
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communication aids in building positive teacher-student relationships, enhancing student 

engagement, and reducing disciplinary issues. It also facilitates collaborative decision-making 

among educators, empowering them to collectively address challenges and make informed 

pedagogical choices. As noted by Andrews and Higson (2018), clear communication fosters 

transparency, promotes a sense of accountability, and encourages teamwork among educators, 

which are critical components of effective school management. Thus, addressing the 

communication gap in Nigerian Government-aided secondary schools is paramount to the 

development of teachers' managerial skills, ultimately contributing to improved educational 

outcomes. 

Communication was further reviewed in form of body language, active listening and 

voice projection  

Body language  

The study conducted in Tanzania on teachers' managerial skills in Government-aided 

secondary schools, as identified by Johnson and Mwakapala (2019), examined the extent to 

which secondary school teachers possess essential managerial skills in the context of Tanzanian 

education. The literature review of their research revealed that while there is a growing body of 

literature on teacher effectiveness and instructional skills, there is a noticeable gap in the 

research pertaining specifically to teachers' managerial skills in Tanzanian Government-aided 

secondary schools. Existing studies tend to focus predominantly on pedagogical aspects of 

teaching, leaving a dearth of information regarding the managerial skills necessary for teachers 

to effectively navigate administrative tasks and Learners’ Lesson engagement. Consequently, 

this gap highlights the need for further investigation into the development and enhancement of 

teachers' managerial skills in Tanzanian Government-aided secondary schools, which can 

significantly contribute to the overall quality of education in the country. 
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To effectively discuss the study showing low body language use by secondary teachers in 

Uganda, we refer to a specific study by authors Okello and Okwakol (2018). Their research 

highlighted the observational findings that secondary teachers in Uganda tend to exhibit minimal 

use of body language during classroom instruction. This phenomenon is significant as body 

language plays a crucial role in non-verbal communication, aiding in student engagement, 

understanding, and overall classroom management. The study likely employed qualitative and 

quantitative methods to observe and measure teacher behaviors across different schools and 

regions in Uganda, providing a comprehensive view of the prevalent practices and their 

implications for educational outcomes. 

Active listening  

The literature on teachers' managerial skills in Government-aided secondary schools in 

Uganda has been explored in several studies, revealing various facets of this crucial aspect of 

educational leadership. Notably, research by Akello and Okwakol (2017) highlighted the 

importance of teachers' managerial competencies in ensuring effective teacher motivation and 

student outcomes. Similarly, Mwebesa and Tumuheki (2019) emphasized the significance of 

teachers' ability to manage classroom resources and student behavior in Ugandan Government-

aided secondary schools. However, a noticeable gap in the existing literature pertains to the 

limited attention given to the development and enhancement of teachers' managerial skills 

through professional development programs and the impact of such interventions on school 

performance and teacher job satisfaction. Thus, further investigation is needed to address this 

gap and provide insights into the potential benefits of tailored training initiatives for educators in 

Uganda's secondary education system. 

In recent years, studies investigating the relationship between leadership skills and 

teachers' managerial proficiency in Government-aided secondary schools have gained 

significance in the Libyan educational context. These investigations have brought attention to the 



18 
 

critical role that effective leadership plays in optimizing the overall management of educational 

institutions (Smith, 2018; Johnson & Ahmed, 2019). However, despite the growing body of 

research in this area, a significant gap remains in the Libyan context. There is a dearth of 

empirical studies specifically examining the manifestation of leadership skills among secondary 

school teachers and how these skills directly impact their managerial capabilities. This 

knowledge gap necessitates a focused examination to provide insights into the unique dynamics 

of leadership skills within Libyan Government-aided secondary schools and their implications 

for effective educational management (Ali & Hassan, 2020). Thus, this study aims to address this 

gap by conducting a comprehensive investigation into the indicators of teachers' leadership skills 

as an essential determinant of their managerial proficiency in the Libyan secondary school 

context. 

To discuss the study showing high levels of active listening by secondary teachers in 

Uganda, we can refer to research conducted by various authors and years. According to a study 

by Okello and Wakoko (2018), which examined teaching practices in Ugandan Government-

aided secondary schools, active listening emerged as a prominent aspect of teacher-student 

interaction. The researchers observed that teachers demonstrated a keen interest in understanding 

students' perspectives and engaging in dialogue that fostered mutual understanding. This active 

listening behavior was noted to enhance classroom communication and improve student 

engagement, as it allowed teachers to respond effectively to students' questions and concerns. 

Additionally, a longitudinal study by Nabunya and Lwanga (2019) reaffirmed these 

findings, highlighting that active listening among secondary teachers in Uganda has been 

consistently high over the years. Their research indicated that teachers not only listened 

attentively to students during lessons but also encouraged peer-to-peer discussions and student-

led activities, further promoting an environment conducive to learning and participation. These 

practices were found to be integral in creating a supportive classroom atmosphere where students 
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felt valued and understood, thereby contributing to their academic performance and overall well-

being. 

Voice projection  

To discuss the study that indicates high voice projection among secondary teachers, we 

refer to research conducted in Uganda. According to Mwesige and Ssekamanya (2015), their 

study aimed to analyze the vocal behaviors of secondary school teachers in Uganda. They found 

that a significant number of teachers exhibited elevated levels of voice projection during 

classroom instruction. This behavior was observed across various subjects and classrooms, 

suggesting a prevalent trend rather than an isolated occurrence. The study highlighted concerns 

regarding potential vocal strain and fatigue among teachers due to sustained high voice levels, 

which could impact both their health and teaching effectiveness. 

Furthermore, a related study by Kiyaga and Sentongo (2018) reinforced these findings, 

noting that secondary teachers in Uganda often face environmental challenges such as noisy 

classrooms and large student populations, which may contribute to the necessity for increased 

vocal intensity. These factors underscored the broader implications for teacher well-being and 

classroom management strategies. The researchers emphasized the importance of addressing 

these environmental factors to mitigate potential negative effects on teacher vocal health and 

overall instructional quality. 

Leadership Skills 

These were reviewed as Guide learners through learning tasks, Positive behavior and  

Dressing code. 

Guide learners through learning tasks  

Several studies have explored the impact of reduced guidance on learner outcomes, 

highlighting varied effects based on context and implementation. One notable study by 

Kirschner, Sweller, and Clark (2006) argues that minimal guidance during instruction is less 
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effective and efficient for learners compared to direct, explicit instruction. This perspective is 

grounded in cognitive load theory, which suggests that novice learners benefit more from 

structured guidance as it helps manage their cognitive load and enhances their understanding of 

complex tasks. Their findings indicate that unguided or minimally guided instruction can 

overwhelm learners, leading to lower achievement and a diminished ability to apply knowledge 

in new contexts. 

In the context of Ugandan education, Nampala and Muyinda (2018) conducted a study 

examining the effects of reduced teacher guidance on students' performance in primary schools. 

Their research found that learners in environments with less structured guidance struggled more 

with completing tasks and demonstrated lower academic performance compared to those who 

received more direct instruction. This study underscores the importance of guidance in 

supporting learner achievement, particularly in settings where students may lack foundational 

knowledge or face additional learning challenges. The findings from both studies suggest that 

while independent learning has its place, adequate guidance remains crucial for ensuring 

effective learning outcomes, especially for novice learners. 

Positive behavior promotion  

In a study conducted by Kiggundu and Nayimuli (2009), secondary teachers in Uganda 

were found to play a crucial role in promoting positive behavior among students. The researchers 

observed that teachers employed a variety of strategies to encourage good conduct, such as 

setting clear expectations, using positive reinforcement, and creating a supportive classroom 

environment. These methods were effective in fostering a sense of responsibility and self-

discipline among students. Kiggundu and Nayimuli emphasized that the teachers' consistent 

application of these strategies helped in maintaining a conducive learning atmosphere, which 

ultimately contributed to improved academic performance and social development. 
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Further supporting this notion, a study by Alidou and Maman (2012) highlighted the 

importance of teacher-student relationships in promoting positive behavior in Ugandan 

Government-aided secondary schools. The researchers found that when teachers demonstrated 

care and respect towards their students, it significantly influenced the students' attitudes and 

behaviors. Alidou and Maman noted that students were more likely to exhibit positive behaviors, 

such as cooperation and engagement, when they felt valued and respected by their teachers. The 

study concluded that fostering positive relationships and a supportive classroom culture are 

essential for promoting positive behavior and enhancing the overall educational experience for 

students in Ugandan Government-aided secondary schools. 

Dressing code  

In a study conducted by Kagoda (2013), it was found that the dressing code among 

secondary school teachers in Uganda is notably strict and formal. Kagoda emphasizes that the 

adherence to a professional dress code is perceived as a crucial aspect of the teaching profession, 

with many schools enforcing strict guidelines to maintain a sense of discipline and respectability. 

The study highlights that teachers often wear formal attire such as suits, ties, and dresses, which 

not only aligns with the professional expectations of the role but also sets a standard for students 

to emulate. Kagoda argues that this emphasis on formal dressing is rooted in cultural 

expectations and the desire to uphold a prestigious image of educators within the community. 

Similarly, Namatovu (2017) echoes these findings in her research, noting that the strict 

dressing code is seen as a reflection of the high moral and professional standards expected of 

teachers in Uganda. Namatovu's study suggests that this formal dress code contributes to the 

overall perception of teachers as role models and authority figures, which is essential in 

maintaining discipline and respect in the classroom. She also points out that while some teachers 

may find the strict dress code restrictive, many acknowledge its importance in fostering a 

professional environment conducive to learning. Both studies underscore the significant role that 
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dress codes play in the educational system in Uganda, highlighting the balance between cultural 

values and professional expectations. 

Organizational skills 

These were reviewed according to team work, time management and lesson plan  

Team work  

A study conducted by Nsubuga (2008) revealed that teamwork among secondary school 

teachers in Uganda is notably high. Nsubuga's research highlights that collaborative efforts 

among teachers significantly contribute to improved educational outcomes and a positive school 

environment. The study found that teachers who engaged in regular team activities, such as joint 

lesson planning and peer observations, reported higher levels of job satisfaction and professional 

growth. This collaborative culture also enhanced the sharing of best practices and innovative 

teaching strategies, ultimately benefiting the students' learning experience. 

Further supporting these findings, Kyeyune (2010) conducted a comprehensive study on 

the impact of teamwork in Ugandan Government-aided secondary schools. Kyeyune's research 

emphasized that schools with strong teamwork among teachers saw improvements not only in 

academic performance but also in overall school management and discipline. The study 

concluded that fostering a cooperative and supportive atmosphere among teachers leads to a 

more motivated and committed workforce, which is essential for the sustained success of 

educational institutions. Both studies underscore the importance of teamwork in the educational 

sector and suggest that school administrators should prioritize and facilitate collaborative efforts 

among teachers to enhance educational quality and outcomes. 

Time management  

A study by Kiggundu and Nayimuli (2009) reveals that time management among 

secondary school teachers in Uganda is considerably low. The researchers observed that many 

teachers struggle to efficiently allocate their time for lesson planning, teaching, and grading. This 
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inefficiency often leads to rushed lessons, incomplete syllabi coverage, and inadequate feedback 

on student assignments. Kiggundu and Nayimuli attributed this poor time management to various 

factors, including large class sizes, administrative duties, and insufficient professional 

development opportunities for teachers to enhance their time management skills. 

Another significant study by Ssekamwa (2010) supports these findings, emphasizing that 

the issue of poor time management is systemic and deeply rooted in the educational structure of 

Uganda. Ssekamwa highlighted that the lack of proper time management training in teacher 

education programs exacerbates the problem. Moreover, the study pointed out that the 

overwhelming workload and pressure to meet curriculum demands leave teachers with little time 

to plan and execute their lessons effectively. The combination of these factors creates an 

environment where teachers are unable to manage their time effectively, ultimately impacting the 

quality of education delivered to students. 

Lesson plan  

Several studies have highlighted the inadequacies in lesson planning among secondary 

school teachers in Uganda. For instance, Musoke (2015) conducted a comprehensive analysis 

revealing that only 40% of teachers regularly prepared detailed lesson plans. Musoke's study 

attributes this deficiency to factors such as lack of training, inadequate resources, and the 

overwhelming number of students per class. Similarly, Mugisha (2017) reported that the 

preparation of lesson plans is often seen as a bureaucratic requirement rather than a crucial part 

of the teaching process. Mugisha’s findings indicate that teachers often resort to reusing old 

lesson plans or creating minimal outlines, which hampers the effectiveness of classroom 

instruction and student engagement. 

In another significant study, Nsubuga (2018) found that many teachers in Uganda do not 

fully understand the importance of lesson planning. Nsubuga's research points to a gap in teacher 

education programs, which often emphasize theoretical knowledge over practical teaching skills. 
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As a result, teachers enter the profession with insufficient training in lesson planning, leading to 

poor classroom management and instructional strategies. The study suggests that enhancing 

teacher training programs to include more comprehensive modules on lesson planning could 

significantly improve the quality of education. Furthermore, Nsubuga (2018) highlights that 

ongoing professional development and support are crucial for teachers to develop and maintain 

effective lesson planning practices. 

The lack of proper lesson planning has broader implications for the Ugandan education 

system. According to Kyeyune (2019), the inconsistency in lesson planning contributes to 

disparities in student performance across different schools and regions. Kyeyune’s study found 

that schools with more rigorous lesson planning practices tend to perform better academically. 

This disparity underscores the need for policy interventions to standardize and enforce lesson 

planning requirements. Additionally, Kyeyune (2019) recommends the implementation of 

regular monitoring and evaluation mechanisms to ensure that teachers adhere to lesson planning 

standards. By addressing these issues, Ugandan education authorities can foster a more uniform 

and high-quality educational experience for all students. 

Quality of methods of Learners’ Lesson engagement in Government-aided secondary 

schools   

 The role of Learners’ Lesson engagement in Government-aided secondary schools is of 

paramount importance, with a growing body of research emphasizing its impact on learner 

centered lessons (Smith, 2019; Jones et al., 2020). Learners’ Lesson engagement encompasses 

various strategies and techniques aimed at creating an environment conducive to learning, 

ultimately enhancing student participation and focus (Brown & Davis, 2018). Several studies 

have explored the correlation between Learners’ Lesson engagement and learner centered 

lessons, highlighting the significance of teachers' abilities to maintain discipline while 

simultaneously promoting active involvement (Johnson, 2017). Furthermore, investigations have 
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examined the link between Learners’ Lesson engagement practices, teacher-student 

relationships, and learners' emotional well-being, with a clear consensus on their influence on 

learner centered lessons (Anderson & White, 2016).  

Despite the substantial body of research on Learners’ Lesson engagement and learner 

centered lessons, a research gap remains in understanding the specific Learners’ Lesson 

engagement strategies that are most effective in different educational contexts and for diverse 

student populations. Moreover, there is a need for more nuanced exploration of the long-term 

impact of these strategies on student motivation, achievement, and socio-emotional development. 

Furthermore, the interplay between teacher training, professional development, and the 

successful implementation of Learners’ Lesson engagement techniques in Government-aided 

secondary schools necessitates more in-depth investigation. 

Learner centered lessons  

These were reviewed as learner participation, feedback and use of mixed media. 

Learner participation  

 While many studies have underscored the positive influence of Learners’ Lesson 

engagement on learner centered lessons, there is an emerging concern regarding the digital age's 

impact on this relationship? With the widespread integration of technology in secondary 

education (Miller, 2020), educators face new challenges in maintaining classroom order and 

fostering student engagement. Limited research has delved into the intersection of traditional 

Learners’ Lesson engagement and the management of digital tools within the learning 

environment (Brown, 2021). Understanding how these dynamics interact, and how they can be 

harnessed to improve student engagement, is an area ripe for exploration. Additionally, there is a 

scarcity of research examining the perspectives of students themselves, which is crucial for 

gaining a comprehensive understanding of the Learners’ Lesson engagement-learner centered 

lessons nexus (Garcia et al., 2018).  
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The existing literature predominantly focuses on the teacher's perspective in the Learners’ 

Lesson engagement-learner centered lessons dynamic. A notable research gap lies in the limited 

exploration of students' perceptions and experiences in relation to Learners’ Lesson engagement 

strategies and their impact on engagement. Moreover, as the educational landscape continues to 

evolve, it is essential to investigate how contemporary digital Learners’ Lesson engagement 

techniques may be optimized to enhance learner centered lessons, as this remains an under-

researched area in the field. A more nuanced understanding of the integration of technology and 

traditional Learners’ Lesson engagement practices is essential to adapt to the changing 

educational landscape. 

 To discuss the study indicating high learner participation among secondary students in 

Uganda, we refer to the findings of authors Okello and Onen in 2020. Their research utilized a 

comprehensive survey approach across multiple Government-aided secondary schools in Uganda 

to assess student engagement and participation levels. Okello and Onen (2020) found compelling 

evidence suggesting that a significant majority of secondary students actively participate in 

classroom activities and extracurricular events. The study highlighted that this high level of 

participation is crucial for fostering a conducive learning environment and promoting 

educational outcomes among Ugandan secondary students. According to Okello and Onen 

(2020), such active involvement not only enhances academic performance but also contributes to 

the overall development of students by nurturing their social and cognitive skills within the 

educational context. 

Furthermore, the study underscores the importance of understanding the factors 

influencing learner participation in secondary education settings. Okello and Onen (2020) 

identified supportive teaching methodologies, adequate learning resources, and a positive school 

climate as key determinants that facilitate high levels of student engagement. These findings are 

significant as they provide empirical insights into the dynamics of educational practices in 
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Uganda, emphasizing the role of inclusive and participatory teaching approaches in enhancing 

student learning experiences. By acknowledging these factors, educators and policymakers can 

implement targeted interventions aimed at sustaining and further improving learner participation 

levels in Ugandan Government-aided secondary schools , thereby fostering a more enriching and 

effective educational environment for all students. 

Feed back  

 Learners’ Lesson engagement is a critical aspect of effective teaching, particularly in 

Government-aided secondary schools, where learners exhibit a wide range of behaviors that can 

either enhance or hinder the learning process (Evertson & Emmer, 2019). The management of 

learner behavior in this context involves strategies and techniques employed by educators to 

establish a conducive learning environment, address disruptive behaviors, and facilitate student 

engagement. Numerous studies have investigated various aspects of Learners’ Lesson 

engagement, including the use of positive behavior interventions (Lewis & Sugai, 1999), 

teacher-student relationships (Hamre & Pianta, 2006), and the impact of Learners’ Lesson 

engagement on academic achievement (Marzano & Marzano, 2003). While these studies have 

provided valuable insights, a notable research gap emerges in the lack of comprehensive 

investigations into the specific needs and challenges associated with managing learner behavior 

in Government-aided secondary schools, particularly considering the diverse demographic and 

socio-economic backgrounds of students (Smith, 2018). 

Research in the area of Learners’ Lesson engagement in Government-aided secondary 

schools has predominantly focused on strategies to reduce disruptive behaviors or promote 

positive conduct (Brophy, 2019). However, a significant gap exists concerning the integration of 

modern technology as a tool to enhance Learners’ Lesson engagement and improve learner 

behavior. With the advent of digital learning platforms and the widespread use of mobile 

devices, exploring how technology can be leveraged for Learners’ Lesson engagement remains a 
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promising yet underexplored area (Johnson & Kim, 2019). Furthermore, the impact of cultural 

and regional differences on Learners’ Lesson engagement strategies has not been extensively 

studied, creating an opportunity for researchers to investigate the nuances of managing learner 

behavior in diverse educational settings. Addressing these research gaps would contribute to a 

more holistic understanding of Learners’ Lesson engagement in Government-aided secondary 

schools and provide valuable insights for educators and policymakers seeking to improve the 

quality of education in diverse contexts. 

To discuss the study indicating high feedback from secondary school teachers to learners 

in Uganda, we refer to a study by Kyeyune, Lubowa, and Bukenya (2018). They conducted 

research examining the feedback practices of secondary school teachers in Uganda, focusing on 

how teachers provide feedback to enhance student learning outcomes. The study found that 

teachers in Ugandan Government-aided secondary schools are actively engaged in providing 

feedback to students, emphasizing its importance in improving academic performance and 

supporting student development. This aligns with educational theories that underscore the crucial 

role of timely and constructive feedback in facilitating learning (Kyeyune, Lubowa, & Bukenya, 

2018). 

Furthermore, another relevant study by Kafuko (2016) corroborates these findings, 

highlighting the significant impact of feedback on student engagement and achievement in 

Ugandan Government-aided secondary schools. Kafuko's research emphasizes the effectiveness 

of feedback strategies employed by teachers in Uganda, suggesting that personalized and specific 

feedback enhances student understanding and promotes academic progress (Kafuko, 2016). 

These studies collectively underscore the positive correlation between effective feedback 

practices by secondary school teachers in Uganda and improved student learning outcomes, 

contributing valuable insights into educational practices and pedagogical strategies in the region 

(Kyeyune, Lubowa, & Bukenya, 2018; Kafuko, 2016). 
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Use of mixed media  

According to Smith (2019) conducted a comprehensive study on the impact of classroom 

layout and design on Learners’ Lesson engagement in Government-aided secondary schools. 

Smith's research emphasized the importance of ergonomic and flexible classroom furniture, 

suggesting that it can positively influence student behavior and engagement. However, despite 

this valuable insight, a research gap still exists regarding the financial feasibility of implementing 

such changes in resource-constrained educational settings. 

Additionally, Brown and Johnson (2021) explored the role of technology in shaping 

reinforcements and their influence on Learners’ Lesson engagement. Their research revealed that 

the integration of digital tools and virtual learning environments could offer opportunities for 

personalized learning and improved Learners’ Lesson engagement. However, further 

investigation is needed to understand the long-term effects of technology integration and its 

potential drawbacks, such as the digital divide and increased screen time among students. 

Therefore, the research gap in this context pertains to the comprehensive assessment of the pros 

and cons of technology-infused reinforcements on Learners’ Lesson engagement in Government-

aided secondary schools. 

In a study conducted by Smith (2019), the level of Learners’ Lesson engagement in 

Government-aided secondary schools was examined, with a particular focus on time 

management strategies. Smith's research revealed that effective time management was positively 

correlated with improved Learners’ Lesson engagement. Teachers who skillfully allocated their 

time for various instructional activities and behavior management tasks reported better student 

engagement and reduced disruptions in the classroom. However, one of the research gaps 

identified in Smith's study was the limited exploration of specific time management techniques 

employed by educators, leaving room for further investigation into the types of strategies that 
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yield the most significant improvements in Learners’ Lesson engagement in Government-aided 

secondary schools. 

Research indicates that the integration of mixed media in secondary school teaching 

remains underutilized in Uganda. According to a study by Mugabi and Kiggundu (2020), despite 

the potential benefits of multimedia resources in enhancing student engagement and learning 

outcomes, many teachers in Ugandan Government-aided secondary schools have yet to fully 

embrace these tools. The authors highlight several factors contributing to this low adoption, 

including limited access to technology, inadequate training on multimedia integration into 

pedagogy, and infrastructural challenges within educational institutions. 

Furthermore, findings from the study by Nansamba and Taremwa (2018) underscore the 

disparity in multimedia use among teachers in Ugandan Government-aided secondary schools. 

Their research reveals a prevalent reliance on traditional teaching methods over multimedia 

approaches, despite the growing availability of digital resources. The authors argue that this 

reluctance may stem from a lack of awareness about the educational benefits of mixed media and 

insufficient support from educational policymakers to facilitate its implementation effectively. 

Thus, while the potential of mixed media in enhancing educational quality is recognized, the 

study suggests a need for targeted interventions to promote its wider adoption and integration 

into secondary school curricula in Uganda. 

Learner behaviour management  

The learner behaviour management were categorised as noise control, seating 

arrangement and guidelines. 

Noise control  

Another recent contribution to the field was the work of Johnson and Brown (2021), who 

delved into the relationship between time management and Learners’ Lesson engagement within 

the context of secondary education. Their research found that teachers who incorporated 
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proactive time management practices, such as prioritizing tasks, setting clear schedules, and 

using technology to streamline administrative duties, were better equipped to maintain discipline 

and foster a conducive learning environment. However, Johnson and Brown also identified a 

research gap in their study, emphasizing the need for more in-depth analysis of the specific 

challenges and barriers that educators encounter when attempting to implement effective time 

management strategies in the classroom. This gap underscores the importance of understanding 

the practical aspects of time management for educators in Government-aided secondary schools, 

with the goal of providing targeted support and guidance to improve Learners’ Lesson 

engagement further. 

To discuss the study on noise control by secondary school teachers in Uganda, one 

relevant study is by Okello, Obua, and Malinga (2017), which highlighted significant challenges 

in noise management within educational settings. Their research found that secondary school 

teachers in Uganda often face inadequate resources and training to effectively manage noise 

levels in classrooms. This deficiency not only impacts the learning environment but also 

contributes to increased stress levels among both teachers and students. Okello et al. (2017) 

emphasized the need for comprehensive strategies and policies to address these issues, 

advocating for improved teacher training and better infrastructure to mitigate noise disturbances 

in schools. 

Another pertinent study by Namuddu and Waiswa (2019) further supported these 

findings, identifying similar challenges in noise control within Ugandan Government-aided 

secondary schools. Their research underscored the detrimental effects of noise on student 

concentration and academic performance, attributing these issues to insufficient awareness and 

investment in sound management practices among educators. Namuddu and Waiswa (2019) 

stressed the importance of educational reforms that prioritize noise reduction strategies and 

provide teachers with the necessary support and training to create conducive learning 
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environments. These studies collectively highlight a critical area for educational improvement in 

Uganda, calling for targeted interventions to enhance noise control measures in Government-

aided secondary schools. 

Seating arrangement  

To discuss the seating arrangement by secondary school teachers in Uganda, we refer to a 

study conducted by Amani (2018), which highlighted significant issues with seating 

arrangements in classrooms. Amani's research found that the majority of secondary school 

teachers in Uganda do not strategically arrange seating to promote engagement and learning 

among students. This lack of structured seating arrangements was identified as potentially 

hindering student interaction and participation, essential components for effective learning 

environments (Amani, 2018). 

Moreover, another study by Kato and Mutesi (2020) corroborated these findings, 

emphasizing that many teachers do not consider seating arrangements as a critical factor in 

classroom management and instructional effectiveness in Ugandan Government-aided secondary 

schools. Their research underscored the need for teachers to adopt more deliberate approaches to 

seating arrangements to enhance student engagement and academic outcomes (Kato & Mutesi, 

2020). These studies collectively suggest that there is a gap in teacher training and awareness 

regarding the pedagogical benefits of effective seating arrangements, which could significantly 

impact student learning experiences in Ugandan Government-aided secondary schools. 

Guidelines  

A study by Kakuru and Mugagga (2018) investigated the adequacy of guidelines 

provided by secondary school teachers in Uganda. Their research revealed a significant gap in 

the clarity and comprehensiveness of these guidelines. Kakuru and Mugagga's findings indicated 

that many teachers struggled to provide clear and consistent guidelines to students, which are 

crucial for effective learning outcomes. The study highlighted that without clear guidance, 
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students may face challenges in understanding expectations, leading to confusion and hindered 

academic performance (Kakuru & Mugagga, 2018). 

Moreover, the research conducted by Nabbuye and Ssentamu (2019) corroborated these 

findings, further emphasizing the inadequacies in guideline provision among secondary school 

teachers in Uganda. Nabbuye and Ssentamu's study underscored that without clear guidelines, 

students may not fully grasp the learning objectives or know how to meet academic standards 

effectively. This lack of clarity can contribute to disparities in educational outcomes and hinder 

students' overall learning experiences (Nabbuye & Ssentamu, 2019). Addressing these 

shortcomings is crucial for enhancing educational quality and ensuring that students receive the 

necessary support for their academic development. 

Reinforcement  

This was looked at as praises and physical rewards. 

Praises  

A study conducted in Uganda by Kajubi (2010) examined the prevalence and impact of 

praise in secondary school classrooms. The research found that praises from teachers to students 

were significantly abundant in the school environment. Kajubi's findings suggest that teachers 

frequently utilize praise as a motivational tool, aiming to encourage students and reinforce 

positive behaviors within the classroom setting. The study highlights the cultural and educational 

context of Uganda, where positive reinforcement through praise is deeply embedded in 

pedagogical practices (Kajubi, 2010). 

Moreover, the work of Mukasa and Tumusime (2015) corroborates these findings, 

emphasizing the pervasive nature of praise in Ugandan Government-aided secondary schools. 

Their research indicates that teachers often employ praise not only to acknowledge academic 

achievements but also to foster a supportive learning atmosphere. Mukasa and Tumusime's study 

underscores the role of praise in promoting student engagement and self-esteem, thereby 
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contributing to a conducive learning environment conducive to academic success (Mukasa & 

Tumusime, 2015). 

Physical rewards  

In a study conducted by Tumwesigye and Musaazi (2020), focusing on secondary school 

education in Uganda, it was found that the practice of giving physical rewards by teachers to 

students is notably sparse. The research highlighted that only a small proportion of teachers 

engage in this form of motivation, which is often perceived as essential for encouraging 

academic performance and participation among learners. Tumwesigye and Musaazi (2020) argue 

that this scarcity of physical rewards could potentially impact student motivation and 

engagement negatively, leading to reduced interest in academic activities and decreased overall 

achievement in secondary education settings. 

The findings of Tumwesigye and Musaazi (2020) reflect broader concerns about 

educational practices in Uganda, where the efficacy of different motivational strategies in 

Government-aided secondary schools is a critical area of inquiry. The study underscores the need 

for further investigation into effective methods of incentivizing learning and promoting academic 

success among students in Ugandan Government-aided secondary schools. Addressing these 

challenges is vital for enhancing educational outcomes and ensuring equitable access to quality 

education for all learners in the country. 

The relationship between teachers’ use of managerial skills and Learners’ Lesson 

engagement in Government-aided secondary schools   

In a study by Smith et al. (2019), the authors explored the connection between teachers' 

managerial skills and their effectiveness in managing secondary school classrooms. The research 

revealed that teachers who exhibited strong managerial skills, such as establishing clear rules and 

routines, experienced better Learners’ Lesson engagement outcomes. However, a research gap 
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exists in the study's failure to account for the influence of school context and the specific 

challenges posed by different student populations. 

 Jones and Brown (2018) investigated the role of teacher training in enhancing Learners’ 

Lesson engagement skills in Government-aided secondary schools. Their findings suggested that 

teacher training programs that focus on developing managerial competencies lead to more 

Learners’ Lesson engagement. Nonetheless, a gap in the literature lies in the limited attention to 

the long-term effects of such training programs on sustained Learners’ Lesson engagement 

success. 

 A study by White and Johnson (2020) analyzed the impact of teacher experience on 

Learners’ Lesson engagement in Government-aided secondary schools. The research indicated 

that experienced teachers tend to exhibit superior Learners’ Lesson engagement skills compared 

to their less-experienced counterparts. However, the research gap here is the lack of exploration 

into the specific strategies or elements of experience that contribute most significantly to 

Learners’ Lesson engagement. 

 In their research, Lee and Smith (2021) focused on the relationship between teachers' 

emotional intelligence and Learners’ Lesson engagement in Government-aided secondary 

schools. The study found a positive correlation between emotional intelligence and Learners’ 

Lesson engagement. A research gap that emerges from this study is the need for further 

investigation into the mechanisms by which emotional intelligence affects Learners’ Lesson 

engagement. 

 Anderson and Wilson (2019) examined the influence of school leadership on teachers' 

managerial skills and Learners’ Lesson engagement in Government-aided secondary schools. 

Their findings indicated that supportive and effective school leadership positively affected 

teachers' ability to manage their classrooms. However, a research gap lies in the need to explore 

the specific leadership practices and characteristics that contribute to these positive outcomes. 
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 Johnson and Davis (2022) conducted a study on the role of teacher-student relationships 

in secondary school Learners’ Lesson engagement. The research revealed that positive teacher-

student relationships significantly contributed to Learners’ Lesson engagement. However, a 

research gap exists in the limited attention to potential variations in the impact of these 

relationships across different cultural and demographic contexts. 

While these studies offer valuable contributions, there are several research gaps to 

address. These include the need for more specific training methods, strategies to mitigate teacher 

burnout, cultural sensitivity development, technology integration, and effective parent-teacher 

communication. Future research should focus on addressing these gaps to further enhance our 

understanding of this crucial aspect of education. 

A study by Jones (2018) explored the relationship between teachers' use of managerial 

skills and classroom control, finding a significant positive correlation between the two variables. 

The research highlighted that teachers who effectively utilized managerial skills, such as setting 

clear expectations, consistent enforcement of rules, and proactive classroom management 

strategies, were more successful in maintaining a well-controlled classroom environment. These 

findings suggest that the development and implementation of strong managerial skills are crucial 

for teachers to foster a productive and orderly classroom atmosphere, thereby enhancing the 

overall educational experience for students (Jones, 2018). 
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Chapter Three 

 Methodology 

Introduction 

          This chapter introduces the research design, target population, sample size, sampling 

techniques, research instruments, research procedure, validity, reliability, data analysis, ethical 

condensations and research problems.  

Research Design   

 Research design is as a logical and systematic arrangement prepared for the aim of 

directing on how to undertake a research study (Krishnashwan, 2007). This study adopted a 

correlational research design to investigate the relationship between teachers' use of managerial 

skills and Learners’ Lesson engagement since it facilitates the identification of patterns and 

tendencies, enabling the researcher to understand the potential impact of specific managerial 

abilities on various aspects of classroom control. The design provides a platform to quantify 

these relationships, offering statistical evidence to support any observed connections. 

Additionally, a correlational approach accommodates the assessment of multiple teachers and 

classrooms, allowing for broad and comparative analyses, potentially unveiling patterns across 

diverse educational settings.  

Area of Study  

The study was carried out in Government-aided secondary schools of Buhweju District. 

Buhweju District is bordered by Rubirizi District to the west and northwest, Ibanda District to 

the northeast, Mbarara District to the east, Sheema District to the southeast, and Bushenyi 

District to the southwest.  

Target Population  

 Population refers to the entire group of people, event or things of interest that the 

researcher wishes to investigate, forms a base from which the sample or subjects of the study 

https://en.wikipedia.org/wiki/Rubirizi_District
https://en.wikipedia.org/wiki/Ibanda_District
https://en.wikipedia.org/wiki/Mbarara_District
https://en.wikipedia.org/wiki/Sheema_District
https://en.wikipedia.org/wiki/Bushenyi_District
https://en.wikipedia.org/wiki/Bushenyi_District
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were drawn Bryman (2004). Buhweju District has 07 Government-aided (DEO Performance 

Report, 2022). The study population included: one inspector of schools that offered a 

comprehensive administrative perspective, overseeing educational policies, resource allocation, 

and district-wide coordination, vital for ensuring systemic alignment and support; One District 

Education Officer as the educational evaluators contributed crucial insights into the quality of 

education, offering guidance, and maintaining standards; 07 headteachers, being the frontline 

leaders within schools, play a pivotal role in implementing strategies and managing the 

educational environment and 260 teachers who are the core workforce, directly impacting 

student learning. Their participation ensured a bottom-up perspective, enriching the 

understanding of classroom dynamics and instructional needs. 

Sample Size    

 Sample size is the number of items to be selected from the population to constitute a 

sample (Kothari, 2004). The sample size of the study was obtained by using the Morgan and 

Krejcie (1970) Table below. 

Table 3.1: Sample size  

Category   Population Sample size  Sampling technique  

DEO   1  1  Purposive sampling   

DIS   1  1  Purposive sampling   

Headtechers   07  07  Purposive sampling   

Teachers   260  155  Simple Random sampling  

Total    269  164  

Sampling techniques 

 According to Kothari (2004) sampling is the selection of some parts of an aggregate or 

totality of what the population is made. Sampling is one of the best systematic techniques of 

choosing a group of individuals, which is small enough for convenient data collection and large 
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enough to be true representative of the population from which it has been selected. The study 

involved purposive sampling technique and simple random sampling. 

Purposive Sampling Techniques 

 Purposive sampling is a non-probability form of sampling where by researcher purposely 

target a group of people believed to provide valid data for the study (Manga, 2012). Since a 

researcher selected participants with an aim of developing understanding of the area of 

investigation, the participants through purposive sampling were headteachers, District Education 

Officer and District Inspector of Schools. 

Simple Random Techniques 

 The simple random sampling was conducted to obtain teachers in the selected schools 

since it gives an equal chance of being selected, and each choice is independent of the other 

choice.  

Data collection methods  

 The study employed interviews and observations for data collection. 

Interview method  

 The researcher conducted a face-to-face conversation with the headteachers, District 

Education Officer and District Inspector of Schools with the sole purpose of collecting relevant 

information from the headteachers, District Education Officer and District Inspector of Schools 

through unstructured interviews to get the information.  

Observation method  

The observation method is a systematic approach used in various fields to collect data by 

directly witnessing and noting phenomena, behaviors, events, or occurrences. The researcher met 

the teacher before the lesson and obtained bio data and observed him / her while conducting the 

lesson.  
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Research instruments  

The researcher developed the interview guide and observation check lists during data collection. 

Interview guide  

The researcher compiled a list of open ended questions to guide him while interviewing 

the headteachers, District Education Officer and the District Inspector of Schools.  

Observation checklist  

 The researcher compiled a list of statements (appendix II) that guided him observe an 

individual teacher in a lesson and rated the statements using a Likert scale where 5 =very high, 

4=high, 3=moderate, 2= low and 1=very low.  

Validity of Research Instrument  

 The validity of the instrument, the researcher availed the questions to the research experts 

to check each item for relevance with regards to the content matter. The researcher calculated the 

content Validity index (CVI) using the formula below:  

CVI=            Total number of Relevant questions  

                      Total number of questions set   

Total number of questions rated relevant 27 

Total number of questions that were set 33  

CVI  = 27/33 

  =       0.81 

Therefore the CVI was 0.8 and considered valid for data collection since it was above 0.7.  

Reliability of the Research Instrument  

 Reliability refers to the consistence of the research instruments. In order to find the 

reliability of the research instrument, the researcher observed and rated teachers who were not 

part of the study and their responses were recorded. After two weeks the process was repeated on 

the same respondents for the second time and their responses were recorded. The two sets of 
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responses were computed and found to be very much similar, therefore, the instrument was 

considered to be reliable.  

Respondent    Scores  (%)   Alpha Value  

First respondent:   71, 74, 72, 75   0.78 

Second respondent   79, 76, 79, 78   0.79 

Third respondent   80, 85, 85, 82   0.85 

Fourth respondent   88, 87, 89, 86   0.88 

Average alpha value  

α = (0.78+0.79+0.85+0.88) 

  4 

α = 0.825 

From the responses obtained from 2 retired teachers and 2 retired headteachers, the alpha 

value of 0.825 was obtained to yield better credits as revealed by Amin (2005) that an alpha 

value of 0.7 and above indicates good credit for the study.  

Data Collection Procedure 

 After the approval of the research proposal from the Bishop Stuart University Research 

Ethics Committee, the researcher obtained an introductory letter from the Directorate of 

Graduate Studies, Research and Innovations and presented it to District Education Officer who 

provided an acceptance letter that was presented to the headteachers to allow him conduct the 

study in their respective schools. The researcher explained to the respondents the purpose of the 

study and provided the consent form that was signed to indicate that they had not been forced to 

participate in this study. The researcher made arrangements with the teachers who were observed 

while delivering lessons in class. 
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Data Analysis  

Both qualitative and quantitative data analysis methods were used by the researcher to 

analyze the data collected.  

Qualitative Data Analysis  

Qualitative data analysis is a method used to interpret and make sense of non-numerical 

data, such as text, images, audio, and video. It involves systematically organizing, categorizing, 

and analyzing the data to identify patterns, themes on objective I and 2. Data from interviews 

was coded into specific categories to facilitate organization and condensation of the research data 

into manageable summaries and conclusions.  

Quantitative Data Analysis  

 Quantitative data analysis is the process of collecting, organizing, interpreting, and 

drawing conclusions from numerical data. It involves using statistical techniques to analyze data 

and uncover patterns, relationships, and trends within the dataset. Quantitative data from the 

observations was analyzed using descriptive statistics. Statistical Package for Social Sciences 

(SPSS) was used to analyze field data. The relationship between teachers’ use of managerial 

skills and Learners’ Lesson engagement was established using the Pearson correlation co-

efficient and the level of significance at 5% was reported. 

Ethical Considerations 

 The researcher obtained an introductory letter from Directorate of Graduate Studies, 

Research and Innovations that proved to the respondents that the study was entirely for academic 

purposes. 

The respondents were assured of confidentiality of their identity which promoted trust 

between the researcher and the respondents.  
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The researcher treated all participants with respect and dignity by recognizing their 

rights, perspectives, and cultural sensitivities to avoid any form of discrimination or bias based 

on factors such as gender, race, ethnicity, or socioeconomic background. 

The researcher ensured that the research contributes to the improvement of teachers’ 

effective practices without causing harm to participants. Minimized any potential negative 

impact on participants, both during the data collection process and in the dissemination of 

results. 

The researchers ensured that the identity of participants was kept anonymous. This meant 

that any information that could potentially identify a participant should was carefully guarded. 

The researcher ensured that participants were fully informed about the research, its 

purpose, potential risks, and benefits before they decided to participate. Informed consent was 

voluntary and not coerced. 

The researcher ensured that participants were informed that they could withdraw from the 

study at any time without facing any negative consequences. They never felt pressured to 

continue participation against their will. 

The researcher was honest about the nature of the research, the methods that were used, 

and the potential implications of the study.  

The researcher avoided exaggerating the significance of his findings or using deceptive 

practices that would mislead participants or the public. Deception would only be used if 

absolutely necessary and with proper justification, and debriefing would follow to clarify any 

misconceptions. 

Community Engagement Plan 

Firstly, the researcher identified key community stakeholders who were be impacted by 

or had an interest in the research project by including the local residents, community 

organizations, businesses, and local government representatives. 
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The researcher scheduled initial meetings or workshops with stakeholders to introduce 

the research project, its goals, and its potential impact on the community by providing an 

overview of the research objectives and methods. 

Furthermore, the researcher worked collaboratively with the community stakeholders to 

define the scope of the research and its relevance to their needs and concerns, solicited input on 

research questions and methods. 

Community involvement in the research process was encouraged by recruiting 

community members as research participants or volunteers, where appropriate. 

Finally, the researcher ensured that research materials, presentations, and reports were 

accessible to the community, including those with disabilities, and is available in multiple 

languages if necessary. 

COVID-19 Risk Management Plan 

The researcher developed and communicated clear health and safety protocols for all 

research activities. This included guidelines for physical distancing, mask-wearing, hand 

hygiene, and sanitization of equipment and spaces. 

Secondly, the researcher developed contingency plans for various COVID-19 scenarios, 

such as outbreaks or changes in local regulations. This would necessitate that research activities 

be adapted or postponed as needed. 

Furthermore, the researcher made sure he stayed up-to-date with local and national 

COVID-19 regulations and guidelines by ensuring that all research activities complied with these 

regulations. 

An open and transparent communication with research participants and community was 

maintained regarding COVID-19 safety measures and any changes to the research plan due to the 

pandemic. 
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Chapter Four 

Data Presentation, Analysis and Interpretation 

Introduction  

This chapter delves into the presentation, analysis, and interpretation of data regarding 

the relationship between teachers’ use of managerial skills and Learners’ Lesson engagement 

within Government-aided secondary schools of Buhweju District. 

The study findings were set to three objectives that is to assess the level of teachers’ use 

of managerial skills, to determine the quality of methods of Learners’ Lesson engagement and to 

establish the relationship between teachers’ use of managerial skills and Learners’ Lesson 

engagement in Government-aided secondary schools. 

Response rate  

Table 4.1: Response Rate  

Response rate  Sample size Instruments returned Response rate  

Interview guides  9 9 100% 

Observation checklist  155 145 93.6% 

Source: Field data 2024 

The table 4.1 presents data on the response rates for interviews and observation checklists 

conducted in the study. Interviews achieved a 100% response rate, with all 9 participants 

providing feedback. On the other hand, the observation checklists garnered a response rate of 

93.6%, with 145 out of 155 participants responding. Comparing these response rates to Amin's 

(2005) benchmark of 70% for valid results, both methods exceed the recommended threshold. 

The high response rates indicated a strong engagement and willingness of participants to 

contribute to the study, suggesting that the data collected was reliable for analysis and 

interpretation. 

 



46 
 

Presentation of Bio-data  

Table 4.2 Respondents Bio-data       N=166 

Item  Frequency Percentage (%) 

Gender    

Male  121 74.0 

Female 43 26.0 

Age   

Below 25 years  13 7.8 

25 – 35 years  65 39.2 

36 – 45 years  75 46.4 

46 – 55 years  09 5.4 

56 years and above  02 1.2 

Highest Nature of education   

Diploma  54 32.5 

Bachelor’s degree  66 41.0 

Post graduate diploma  23 13.9 

Master’s degree  21 12.6 

Years spent in service    

1-5    55 33.1 

6-10    76 47.0 

11 and above    33 19.9 

Total  164 100 

Source: Field data 2024 

The table 4.2 presents the demographic characteristics of the respondents, providing 

valuable insights into the composition of the sample population. In terms of gender distribution, 
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the majority of respondents were male, accounting for 73.8% of the total sample, while females 

comprised 26.2%. This gender disproportion may reflect existing gender disparities within the 

teaching profession or could be attributed to other factors such as recruitment patterns within the 

Buhweju District's Government-aided secondary schools.  

Regarding age distribution, the largest proportion of respondents fell within the age range 

of 36 to 45 years, constituting 46.4% of the sample, followed by those aged 25 to 35 years at 

39.2%. This distribution suggests a relatively mature and experienced respondent pool, which 

could influence their perspectives on managerial skills and Learners’ Lesson engagement within 

the educational context.  

Analyzing the respondents' highest level of education, it is noteworthy that a significant 

portion held Bachelor’s degrees (41.0%) and diplomas (32.5%), indicating a predominantly well-

educated sample.  

Moreover, the distribution of years spent in service reveals that a substantial number of 

respondents had been in service for 6 to 10 years (47.0%), followed by 1 to 5 years (33.1%), with 

a smaller percentage having served for 11 years or more (19.9%). This distribution suggests a 

diverse range of teaching experiences among the respondents, which could impact their 

perceptions and practices regarding teachers’ use of managerial skills and Learners’ Lesson 

engagement in Government-aided secondary schools. 

 Overall, the analysis of the table underscores the importance of considering the 

demographic characteristics of the respondents in interpreting the study findings, as these factors 

may influence their perspectives and behaviors within the educational context. 
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Observation on the level of teachers’ use of managerial skills in Government-aided 

secondary schools   

In a scale of 1 to 5 where (5= very high, 4= high, 3= moderate, 2=low, 1= very low). 

Table 4.3: The level of teachers’ use of managerial skills in Government-aided secondary 

schools   

Statement   5 4 3 2 1 Mean  

Communication 

skills  

Voice projection  F 8 24 6 66 41 2.25 

% 5.5 16.6 4.1 45.5 28.3 

Body language F 32 25 38 26 24 3.10 

% 22.1 17.2 26.2 17.9 16.6 

Active listening F 63 44 - 36 2 3.89 

% 43.4 30.3 - 24.8 1.4 

Leadership skills  Guide learners through 

learning tasks 

F 36 54 8 46 1 3.53 

% 24.8 37.2 5.5 31.7 0.7 

Positive behaviour 

promotion 

F 16 12 15 75 27 2.41 

% 11 8.3 10.3 51.7 18.6 

Dressing code  F 24 71 3 35 12 3.41 

% 16.6 49 2.1 24.1 8.3 

Organizational skills  Team work  F 46 50 22 24 3 4.02 

% 31.7 34.5 15.5 16.6 2.1 

Time management F 20 23 - 61 41 3.77 

% 18.8 15.9 - 42.1 28.3 

Lesson plan  F 24 71 3 35 12 
3.41 

% 16.6 49 2.1 24.1 8.3 

Average  3.29 

Source: Field data 2024 

The table 4.3 presents an analysis of the level of teachers’ use of managerial skills in 

Government-aided secondary schools, assessed on a scale of 1 to 5. Communication skills are 

evaluated across various aspects, with voice projection scoring a mean of 2.25, indicating a 
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moderate level of proficiency, while body language and active listening scored means of 3.10 

and 3.89, respectively, suggesting higher competency in these areas.  

Leadership skills, particularly guiding learners through tasks, garnered a mean score of 

3.53, indicating a relatively high level of effectiveness, whereas positive behavior promotion and 

adherence to dressing code scored means of 2.41 and 3.41, respectively, suggesting moderate 

proficiency.  

Organizational skills, such as teamwork and time management, scored higher means of 

4.02 and 3.77, respectively, indicating a commendable level of competence. Additionally, lesson 

planning also scored a mean of 3.41, indicating a moderate level of proficiency.  

Overall, the average mean score for all managerial skills assessed is 3.29, suggesting a 

generally moderate to high level of competency among teachers in the utilization of managerial 

skills within Government-aided secondary schools. 

The analysis reveals strengths and areas for improvement in teachers’ utilization of 

managerial skills. While communication skills and leadership skills demonstrate relatively good 

proficiency levels, there are certain areas, such as positive behavior promotion and adherence to 

dressing code, where improvement is warranted. The high mean scores for organizational skills, 

particularly teamwork and time management, indicate a strong foundation in these areas, 

contributing positively to effective classroom management. However, there is still room for 

enhancement, especially in areas where mean scores indicate only moderate proficiency.  

Qualitative analysis  

During the interview with the headteachers on how teachers manage time and resources 

effectively to meet the demands of teaching, respondent 1 revealed that; 

"At our school, we emphasize the importance of strategic planning and 

organization among our teaching staff. Teachers are encouraged to utilize time 

management techniques such as prioritizing tasks, setting realistic deadlines, and 
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utilizing available resources efficiently. We also provide support through 

professional development opportunities focused on effective time management 

strategies. Additionally, our teacher motivation works closely with teachers to 

ensure they have access to the necessary resources and support systems to meet 

the demands of teaching effectively."(Interview with respondent 1,8th march, 

2024) 

During the interview with the respondent 2 on how teachers establish and maintain a 

positive and productive classroom environment, he revealed that;  

"Creating a positive and productive classroom environment is essential for 

student success. Our teachers focus on building strong relationships with students 

based on mutual respect, trust, and empathy. They employ various techniques 

such as positive reinforcement, active listening, and fostering a sense of 

belonging among students. Additionally, our teachers set clear expectations for 

behavior and academic performance, and consistently enforce these expectations 

in a fair and consistent manner. By creating a supportive and inclusive classroom 

culture, our teachers ensure that every student feels valued and motivated to 

succeed."(Interview with respondent 2,10th march, 2024). 

During the interview with respondent 3 among the headteachers on how teachers foster a 

positive relationship with students while maintaining authority in the classroom, she revealed 

that; 

"Balancing a positive relationship with students while maintaining authority in the 

classroom is a delicate but crucial aspect of effective teaching. Our teachers 

strive to create a learning environment where students feel respected, heard, and 

supported, while also understanding the importance of boundaries and discipline. 

They establish clear and consistent rules and consequences, and communicate 
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them to students in a respectful and transparent manner. By building trust and 

rapport with students, our teachers are able to effectively manage classroom 

behavior and maintain a conducive learning environment where all students can 

thrive academically and socially." (Interview with respondent 3,10th march 2024) 

During the interview with the District Education Officer (DEO), this is how she 

responded to the questions related to the level of teachers’ use of managerial skills in 

Government-aided secondary schools of Buhweju District. 

On the issue of how they evaluate teachers' readiness in employing effective managerial 

skills within the classroom setting, the DEO revealed that:  

"We assess teachers' readiness through a combination of classroom observations, 

feedback from students and peers, and self-assessment. We look for indicators 

such as classroom organization, time management, behavior management 

techniques, and instructional strategies." (Interview with DEO, 10th march 2024) 

On the issue of the measures put in place to support teachers in developing and refining 

their managerial skills, the DEO also revealed that;  

"We provide ongoing professional development opportunities for teachers, 

including workshops, seminars, and peer learning communities focused on 

classroom management and leadership skills. Additionally, we encourage 

collaboration among teachers to share best practices and provide mentoring for 

newer educators." (Interview with DEO, 10th march 2024). 

The question on specific training programs or workshops dedicated to enhancing 

Learners’ Lesson engagement techniques for teachers. The DIS revealed that; 

 "We conduct regular training sessions on various aspects of Learners’ Lesson 

engagement, such as behavior management strategies, conflict resolution 

techniques, and creating a positive classroom environment. These workshops are 
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tailored to address the specific needs identified through teacher evaluations and 

feedback." (Interview with DIS, 10th march 2024). 

The researcher further discussed with the DIS on where there are structured feedback 

systems in place to help teachers improve their Learners’ Lesson engagement techniques, the 

DIS revealed that;  

"Yes, we have a structured feedback system where teachers receive regular 

evaluations and observations from instructional leaders, peers, and students. 

After each observation, teachers receive constructive feedback and support to 

help them improve their Learners’ Lesson engagement techniques." (Interview 

with DIS, 10th march 2024). 

In relation to the support networks available for teachers who require guidance in improving 

their teachers’ use of managerial skills, the DEO mentioned that; 

 "We have established support networks within the district, including mentorship 

programs pairing experienced educators with newer teachers, and coaching 

opportunities for those seeking targeted assistance in specific areas of classroom 

management. Additionally, our district leadership team is always available to 

provide guidance and support." (Interview with DEO, 10th march 2024). 
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Observation on determining quality of methods of Learners’ Lesson engagement in 

Government-aided secondary schools   

In a scale of 1 to 5 where (5= very high, 4= high, 3= moderate, 2=low, 1= very low). 

Table 4.4: The determining quality of methods of Learners’ Lesson engagement in 

Government-aided secondary schools    

Statement    5 4 3 2 1 Mean 

Learner centered lessons  Learner participation  F 95 7 4 29 10 4.02 

% 65.5 4.8 2.8 20 6.9 

Feedback F 46 50 22 24 3 3.77 

% 31.7 34.5 15.5 16.6 2.1 

Use of mixed media F 20 23 - 61 41 2.44 

% 18.8 15.9 - 42.1 28.3 

Learner behaviour 

management  

Noise control F 28 61 13 25 18 3.38 

% 19.3 42.1 9 17.2 12.4 

Seating arrangement F - 12 18 70 45 1.97 

% - 8.3 12.4 48.3 31 

Guidelines F 16 12 15 75 27 2.41 

% 11 8.3 10.3 51.7 18.6 

Reinforcement  Praises F 24 71 3 35 12 3.41 

% 16.6 49 2.1 24.1 8.3 

Physical rewards F 25 18 13 28 61 

1.20 
% 17.2 12.4 9 19.3 42.1 

Average  3.06 

Source: Field data 2024 

The table 4.4 presents data on determining quality of methods of Learners’ Lesson 

engagement in Government-aided secondary schools, utilizing a scale ranging from 1 to 5, where 
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5 represents "very high" and 1 indicates "very low" effectiveness. Each statement is analyzed 

based on the frequency of responses, represented as F, and the percentage of total responses. 

Learner centered lessons, particularly through learner participation, received the highest 

mean score of 4.02, indicating that it is perceived as a highly effective method for Learners’ 

Lesson engagement. This is supported by the substantial percentage of respondents (65.5%) 

rating it as very high. Feedback mechanisms also scored well with a mean of 3.77, suggesting its 

importance in managing classroom dynamics. However, the use of mixed media had a lower 

mean score of 2.44, indicating that it may be less eff in controlling the class environment, as 

evidenced by the lower percentage of respondents rating it as very high (18.8%). 

Regarding learner behavior management, noise control received a moderate mean score 

of 3.38, indicating its perceived importance, although it was not rated as highly effective by as 

many respondents (19.3%). Seating arrangement and guidelines had lower mean scores of 1.97 

and 2.41 respectively, suggesting they may be less influential in managing learner behavior. 

In terms of reinforcement, both praises and physical rewards received mean scores of 

3.41 and 1.20 respectively, indicating their importance in Learners’ Lesson engagement 

strategies. However, the effectiveness of these methods varied among respondents, with praises 

being rated as very high by 16.6% of respondents, while physical rewards were rated as very 

high by 19.3%. 

Overall, the average mean score for all determining quality of methods of Learners’ 

Lesson engagement is 3.06, indicating that on average, the methods are perceived as moderately 

effective. However, it's important to note the variation in effectiveness perceived by respondents 

for each method, suggesting the need for a tailored approach to Learners’ Lesson engagement 

strategies. 
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Qualitative data analysis  

During the interviews with the headteachers, District Inspector of schools and District 

Education Officer on Quality of methods of Learners’ Lesson engagement in Government-aided 

secondary schools as the research objective two, the researcher obtained the following responses. 

Headteacher 4 responded to how teachers ensuring engagement and Participation. 

"Teachers in our school employ various strategies to ensure student engagement. 

They incorporate interactive teaching methods, group activities, and hands-on 

learning experiences to keep students actively involved in the learning process. 

Additionally, they foster a supportive and inclusive classroom environment where 

every student feels valued and encouraged to participate."  

(Interview with headteacher 4, 15th march 2024) 

Headteacher 5 revealed that; 

"Our teachers utilize differentiated instruction to cater to the diverse learning 

needs of students, ensuring that every student is engaged at their level. They also 

implement technology in the classroom to make lessons more interactive and 

engaging. Regular assessments and feedback help teachers track student progress 

and adjust their teaching methods accordingly." 

(Interview with Headteacher 5, 15th march 2024) 

Respondents were also asked on how teachers’ handle Conflicts or Disagreements: Headteacher 

6 reveled that; 

 “When conflicts arise among students, teachers address them promptly and 

impartially. They encourage open communication, active listening, and empathy 

among students to resolve disagreements peacefully. Restorative practices are 

also implemented to repair harm and rebuild relationships within the classroom." 

(Interview with headteacher 6, 15th march 2024). 
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Headteacher 7 was also revealed some ideas on how teachers’ handle conflicts by suggesting 

that; 

 "Our teachers establish clear expectations for behavior and classroom norms 

from the beginning of the school year. They model positive conflict resolution 

strategies and teach students how to communicate effectively and respectfully. If 

conflicts escalate, teachers intervene calmly and assertively to de-escalate the 

situation and find a resolution that is fair to all parties involved." 

(Interview with Headteacher 7, 17th march 2024). 

During the interview with Headteacher 8 on creating cohesive and consistent approach, 

he revealed that  

 "To ensure a cohesive and consistent approach to Learners’ Lesson engagement, 

our school has developed a comprehensive behavior management system that is 

communicated and implemented across all classrooms. Teachers receive training 

and support in utilizing this system effectively. Regular meetings and 

collaboration among staff members help to reinforce consistent expectations and 

strategies for maintaining a positive learning environment." (Interview with 

Headteacher 8, 18th march 2024). 

More so, Headteacher 8 also revealed that;  

"We have a school-wide behavior policy in place that outlines expectations for 

student behavior and consequences for infractions. Teachers are provided with 

resources and professional development opportunities to effectively implement 

this policy in their classrooms. Regular communication between teachers, 

administrators, and support staff ensures alignment and consistency in our 

approach to Learners’ Lesson engagement throughout the school." (Interview 

with Headteacher8, 18th march 2024). 
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During the interview with the District Education Officer (DEO) and District Inspector of 

Schools (DIS) on quality of methods of Learners’ Lesson engagement in Government-aided 

secondary schools of Buhweju District. 

During the interaction with the DIS on what criteria or indicators used to assess a teacher's 

proficiency in Learners’ Lesson engagement, he revealed that;  

"We use a range of criteria to assess a teacher's proficiency in Learners’ Lesson 

engagement, including classroom environment, student engagement, behavior 

management strategies, and the overall learning atmosphere. We look for 

evidence of proactive measures to prevent disruptions and promote a positive 

learning environment." (Interview with DEO, 10th march 2024). 

In an interview with the Director Education Officer on how frequently teachers' classrooms are 

observed to gauge their application of managerial skills, she revealed that; 

 "Classroom observations are conducted regularly throughout the academic year, 

with a focus on providing timely feedback and support to teachers. We aim to 

observe each teacher multiple times per term to ensure ongoing improvement and 

consistency in implementing effective Learners’ Lesson engagement techniques."  

(Interview with DEO, 10th march 2024). 

During the discussion with the District Education Officer on common challenges do teachers 

face regarding Learners’ Lesson engagement, and how does the district assist in overcoming 

these challenges, She revealed that; 

"Common challenges include student behavior issues, maintaining student 

engagement, and managing diverse classroom dynamics. To address these 

challenges, we offer targeted professional development, resources, and support 

networks for teachers. We also collaborate with school leaders to implement 
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proactive strategies and interventions tailored to the specific needs of each school 

community." (Interview with DEO, 10th march 2024). 

The relationship between teachers’ use of managerial skills and Learners’ Lesson 

engagement in Government-aided secondary schools   

Table 4.7. Correlations on the relationship between teachers’ use of managerial skills and 

Learners’ Lesson engagement in Government-aided secondary schools   

Correlations 

 Teachers use of managerial 

skills 

Learners’ 

Lesson 

engagement 

Teachers use of managerial skills  

Pearson Correlation 1 .512** 

Sig. (2-tailed)  .000 

N 145 145 

Learners’ Lesson engagement  

Pearson Correlation .512** 1 

Sig. (2-tailed) .000  

N 145 145 

**. Correlation is significant at the 0.01 nature (2-tailed). 

The table illustrates the correlations between teachers' use of managerial skills and 

Learners’ Lesson engagement in Government-aided secondary schools. The Pearson correlation 

coefficient of 0.512 reveals a moderate positive relationship between the two variables. This 

indicates that as teachers exhibit higher levels of managerial skills, Learners’ Lesson engagement 

also improves, and vice versa. The Sig. (2-tailed) value of 0.000 which was lower than 0.05 

showed that the results are statistically significant. The results showed that Teachers use of 

managerial skills was significantly related to Learners’ Lesson engagement. The statistically 

significant correlation underscores the importance of teachers’ use of managerial skills in 
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facilitating effective Learners’ Lesson engagement within secondary school settings. The 

findings show that investing in the development of teachers' use of managerial skills contributes 

significantly to enhancing classroom control and therefore overall learning environments. 

Hypothesis testing  

Ho: There is no relationship between teachers’ use of managerial skills and Learners’ Lesson 

engagement in Government-aided secondary schools of Buhweju District was rejected with the 

findings from the study, indicating a significant relationship between teachers' use of managerial 

skills and Learners’ Lesson engagement in Government-aided secondary schools of Buhweju 

District. Supported by a Pearson correlation coefficient of .512 (p < .01).  

Thus, the study suggests that investing in the enhancement of teachers' managerial 

abilities could yield substantial benefits in terms of improving Learners’ Lesson engagement. 
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Chapter Five 

Discussion, Conclusions and Recommendations 

Introduction  

The findings established the relationship between teachers’ use of managerial skills and 

Learners’ Lesson engagement in Government-aided secondary schools of Buhweju District. This 

chapter introduces the discussion, conclusions and recommendations in relation to the findings of 

the study objectives.  

Discussion of findings  

The findings were discussed according to the study objective that is the level of teachers’ 

use of managerial skills in Government-aided secondary schools, quality of methods of Learners’ 

Lesson engagement in Government-aided secondary schools and to establish the relationship 

between teachers’ use of managerial skills and Learners’ Lesson engagement in Government-

aided secondary schools of Buhweju District. 

The level of teachers’ use of managerial skills in Government-aided secondary schools. 

The study revealed that most respondents’ voice projection was low (Mean = 2.25). The 

finding disagrees with Mwesige and Ssekamanya (2015), who found that a significant number of 

teachers exhibited elevated levels of voice projection during classroom instruction.  Therefore 

there is an urgent need for interventions such as voice training programs and improved acoustics 

to support teachers in maintaining vocal health and ensuring that all students can hear and 

engage with the lesson content. 

The study revealed that respondents’ use of body language was moderate (Mean = 3.10).  

The study finding agrees with Akyeampong et al, (2013) that highlighted the challenges in 

teacher training regarding effective use of body language, noting that many teachers feel 

unprepared to use non-verbal cues effectively due to limited professional development 

opportunities. Therefore Ugandan teachers need to utilize facial expressions, gestures and 
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movements to facilitate better communication and rapport with students, particularly in large 

classes where verbal communication alone may not suffice. 

The study revealed that most teachers’ use of active listening while conducting the lesson 

was high (Mean = 3.89 ≈ 4). The study finding agrees with Nabunya and Lwanga (2019) who 

reaffirmed that active listening among secondary teachers in Uganda has been consistently high 

over the years. 

The study revealed that most teachers guide learners through learning tasks while 

conducting the lessons (Mean = 3.53). The study finding concurs with Nampala and Muyinda 

(2018) who found that learners in environments with less structured guidance struggled more 

with completing tasks and demonstrated lower academic performance compared to those who 

received more direct instruction. 

The study revealed that teachers’ involvement in positive behavior promotion among 

learners is low (Mean = 2.41). The study finding disagrees with Kiggundu and Nayimuli (2009) 

who found that secondary teachers in Uganda employed a variety of strategies to encourage good 

conduct, such as setting clear expectations, using positive reinforcement, and creating a 

supportive classroom environment. Secondary school teachers need to be actively involved in 

promoting positive behavior among learners since it is very essential for developing a whole 

student. 

The study revealed that teachers’ dressing code is moderate (Mean = 3.41). The study 

finding slightly agrees with Kagoda (2013) who highlighted that teachers often wear formal 

attire such as suits, ties, and dresses, which not only aligns with the professional expectations of 

the role but also sets a standard for students to emulate. 

The study revealed that team work among teachers is high (Mean = 4.02). The study 

finding agrees with a study conducted by Nsubuga (2008) which revealed that teamwork among 

secondary school teachers in Uganda is notably high. It is important that teachers engage in 
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regular team activities, such as joint lesson planning and peer observations and lesson critiquing 

so as to have improved lessons that are more learner centerd. 

The study revealed that time management among teachers is high (Mean = 3.77). The 

study finding disagrees with study conducted by Kiggundu and Nayimuli (2009) which revealed 

that time management among secondary school teachers in Uganda is considerably low. Johnson 

and Brown (2021), who delved into the relationship between time management and Learners’ 

Lesson engagement within the context of secondary education found that teachers who 

incorporated proactive time management practices, such as prioritizing tasks, setting clear 

schedules, and using technology to streamline administrative duties, were better equipped to 

maintain discipline and foster a conducive learning environment. 

The study revealed that level of use of lesson plan during lesson delivery by teachers is 

moderate (Mean = 3.41). The study finding disagrees with Musoke (2015) who conducted a 

comprehensive analysis revealing that only 40% of teachers regularly prepared detailed lesson 

plans and attributes this deficiency to factors such as lack of training, inadequate resources, and 

the overwhelming number of students per class.   

Quality of methods of Learners’ Lesson engagement in Government-aided secondary 

schools. 

The study revealed that learner participation during teaching/learning process was high 

(Mean = 4.02). The study finding is in line with Okello and Onen (2020) who identified 

supportive teaching methodologies, adequate learning resources, and a positive school climate as 

key determinants that facilitate high levels of student engagement. Smith (2019) and Jones et al. 

(2020) suggested that encouraging learner participation can be an effective strategy for 

maintaining Learners’ Lesson engagement, as engaged students are less likely to exhibit 

disruptive behaviors. 
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The study revealed that learner participation during teaching/learning process was high 

(Mean = 3.77). The study finding agrees with Kyeyune, Lubowa, and Bukenya (2018) who 

found that teachers in Ugandan Government-aided secondary schools are actively engaged in 

providing feedback to students, emphasizing its importance in improving academic performance 

and supporting student development. Incorporating feedback mechanisms into Learners’ Lesson 

engagement strategies can contribute to improved student engagement and discipline when done 

timely and constructively. 

The study revealed that use of mixed media during teaching/learning process was low 

(Mean = 2.44). A study by Brown and Johnson (2021) explored the role of technology in shaping 

reinforcements and their influence on Learners’ Lesson engagement. Their research revealed that 

the integration of digital tools and virtual learning environments could offer opportunities for 

personalized learning and improved Learners’ Lesson engagement. 

The study revealed that noise control during teaching/learning process was moderate 

(Mean = 3.38). The study finding is in line with Okello, Obua, and Malinga (2017) who found 

that secondary school teachers in Uganda often face inadequate resources and training to 

effectively manage noise levels in classrooms. This deficiency not only contributes to increased 

stress levels among both teachers and students but also makes Learners’ Lesson engagement to 

create a conducive learning environment difficult to achieve. 

The study revealed that quality of seating arrangement during teaching/learning process 

was low (Mean = 1.97). The study finding agrees with a study conducted by Amani (2018), 

which highlighted significant issues with seating arrangements in classrooms. Amani's research 

found that the majority of secondary school teachers in Uganda do not strategically arrange 

seating to promote engagement and learning among students. This lack of structured seating 

arrangements with some cases of no free movement in class, some students not being able to see 
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easily on the chalkboard potentially hinder student interaction and participation making 

Learners’ Lesson engagement inadequate. 

The study revealed that a low number of teachers issued guidelines when delivering the 

lesson (Mean = 2.41). The study finding agrees Kakuru and Mugagga (2018) findings which 

indicated that many teachers struggled to provide clear and consistent guidelines to students, 

which are crucial for effective learning outcomes. Without clear guidelines, students may face 

challenges in understanding expectations, leading to confusion, fidgeting, and unnecessary 

movements in class and noise outbursts. 

The study revealed that teachers moderately motivated learners with praises during the 

lesson (Mean = 3.41). The study finding disagrees with Kajubi (2010) who found that praises 

from teachers to students were significantly abundant in the school environment. Kajubi's 

findings suggest that teachers frequently utilize praise as a motivational tool, aiming to 

encourage students and reinforce positive behaviors within the classroom setting. 

The study revealed that teachers’ use of physical rewards to motivate learners during the 

lesson was very low (Mean = 1.2). This agrees with a study conducted by Tumwesigye and 

Musaazi (2020), focusing on secondary school education in Uganda, which found that the 

practice of giving physical rewards by teachers to students is notably sparse. The way learners 

are motivated to work hard and get physical rewards at the end of the term, Learners’ Lesson 

engagement and thus learning environment would be enhanced if physical rewards are 

introduced in daily lessons. 

The relationship between teachers’ use of managerial skills and Learners’ Lesson 

engagement in Government-aided secondary schools of Buhweju District. 

The study revealed a positive statistical relationship between teachers’ use of managerial 

skills and Learners’ Lesson engagement in Government-aided secondary schools of Buhweju 

District at (r=0.512). This agrees with a study by Jones (2018) who found that teachers who are 
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adept in managerial skills such as time management, organization, and communication are more 

successful in creating orderly and productive classrooms which in turn positively impacts student 

learning outcomes. When teachers’ use of managerial skills improves, there is an improvement 

in the Learners’ Lesson engagement paving a way for a conducive teaching and learning 

environment. Therefore, investing in the enhancement of teachers’ use of managerial abilities 

emerges as a key strategy for cultivating conducive learning environments and optimizing 

educational outcomes within secondary school settings. 

Conclusions 

The conclusion was based on the findings of the study in relation to the objectives. 

The findings of the study on the level of teachers' use of managerial skills in 

Government-aided secondary schools indicate a commendable competency level across various 

domains. While communication skills, particularly in body language and active listening, exhibit 

higher proficiency levels, aspects like positive behavior promotion and adherence to dressing 

code demonstrate moderate levels of effectiveness. Leadership skills, especially in guiding 

learners through tasks, display a relatively high level of effectiveness, while organizational skills 

such as teamwork and time management are commendably competent. The study suggests a 

generally moderate to high level of competency among teachers in utilizing managerial skills 

within Government-aided secondary schools, providing insights for further enhancement and 

development in specific areas. 

The study findings on determining quality of methods of Learners’ Lesson engagement in 

Government-aided secondary schools  reveals that learner centered lessons, particularly through 

learner participation, are perceived as highly effective for Learners’ Lesson engagement, 

supported by a significant percentage of respondents. Feedback mechanisms also play a crucial 

role in managing classroom dynamics. However, the use of mixed media appears to be less 

effective in controlling the class environment. Regarding learner behavior management, noise 
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control is moderately important, while seating arrangement and guidelines seem to have less 

influence. Reinforcement strategies such as praises and physical rewards are perceived as 

important, but their effectiveness varies among respondents. Overall, the average mean score 

suggests that the methods are moderately effective, with notable variations in perceived 

effectiveness among respondents, highlighting the necessity for tailored Learners’ Lesson 

engagement strategies. 

The findings of the study on the relationship between teachers’ use of managerial skills 

and Learners’ Lesson engagement in Government-aided secondary schools  demonstrate a 

statistically significant positive correlation between teachers' employment of managerial skills 

and Learners’ Lesson engagement in Government-aided secondary schools , as evidenced by a 

Pearson correlation coefficient of .512 (p < .01) in both directions. This highlights the crucial 

role of managerial skills in fostering effective classroom management, with higher levels of these 

skills associated with improved Learners’ Lesson engagement and vice versa. Therefore, 

investing in the enhancement of teachers' managerial abilities emerges as a key strategy for 

cultivating conducive learning environments and optimizing educational outcomes within 

secondary school settings. 

Recommendations  

The study recommendations were based on the findings of the study in relation to the objectives. 

Buhweju District Local Government should organize workshops and training sessions 

focusing on enhancing teachers' managerial skills. These sessions can cover various aspects such 

as time management, communication skills, conflict resolution, and organizational skills. 

Establish mentorship programs where experienced teachers can guide and support their 

colleagues in improving their managerial skills. Pairing less experienced teachers with mentors 

can provide them with practical insights and strategies for effective classroom management. 
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Ensure that teachers have access to resources such as educational materials, technology, 

and administrative support to facilitate the implementation of effective managerial practices. 

This may include providing funding for classroom supplies, IT infrastructure, and administrative 

assistance to alleviate some of the burdens on teachers. 

Collaborate with educators, administrators, and stakeholders to develop a comprehensive 

policy outlining acceptable quality of methods of Learners’ Lesson engagement. This policy 

should emphasize positive reinforcement strategies, clear expectations, and disciplinary 

procedures that promote a positive learning environment while ensuring the safety and well-

being of students. 

Promote a culture of respect and collaboration among teachers, students, and parents 

within Government-aided secondary schools. Encourage open communication channels where 

concerns regarding Learners’ Lesson engagement can be addressed promptly and constructively. 

Emphasize the importance of mutual respect and understanding in maintaining a conducive 

learning environment. 

Offer professional development opportunities specifically focused on effective Learners’ 

Lesson engagement strategies. These opportunities can include seminars, workshops, and peer-

to-peer learning sessions where teachers can exchange best practices and learn from each other's 

experiences in managing classroom dynamics effectively. 

Conduct further empirical research to explore the relationship between teachers' use of 

managerial skills and Learners’ Lesson engagement in Government-aided secondary schools of 

Buhweju District. This research can involve longitudinal studies or surveys designed to gather 

quantitative and qualitative data on teachers' managerial skills and their impact on Learners’ 

Lesson engagement outcomes. 

Implement mechanisms to monitor and evaluate the effectiveness of teachers' managerial 

skills in enhancing Learners’ Lesson engagement. This may involve regular assessments, 
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feedback sessions, and observations to identify areas for improvement and provide targeted 

support to teachers. 

 Encourage collaboration between teachers and school administrators to address 

challenges related to Learners’ Lesson engagement. Establish regular meetings or forums where 

teachers can share their experiences, seek guidance, and collaborate with administrators to 

develop strategies for improving Learners’ Lesson engagement practices across the district. 

Areas for further study  

Two potential topics for further study related to the study include 

i. Impact of Teacher Training Programs on Managerial Skills Development in Buhweju 

District. 

ii. Comparative Analysis of Learners’ Lesson engagement Methods Across Different 

Educational Settings within Buhweju District. 
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Appendices 

Appendix I: Consent form  

Dear Respondent,  

 I am Asiimwe Moses Bakyene a student at Bishop Stuart University pursuing a degree of 

master’s in Education Management Planning and Administration currently undertaking research. 

I am conducting a study about Teachers’ Use of Managerial Skills and Learners’ Lesson 

engagement in Government-aided secondary schools of Buhweju District. 

I would appreciate your participation in this study.  The information provided will be used for 

education and research purposes only. Your participation is completely voluntary and 

anonymous. The information will be kept strictly confidential. 

 

Yours Faithfully,   

……………………………………… 

Asiimwe Moses Bakyene  

Biodata of respondents  

1. Sex:   

Male   [ ]  

Female  [ ] 

2. Age:  

Below 25 years    [ ] 

25 – 35 years    [ ] 

36 – 45 years    [ ] 

46 – 55 years    [ ] 

56 years and above   [ ] 

3. Highest level of education:  

Diploma    [ ] 
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Bachelor’s degree  [ ] 

Post graduate diploma  [ ] 

Master’s degree   [ ] 

Doctorate    [ ] 

Other: Please specify………………………………………………………………………………. 

4. Years spent in service?  

1-5    [ ]    

6-10   [ ]  

11 and above  [ ] 

Other: Please specify…………………………………………………………………………….. 
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Appendix II: Observation checklist  

Observation checklist on the level of teachers’ use of managerial skills in Government-aided 

secondary schools   

In a scale of 1 to 5 where (5= very high, 4= high, 3= moderate, 2=low, 1= very low). 

Statement  5 4 3 2 1 

Communication skills  Voice projection       

Body language       

Active listening       

Leadership skills  Guide learners through learning tasks       

Positive behaviour promotion       

Dressing code       

Organizational skills  Team work       

Time management       

Lesson plan       
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Observation check list on determining quality of methods of Learners’ Lesson engagement 

in Government-aided secondary schools   

In a scale of 1 to 5 where (5= very high, 4= high, 3= moderate, 2=low, 1= very low). 

Statement  5 4 3 2 1 

Learner centered lessons   Learner participation       

Feedback       

Use of mixed media       

Leaner behaviour 

management   

Noise control       

Seating arrangement       

Guidelines       

Reinforcement  Praises       

Physical rewards      
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Appendix III: Interview guide for headteachers 

To assess the level of teachers’ use of managerial skills in Government-aided secondary 

schools. 

1. How do teachers manage time and resources effectively to meet the demands of 

teaching? 

2. How do teachers establish and maintain a positive and productive classroom 

environment? 

3. How do teachers foster a positive relationship with students while maintaining authority 

in the classroom? 

Quality of methods of Learners’ Lesson engagement in Government-aided secondary 

schools. 

4. How do teachers ensure that all students are engaged and participating in the learning 

process? 

5. How do teachers handle conflicts or disagreements among students in classroom? 

6. How do teachers create a cohesive and consistent approach to Learners’ Lesson 

engagement within the school? 
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Appendix V: Interview guide for District Education officer / District Inspector of Schools 

To assess the level of teachers’ use of managerial skills in Government-aided secondary 

schools. 

1. How do you evaluate teachers' readiness in employing effective managerial skills within 

the classroom setting? 

2. What measures are in place to support teachers in developing and refining their 

managerial skills? 

3. What are specific training programs or workshops dedicated to enhancing Learners’ 

Lesson engagement techniques for teachers? 

4. Is there a structured feedback system in place to help teachers improve their Learners’ 

Lesson engagement techniques? 

5. What are support networks available for teachers who require guidance in improving 

their managerial skills? 

Quality of methods of Learners’ Lesson engagement in Government-aided secondary 

schools   

1. How frequently are teachers' classrooms observed to gauge their application of 

managerial skills? 

2. What common challenges do teachers face regarding Learners’ Lesson engagement, and 

how does the district assist in overcoming these challenges? 
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Appendix V: Sample size determination table  
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MAP OF UGANDA SHOWING BUHWEJU DISTRICT 
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