
 

 

Socio-Emotional Learning and Students’ Academic Achievement among 

O’level Students in Secondary Schools in Kyabugimbi Sub County 

 

 

 

Alexson Bukenyo Musinguzi 

20/BSU/MEAP/3126 

 

 

 

A Dissertation Submitted to the Faculty of Education, Arts and Media Studies 

in Partial Fulfilment of the Requirement for the Award of Master of 

Education Management, Planning and Administration of  

Bishop Stuart University 

 

 

 

 

 

September, 2024 

 



i 

 

 



ii 

 



iii 

 

Dedication 

This work is dedicated to my family particularly my wife Ms. Deborah Ahimbisibwe and my 

children Akansasibwa Brendah, Avumilia Treasure, Tunu Bliss, Ajuadi Triumph and Alipa Taibu 

for their moral support and care throughout my study life.  

  



iv 

 

Acknowledgements 

First of all, I thank God for the gift of life and granting me the energy to undertake my research 

project this far. I also thank God for granting me knowledge and wisdom that has enabled me to 

develop and complete this research. 

Great appreciation goes to my research supervisor, Irene Aheisibwe and Rev. Ahabwe Emmanuel 

for the precious time and guidance you have given me throughout this research process. Your 

advice and guidance have really helped me to give my work shape and quality.  

More thanks go to my late parents Mr. Buzaare John Patrick and Mrs. Mali Elivanith for the great 

foundation they laid for me in education and for the financial, material and spiritual support they 

extended unto me throughout my early academic life. May they continue to rest in eternal peace! 

Further appreciation goes to my dear wife Ms. Deborah Ahimbisibwe and my children 

Akansasibwa Brendah, Avumilia Treasure, Tunu Bliss, Ajuadi Triumph and Alipa Taibu for the 

support, encouragement and counsel they provided in my struggle for academic success. Your 

motivation enabled me to stay on lane of the academic journey. 

Furthermore, I need to appreciate my workmates Mr. Rumanzi Victor, Ms. Ainembabazi Patience 

and Mr. Mandela Edwin for the support and cooperation during the time I was undertaking my 

study. You played a big role in being there for me at school whenever I would be away for studies 

and research. 

I greatly acknowledge my dear respondents who voluntarily participated by filling questionnaires. 

Your voluntary participation played a vital role in my research study since this dissertation is based 

on the data you gave me. 

  



v 

 

Table of Contents 

Declaration ..................................................................................... Error! Bookmark not defined. 

Approval ........................................................................................ Error! Bookmark not defined. 

Dedication ........................................................................................................................................ i 

Acknowledgements ........................................................................................................................ iv 

Table of Contents ............................................................................................................................ v 

List of Figures .............................................................................................................................. viii 

List of tables ................................................................................................................................... ix 

List of Acronyms ............................................................................................................................ x 

Abstract .......................................................................................................................................... xi 

CHAPTER ONE: INTRODUCTION ......................................................................................... 1 

1.0 Introduction ............................................................................................................................... 1 

1.1 Background to the Study ........................................................................................................... 1 

1.1.1 Historical Background ........................................................................................................... 1 

1.1.2 Theoretical Background ......................................................................................................... 2 

1.1.3 Conceptual Background ......................................................................................................... 3 

1.1.4 Contextual Background ......................................................................................................... 5 

1.2 Problem Statement .................................................................................................................... 6 

1.3 Objectives of the Study ............................................................................................................. 6 

1.3.1 General Objective .................................................................................................................. 6 

1.3.2 Specific Objectives ................................................................................................................ 7 

1.4 Research Hypotheses ................................................................................................................ 7 

1.5 Scope of the Study .................................................................................................................... 7 

1.5.1 Content Scope ........................................................................................................................ 7 

1.5.2 Area Scope ............................................................................................................................. 8 

1.5.3 Time Scope ............................................................................................................................ 8 

1.6 Significance of the Study .......................................................................................................... 8 

1.7 Conceptual Framework ............................................................................................................. 9 

CHAPTER TWO: LITERATURE REVIEW .......................................................................... 11 

2.0 Introduction ............................................................................................................................. 11 

2.1 Theoretical Review ................................................................................................................. 11 



vi 

 

2.2 Empirical Literature ................................................................................................................ 12 

2.2.1 Student Self-Awareness and Student Academic Achievement in Secondary Schools ........ 13 

2.2.2 Student Self-Management and Student Academic Achievement in Secondary Schools .... 15 

2.2.3 Student Interpersonal Relations and Student Academic Achievement in Secondary Schools

 ............................................................................................................................................. 18 

CHAPTER THREE: METHODOLOGY ................................................................................. 21 

3.0 Introduction ............................................................................................................................. 21 

3.1 Research Design ...................................................................................................................... 21 

3.2 Study Population ..................................................................................................................... 21 

3.3 Sample Size ............................................................................................................................. 22 

3.4 Sampling Technique ............................................................................................................... 23 

3.5 Data Collection Method .......................................................................................................... 23 

3.6 Data Collection Procedure ...................................................................................................... 24 

3.7 Validity and Reliability ........................................................................................................... 25 

3.7.1 Validity ................................................................................................................................ 25 

3.7.2 Reliability ............................................................................................................................. 25 

3.8 Data Analysis .......................................................................................................................... 26 

3.9 Ethical Considerations ............................................................................................................ 27 

3.10 Study Limitations .................................................................................................................. 27 

CHAPTER FOUR: PRESENTATION, ANALYSIS AND INTERPRETATION OF 

STUDY FINDINGS ........................................................................................................... 28 

4.0 Introduction ............................................................................................................................. 28 

4.1 Biodata of the Respondents .................................................................................................... 28 

4.2 Correlation Analysis Results................................................................................................... 31 

4.2.1 Relationship between Self-Awareness and Students’ Academic Achievement among 

O’level Students in Secondary Schools in Kyabugimbi Sub County ................................. 32 

4.2.2 Relationship between Self-Management and Students’ Academic Achievement among 

O’level Students in Secondary Schools in Kyabugimbi Sub County ................................. 32 

4.2.3 Relationship between Interpersonal Relations and Students’ Academic Achievement 

among O’level Students in Secondary Schools in Kyabugimbi Sub County ...................... 32 

4.3 Regression Analysis Results ................................................................................................... 33 



vii 

 

CHAPTER FIVE: DISCUSSION, CONCLUSIONS, RECOMMENDATIONS AND 

AREAS FOR FUTURE STUDY ...................................................................................... 35 

5.0 Introduction ............................................................................................................................. 35 

5.1 Discussion ............................................................................................................................... 35 

5.1.1 Relationship between Self-Awareness and Students’ Academic Achievement among 

O’level Students in Secondary Schools in Kyabugimbi Sub County ................................. 35 

5.1.2 Relationship between Self-Management and Students’ Academic Achievement among 

O’level Students in Secondary Schools in Kyabugimbi Sub County ................................. 37 

5.1.3 Relationship between Interpersonal Relations and Students’ Academic Achievement 

among O’level Students in Secondary Schools in Kyabugimbi Sub County ...................... 38 

5.2 Conclusions ............................................................................................................................. 40 

5.3 Recommendations ................................................................................................................... 41 

5.4 Policy Implications ................................................................................................................. 43 

5.5 Suggested Areas for Further Studies....................................................................................... 43 

REFERENCES ............................................................................................................................. 44 

APPENDICES .............................................................................................................................. 51 

Appendix 1: Questionnaire ........................................................................................................... 51 

Appendix 2: Krejcie and Morgan tables for Sample Size Determination .................................... 54 

Appendix 3: Informed Consent Form ........................................................................................... 55 

Appendix 4: Assent Form ............................................................................................................. 61 

Appendix 5: BSU REC Approval ................................................................................................. 66 

Appendix 6: Plagiarism Report ..................................................................................................... 68 

 

  



viii 

 

List of Figures 

Figure 1.1: Conceptual Framework ................................................................................................ 9 

  



ix 

 

List of tables 

Table 3.1: Study Population .................................................................................................... 22 

Table 3.2: Sample Size ............................................................................................................ 22 

Table 3.3: Analysis of data according to objectives ................................................................ 26 
 

Table 4.1: Respondents’ biodata ............................................................................................. 28 

Table 4.2: Pearson Correlation Analysis Results .................................................................... 31 

Table 4.3: Regression Analysis results .................................................................................... 34 

  



x 

 

List of Acronyms 

BSU  :  Bishop Stuart University 

CASEL :   Collaborative for Academic, Social and Emotional Learning 

CVI  :  Content Validity Index 

REC  :  Research Ethics Committee 

MEAP  :  Master of Education in Administration and Planning 

SEL  :  Socio-emotional learning 

SPSS  :  Statistical Package for Social Scientists 

  



xi 

 

Abstract 

This study is about the relationship between socioemotional learning and students’ academic 

achievement among O'level students in secondary schools in Kyabugimbi Sub County. The study 

sought to examine the relationship between self-awareness and students’ academic achievement, 

relationship between self-management and students’ academic achievement, relationship between 

interpersonal relations and students’ academic achievement among O’level students in secondary 

schools in Kyabugimbi Sub County. A cross-sectional study design was used where data was 

collected at a single point in time. The study population comprised of 2,682 students in S1-S3 in 

six secondary schools in Kyabugimbi Sub County. The sample size sample size comprised of 235 

students. Data was collected using a self-administered close-ended questionnaire whose content 

validity and reliability were determined prior to the study. Data was analyzed using descriptive 

statistics, correlation, and regression analyses. The study findings show a strong positive 

significant relationship (r=0.681**; p<0.05) between self-awareness and students’ academic 

achievement, a moderate positive and significant correlation (r=0.519**; p<0.05) between self-

management and students’ academic achievement and a strong positive and a moderate positive 

significant relationship (r=.456**; p<0.05) between interpersonal relations and students’ academic 

achievement among O’level students in secondary schools in Kyabugimbi sub county. The study 

concludes that socioemotional learning plays a significant role towards the students’ academic 

achievement among O’level students in secondary schools in Kyabugimbi Sub County. The study 

recommends policy makers to prioritize self-awareness and self-management programs in schools, 

integrating socioemotional learning into the school curriculum, training teachers to help students 

develop self-awareness, self-management and positive interpersonal relations and educating 

parents on fostering the importance of fostering socioemotional learning needs of their children at 

home.
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CHAPTER ONE 

INTRODUCTION 

1.0 Introduction 

This chapter presents the background of the study, problem statement, objectives of the study, 

study hypotheses, scope of the study, significance of the study and conceptual framework. 

1.1 Background to the Study 

This section is organized in terms of historical, theoretical, conceptual and contextual perspectives 

as shown below; 

1.1.1 Historical Background 

Historically, cognitive, social and emotional learning have been critical concepts that shape the 

cognitive, social and emotional development of children (Simion, 2023). Initially, educational 

paradigms prioritized intellectual learning over social and emotional aspects. However, research 

has increasingly highlighted the interplay between cognitive and sociocultural factors in learning 

processes (Scholes, 2020). In the recent past however, there has been a shift from viewing 

cognitive, social, and emotional learning as separate entities to recognizing their 

interconnectedness, leading to a new concept, ‘socioemotional learning’ (Moore, 2019). This 

evolution underscores the importance of integrating socioemotional learning (SEL) into 

educational frameworks to enhance academic outcomes and overall student well-being (Moore, 

2019; Simion, 2023).  

Many nations around the world view academic achievement as crucial to their ability to prosper 

economically (Monroe & Lee, 2022; Steinmayr et al., 2015). However, many schools and 

academic institutions around the world continue to be concerned about helping students achieve 
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academic success, particularly those in less developed nations (Al-Zoubi & Younes, 2015). 

Around the world, the average rate of academic achievement is only 14.2%; only 26% of countries 

have reached this level, and 74% have not (Wisevoter, 2023). Worldwide, only three (3) nations—

Singapore (71.4%), Hong Kong (66.7%), and Japan (58.0%)—have achieved a school academic 

achievement rate of greater than 50% (Wisevoter, 2023). 

There are significant differences in educational attainment between African nations. According to 

data from the World Education Rankings, not a single African nation has reached the average 

global school achievement rate of 14.2%. Egypt (5.09%) has the highest school achievement rate 

in Africa, with Kenya (3.57%), South Africa (just 2.79%), Tunisia (2.56%), Zimbabwe (2.52%), 

Morocco (1.47%), and Madagascar (1.45%) following closely behind. The remaining countries 

have school achievement rates of less than 1% (Wisevoter, 2023). 

Since gaining independence in 1962, the Ugandan government has been dedicated to developing 

the educational system to promote increased student participation and academic success (Uganda 

Child Rights NGO Network, 2023). Nonetheless, secondary school pupils continue to have a low 

academic achievement rate (Uganda Child Rights NGO Network, 2023). According to the United 

Nations Development Program's education rankings, the nation is ranked 127th out of 163 

countries, with an education index of 0.52 compared to the global average of 0.7, a literacy rate of 

73.81% compared to the average of 85.8% worldwide, and a school achievement rate of 0.63% 

compared to the average of 14.2% worldwide (Wisevoter, 2023). 

1.1.2 Theoretical Background 

The socio-emotional learning (SEL) theory created by Goleman et al. (1994) served as the study's 

compass. In order to promote successful teaching and learning, this theory emphasizes the 



3 

 

significance of comprehending and controlling emotions, thoughts, and behaviors in addition to 

establishing wholesome and productive relationships (Goleman et al., 1994). It places a focus on 

SEL skill development as a practical way to improve the teaching and learning process (Tarsono, 

2018). According to Goleman et al. (1994), learning is seen as a social participation process in 

which people actively participate in activities and create identities in relation to social 

communities. The SEL theory has a significant bearing on secondary school academic 

achievement because it shows that fostering students' social and emotional competencies reduces 

emotional distress, improves academic achievement, and fosters resilience in learners (Vestad, 

2022). 

1.1.3 Conceptual Background 

Developed in 1994, the term "socio-emotional learning" (SEL) primarily refers to explicit 

instruction and learning strategies that support students in developing knowledge, abilities, and 

attitudes in the five competency domains of relationships skills, self-awareness, self-management 

(self-regulation), social awareness, and responsible decision making. These are all recognized as 

critical for both short- and long-term academic success as well as positive social and behavioral 

adjustment (Hayashi et al., 2022). Socio-emotional learning, according to Cristóvão et al. (2017), 

is the ability to identify and control emotions, find effective solutions to problems, and build strong 

interpersonal bonds. However, according to Anziom et al. (2021), socio-emotional learning is a 

set of skills that kids need to succeed and be accepted in society. The present study defined socio-

emotional learning as the students' knowledge, skills, and abilities that help them identify and 

manage who they are and how they relate to others in order to succeed and be accepted members 

of society. This definition combines the three definitions mentioned above. Therefore, by grouping 

social awareness and relationship skills under interpersonal relations and including responsible 
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decision making under self-management, this study transforms the five competency domains into 

three (3) domains of self-awareness, self-management (self-regulation), and relationships skills. 

Marsay et al. (2021) define self-awareness as knowing one's own feelings, thoughts, values, and 

abilities as well as being conscious of how these things may impact one's relationships with others. 

The ability of a student to recognize his or her own feelings and perspective on the world, as well 

as their strengths, self-assurance, and problem-solving skills, is referred to in the current study as 

self-awareness. According to Marsay et al. (2021), self-management is the capacity to successfully 

control one's emotions, ideas, and values so as to build and preserve wholesome interpersonal 

relationships, pursue objectives, and reap favorable consequences. However, for the purposes of 

this study, "self-management" meant a student's capacity to control stress, maintain self-discipline, 

self-motivation, and make wise decisions in order to regulate his or her reactions, emotions, and 

behavior. Marsay et al. (2021) define interpersonal relations as the capacity to create and sustain 

constructive relationships and participate in conflict resolution through problem-solving. 

Interpersonal relations in this study was defined as a student's capacity to interact, communicate, 

and work together with other students, teachers, parents, and other members of the community 

they live in, despite cultural and life experience differences, in order to accomplish a shared goal. 

Academic outcomes, which show how well students have learned in relation to their grade point 

average from exams or ongoing assessments in the short term, or completion rates and successful 

progression from one level to another in the long term, are frequently used to define academic 

achievement (Tophat, 2023). However, in this study, academic achievement was measured by a 

student's capacity to meet the majority of the learning competencies outlined in the recently 

implemented lower secondary school curriculum. As a result, academic achievement was 
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evaluated using the current lower secondary school curriculum, which divides students' 

performance into three categories: outstanding, moderate, and basic. 

1.1.4 Contextual Background 

Kyabugimbi Sub-County is a fourth-order administrative division located in Bushenyi District, 

Western Region, Uganda. It is found in Igara county east constituency and borders with Ruhumuro 

to the north-west, Nyakabirizi to the south west, Kyeizooba to the south, Sheema district to the 

east and Buhweju district to the north. The sub county has six (6) secondary schools including; 

Kibona Secondary School, Nyakabanga secondary school, Bushenyi High School, Mujuni 

Foundation School, Kajunju Blessed Secondary School and Kyabugimbi Secondary School. All 

these schools have both day and boarding, mixed, with ordinary (O) and Advanced (A) levels.  

In contrast to the previous curriculum, which was theory-oriented, Uganda's lower secondary 

curriculum was redesigned in 2020 with an emphasis on enhancing socio-emotional learning 

competencies (The Independent News, 2022). Secondary school students now have the chance to 

learn in groups and engage with one another outside of the classroom through co-curricular 

activities as part of the new curriculum (Chemonges, 2022). Students' critical thinking, 

collaboration or teamwork, communication, information literacy, ICT, and flexibility all improve 

as a result of this interaction. These skills are crucial in helping students develop socio-emotional 

learning competencies like self-awareness, self-management, and interpersonal relationships 

(Chemonges, 2022).  

Being a new innovation in the school curriculum, it remains unknown whether socio-emotional 

learning can contribute positively towards students’ academic achievement. No study has been 

done yet in the study area to assess the relationship between socio-emotional learning and students’ 

academic achievement.  
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Hence, this study seeks to examine the relationship between Socio-emotional learning (SEL) and 

student achievement in O’level students in secondary schools in Kyabugimbi Sub County. 

1.2 Problem Statement 

One of the most important variables in determining educational outcomes and success outside of 

school is academic achievement (EuroKids, 2023; Mautushi, 2022). Academic success gives 

students the confidence to pursue their aspirations, makes them stand out in interviews and on 

scholarship applications for additional education, gives them a sense of accomplishment, helps 

them acquire valuable life skills, and can result in higher salaries down the road (Mautushi, 2022). 

Despite the important short- and long-term effects of academic achievement, there is a long history 

of low academic achievement among secondary school students in Kyabugimbi Sub County. For 

the last 10 years, the failure rate among secondary school O’level students has been high with more 

than 50% of the total number of students experiencing basic achievement especially in science 

subjects such as biology, chemistry, physics, mathematics and English/literature (Bushenyi 

District Education Departmental Report, 2023). Low academic achievement has been a major 

source of concern for parents, students, school administrators, and policy makers in the majority 

of schools. Goal 4, which aims to provide high-quality education for all, will not be realized as 

quickly as planned if this issue is not resolved. Thus, the purpose of this study was to investigate 

the connection between SEL and academic achievement among students in Kyabugimbi Sub 

County secondary schools. 

1.3 Objectives of the Study 

1.3.1 General Objective 

To examine the relationship between socio-emotional learning and student academic achievement 

in secondary schools in Kyabugimbi Sub County. 
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1.3.2 Specific Objectives 

i. To establish the relationship between student self-awareness and student academic 

achievement in secondary schools in Kyabugimbi Sub County. 

ii. To investigate the relationship between student self-management and student academic 

achievement in secondary schools in Kyabugimbi Sub County. 

iii. To find out the relationship between interpersonal relations and student academic 

achievement in secondary schools in Kyabugimbi Sub County. 

1.4 Research Hypotheses 

H01: There is no significant relationship between student self-awareness and student academic 

achievement among O’level students in secondary schools in Kyabugimbi Sub County. 

H02: There is no significant relationship between student self-management and student academic 

achievement among O’level students in secondary schools in Kyabugimbi Sub County. 

H03: There is no significant relationship between interpersonal relations and student academic 

achievement among O’level students in secondary schools in Kyabugimbi Sub County. 

1.5 Scope of the Study 

1.5.1 Content Scope 

The relationship between academic achievement and socioemotional learning in secondary schools 

in Kyabugimbi Sub County was the main focus of the study. Three (3) of the five SEL elements—

self-awareness, self-management, and student interpersonal relations—was used to analyze socio-

emotional learning. However, in accordance with the current grading scheme of the new lower 

secondary curriculum, student academic achievement was evaluated in terms of subject-wise 

performance grades. 
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1.5.2 Area Scope 

The study was conducted from secondary schools in Kyabugimbi Sub County in Bushenyi district. 

Kyabugimbi Sub-County is a fourth-order administrative division located in Bushenyi District, 

Western Region, Uganda. It is found in Igara county east constituency and borders with Ruhumuro 

to the north-west, Nyakabirizi to the south west, Kyeizooba to the south, Sheema district to the 

east and Buhweju district to the north (Bushenyi District Local Government, 2021). The sub 

county has six (6) secondary schools including; Kibona SS, Nyakabanga SS, Bushenyi High 

School, Mujuni Foundation School, Kajunju Blessed SS and Kyabugimbi SS. This area was 

selected because of its record of poor academic achievement in secondary schools. 

1.5.3 Time Scope 

The study was conducted for a time scope of three (3) years since this is the period within which 

socio-emotional learning was introduced with the current new lower school curriculum. 

1.6 Significance of the Study 

The results of this study hold importance for various parties involved in education, such as 

educators, head teachers, students, and education officials within the Ministry of Education and 

Sports.  

The results would be used by the Ministry of Education and Sports to identify the need of adding 

programs for improving students' socio-emotional learning to the school curriculum in order to 

raise academic achievement.  

The results would help head teachers and school administration to comprehend the significance of 

socio-emotional learning for academic success. This understanding will enable them to implement 

programs aimed at enhancing socio-emotional learning competencies. The results can also be used 
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by educators to implement new and creative teaching strategies that will help students learn more 

socio-emotionally and achieve better academically.  

Finally, by carefully examining the relationship between socio-emotional learning and student 

achievement, the study would contribute to the body of knowledge already available on the factors 

influencing student achievement. 

1.7 Conceptual Framework 

Independent Variable:      

Socio-emotional Learning       

 

 

 

 

 

 

 

 

 

 

Source: Adopted from the literature (CASEL, 2017) and modified by the researcher 

Figure 1.1: Conceptual Framework 
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 Accurate self-perception 

 Recognizing strengths 

 Self-confidence 

 Self-efficacy 

Student grades 

 Outstanding achievement 

 Moderate achievement 

 Basic achievement 

 Interpersonal Relations 

 Communication 

 Social engagement 

 Relationship building 

 Teamwork 

Self-Management 

 Impulse control 

 Stress management 

 Self-discipline 

 Self-motivation 

 Responsible decision making 

H1 

H2 

H3 

Dependent variable: 

Students’ academic achievement 
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The relationship between the dependent variable (students' academic achievement) and the 

independent variables of socio-emotional learning is depicted in the conceptual framework above. 

Socio-emotional learning was operationalized into three (3) core competencies including self-

Awareness, self-management and interpersonal relations (CASEL, 2019). These skills are believed 

to improve students' social skills, academic achievement, and interpersonal relationships while 

they are in school; they also lessen behavioral issues and psychological discomfort and help to 

prepare young people for success in the workplace, in college, with their families, and in society 

at large. Conversely, the operationalization of student academic achievement was based on the 

average percentage of students' passing grades in O'level required subjects, such as English, 

Mathematics, Physics, Chemistry, Geography, and History.  
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

This chapter presents the review of related studies on socio-emotional learning and student 

academic achievement as well the theoretical underpinnings of the study. 

2.1 Theoretical Review 

The socio-emotional learning (SEL) theory, which was created by Goleman et al. (1994), provided 

support for the study. In order to promote successful teaching and learning, the socio-emotional 

learning theory emphasizes the significance of comprehending and controlling emotions, thoughts, 

and behaviors in addition to establishing wholesome and productive relationships (Goleman et al., 

1994). It places a strong emphasis on the growth of socio-emotional abilities like resilience, self-

assurance, empathy, and handling challenging circumstances. The theory acknowledges the 

usefulness of socio-emotional competencies in improving the process of teaching and learning. 

Additionally, it recognizes how cognitive elements—like expectations, beliefs, and 

interpretations—affect behavior and learning (Tarsono, 2018). According to the theory, learning 

is a social participation process in which people create identities in connection to their social 

communities by actively participating in activities  (Goleman et al., 1994). 

The socio-emotional learning theory has a lot to do with secondary school academic achievement. 

Studies have indicated that the adoption of social and emotional learning (SEL) curricula in 

secondary education results in enhanced student conduct, improved learning outcomes, and 

improved academic performance (Thomas & Asha, 2022). According to a study conducted in 

China, self-efficacy and the relationships between teachers and students acted as mediators in the 

relationship between students' academic performance and their socio-emotional skills (Huang & 
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Zeng, 2023). A social emotional model for coping with learning was found to improve learning 

outcomes for both teachers and students in another Tanzanian study, demonstrating the efficacy of 

SEL in raising academic achievement (Sospeter et al., 2021). Furthermore, social and emotional 

factors had a direct impact on students' perceived cognitive competence and academic 

performance, according to a study done in a large school district in Alberta. This finding highlights 

the significance of social and emotional skill development for academic success (Hachem et al., 

2022). Additionally, it has been demonstrated that fostering students' social and emotional 

competencies reduces emotional distress, supports academic achievement, and increases resilience 

in learners (Vestad, 2022). 

However, there are certain drawbacks to the social and emotional learning (SEL) theory. Despite 

the benefits of SEL programs and their potential to raise teachers' emotional intelligence, one 

drawback is the dearth of training for educators in the social and emotional components of their 

jobs (Johnson & Bradbury, 2015). The theory's applicability to corporate and state criminality is 

further limited by its emphasis on self-report studies of teenagers and college students (Bradshaw, 

2011). Furthermore, the inconsistent results of communication skills training on relationship 

outcomes suggest that the theory may not offer a strong basis for relationship-sustaining 

interventions (Tošić-Radev & Pesikan, 2017). Moreover, the family theory literature does not 

provide a thorough discussion of social learning theory, despite the fact that it has been developed 

in the context of families with adolescents (Woszidlo & Kunkel, 2017). These drawbacks 

emphasize the need for additional study and the inclusion of various approaches to improve the 

SEL theory's applicability and comprehensiveness. 

2.2 Empirical Literature 

In this section, the past studies on the specific objectives are reviewed; 
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2.2.1 Student Self-Awareness and Student Academic Achievement in Secondary Schools 

Students' academic performance in senior secondary schools was found to be positively correlated 

with their level of self-awareness, according to research conducted by Obilor & Briggs (2021) on 

the relationship between students' academic achievement and self-awareness in secondary schools 

in Nigeria. However, the setting in which this study was carried out—Nigeria—may have different 

academic achievement levels than Uganda. Additionally, because accounting is not taught in 

Uganda, the study was restricted to academic achievement in that subject. It's possible that this 

means the findings cannot be applied to Uganda. 

The study conducted by David & Ukpong (2016) investigated the relationship between business 

education students' academic performance and self-awareness at Federal Universities. The results 

indicated that self-awareness had a noteworthy impact on students' academic performance. 

However, this study was carried out in Nigeria, where academic achievement may not be as high 

as it is in Uganda. Additionally, the study was restricted to academic achievement in accounting, 

a subject that is not taught in Uganda. As a result, it's possible that the findings cannot be applied 

to Uganda. The study's focus was on business education students at Federal Universities, and its 

findings might not apply as much in a secondary school setting. 

Amalu (2018) looked at the relationship between students' achievement in secondary school and 

their level of self-awareness. The results showed that students' academic performance was 

significantly impacted by their level of self-awareness. However, this study was carried out in 

Nigeria, where academic achievement may not be as high as it is in Uganda. 

According to an investigation by Shuib et al. (2018) into students' achievement in Malaysian 

primary schools and their level of self-awareness, students' academic achievement is strongly 
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correlated with their level of self-awareness. The study was carried out in Malaysia, whose 

secondary school academic performance is measured differently than Uganda's. Furthermore, it's 

possible that the findings cannot be applied to Uganda. Additionally, primary school students—a 

class of elementary school children—were included in the study. Self-awareness concept among 

primary school pupils differs from those in secondary school context hence need for the study. 

In their investigation of the relationship between self-awareness and academic achievement in 

Indonesian secondary schools, Soeprijanto et al. (2022) found a direct correlation between the two. 

However, this study was carried out in Indonesia, where academic achievement may not be as high 

as it is in Uganda. The study was also done with vocational teacher education students, whose 

concept of self-awareness and degree of accomplishment is different from secondary school 

students', so the findings cannot be applied to a secondary school setting. 

According to Dost et al. (2017), self-awareness education improved Iranian students' academic 

performance. However, this study was carried out in Iran, where grading and academic 

achievement levels may not be the same as in Uganda. The study, which was also carried out 

among Iranian pre-university students, was limited to examining their performance in the English 

language, so it cannot be applied to other subjects like the current study. The pre-university level 

in Iran is comparable to Uganda's advanced level, so although the previous study concentrated on 

students at higher secondary school levels, the current study concentrates on students at lower 

secondary school levels. 

Pitlik (2021) investigated the relationship between students' accomplishments in upper secondary 

schools and their self-awareness as a social emotional learning competency. The results showed 

that students' self-awareness increases their likelihood of succeeding academically. The study was 
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carried out in Iowa with college students whose academic achievement metrics and curricula were 

different from those used in secondary schools. 

The literature review suggests that there is a positive and significant relationship between student 

academic achievement and self-awareness in the majority of studies (Amalu, 2018; David & 

Ukpong, 2016; Dost et al., 2017; Obilor & Briggs, 2021; Obilor & Ndugbu, 2022; Pitlik, 2021; 

Shuib et al., 2018; Soeprijanto et al., 2022). The majority of research, however, has been carried 

out in other nations, including Nigeria (Amalu, 2018; David & Ukpong, 2016; Obilor & Briggs, 

2021; Obilor & Ndugbu, 2022), Iran (Dost et al., 2017), the United States (Pitlik, 2021), Malaysia 

(Shuib et al., 2018), and Indonesia (Soeprijanto et al., 2022). The results of these studies might not 

be applicable in Uganda because curricula vary from nation to nation. Other research may not 

apply in a secondary school setting because it was conducted in a primary school (Shuib et al., 

2018) or a higher education setting (David & Ukpong, 2016; Soeprijanto et al., 2022). The study 

is required because of the aforementioned research gaps in the Ugandan setting and secondary 

school context, which must be filled with additional research on SEL and academic achievement. 

2.2.2 Student Self-Management and Student Academic Achievement in Secondary Schools 

There is a significant correlation between students' academic achievement and their ability to 

manage their own academic affairs, according to research done by Jasim (2020). The results of the 

study also showed that effective learners can accomplish their own learning objectives by 

practicing self-management. However, the study was carried out from Baghdad and focused on 

university students whose curricula and grading schemes are different from those found in 

Ugandan secondary schools. As a result, the findings cannot be applied to the Ugandan setting.  
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When compared to other social emotional learnings, self-management is significantly significant 

to students' achievement gains, according to Claro & Loeb (2019) analysis of the students' 

achievement gains and self-management skills. However, the study was carried out in California, 

a more developed state than Uganda. Additionally, since Uganda does not have students in fourth 

through seventh grade, the study concentrated on them. This study did not conduct a correlation 

analysis, and descriptive statistics were used to determine the effect rather than inferential 

statistics. Pearson correlation was utilized in this study to determine the relationships between the 

variables. 

The study conducted by Al-Abyadh & Azeem (2022) investigated the relationship between 

students' academic achievement in secondary schools and their self-management. The results 

indicate that students' academic achievement in both countries is positively impacted by their self-

efficacy and self-management. Furthermore, it has been demonstrated that self-management 

abilities affect self-efficacy, which has a significant impact on academic success. However, this 

study was carried out from two distinct Arab nations—Egypt and the Kingdom of Saudi Arabia—

and it was directed at college students whose academic achievement levels differed from those of 

Ugandan secondary schools. The study relied more on statistical differences than on correlations 

between variables to determine how well two countries performed in terms of academic 

achievement and self-management. 

Ali et al. (2016) looked at students' self-management and academic performance. The results of 

the study provide compelling evidence for the effectiveness of self-management in improving 

academic performance. The results may not apply to the Ugandan context, especially secondary 

schools, because the study was restricted to the academic achievement of accounting students in 

Malaysia.  
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Miller (2016) looked at the relationship between students' academic success and their self-

management tools. The study's conclusions showed that self-management is essential to all 

learning for academic success in other subject areas. It also showed that self-management enables 

students to stick to their study schedules, finish assignments on time, and maintain focus in class. 

A substantial correlation was found between the self-management component and academic 

achievement in Stan (2021) investigation of the relationship between students' achievement and 

self-management in secondary schools. Since the study was carried out in Romania, the findings 

might not apply to Uganda.  

The impact of students' self-management in secondary schools was investigated by Obilor & 

Ndugbu (2022), and the results showed a positive and significant correlation between students' 

academic performance in senior secondary schools and their ability to manage their own behavior. 

However, this study was carried out in Nigeria, where academic achievement may not be as high 

as it is in Uganda. Additionally, the study was restricted to academic achievement in accounting, 

a subject that is not taught in Uganda.  

According to research by Kadiyono & Hafiar (2017) academic self-management can be used to 

empower students to raise their academic achievement so they have the resources they need to 

move forward and create their future. The study also looked at the relationship between academic 

self-management and student performance. Since the study was carried out in Indonesia, it's 

possible that the findings cannot be applied to Uganda. Additionally, 105 university students 

participated in the study, so its conclusions might not apply to the secondary education setting.  

Self-management and students' academic achievement have a positive and significant relationship, 

according to almost all studies (Al-Abyadh & Azeem, 2022; Ali et al., 2016; Claro & Loeb, 2019; 
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Jasim, 2020; Kadiyono & Hafiar, 2017; Miller, 2016; Obilor & Ndugbu, 2022; Stan, 2021). 

Various studies have been conducted in different parts of the world, including Arab nations such 

as Saudi Arabia, Egypt, and Iraq (Al-Abyadh & Azeem, 2022), European nations such as Malaysia 

(Ali et al., 2016), Indonesia (Kadiyono & Hafiar, 2017), Romania (Stan, 2021), American states 

such as California (Claro & Loeb, 2019), and west African nations such as Nigeria (Obilor & 

Ndugbu, 2022). Owing to variations in curriculum, these studies might not produce trustworthy 

findings that apply to Uganda. The majority of research (Al-Abyadh & Azeem, 2022; Ali et al., 

2016; Jasim, 2020; Kadiyono & Hafiar, 2017; Stan, 2021) has been conducted on students in 

higher education institutions, so the findings may not be applicable to secondary school students. 

The need for the study stems from the aforementioned research gaps in the Ugandan setting and 

secondary school context, which call for additional research on SEL and academic achievement to 

close the gap. 

2.2.3 Student Interpersonal Relations and Student Academic Achievement in Secondary 

Schools 

A positive rapport between instructors and students fosters student success in the classroom and 

creates a welcoming, safe environment for all (Vanner et al., 2022). Positive relationships between 

students and teachers foster the development of stronger social-emotional skills in them, which 

raises their chances of learning more academic material and gives them the confidence to explore 

and take chances on their assignments. Ultimately, these students perform better in the classroom 

(Vanner et al., 2022). According to Luz (2015), effective teacher-student relationships can support 

kids' growth in self-regulation, especially in the areas of autonomy and self-determination, which 

enhances their capacity to meet both academic and personal objectives. Over time, this can reduce 

failing grades and the need for redirection (Waterford, 2019). 
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According to a University of Missouri study from 2022, effective teaching and rapid learning are 

encouraged by positive student-teacher relationships, which in turn boost academic achievement 

in students as measured by improved test scores and grades. The idea that improved teaching may 

result from positive teacher-student relationships was also emphasized in a study conducted by (Li 

et al., 2022). 

Nonetheless, research indicates that relationships have an impact on academic success. For 

instance, Yu et al. (2023) found that academic achievement is more strongly correlated with 

relationships between students and their peers than with relationships between students and their 

parents or teachers, even though the quality of personal relationships significantly and positively 

correlates with academic performance. 

Research indicates that enhancing the rapport between students and educators has significant, 

favorable, and enduring consequences for the academic and social growth of students. For 

instance, Rimm-Kaufman & Sandilos (2015) assert that raising student-teacher relationships won't 

result in academic gains on its own. Rather, they contend that students who experience close, 

constructive, and encouraging relationships with their teachers will outperform students who 

experience greater conflict in their relationships (Rimm-Kaufman & Sandilos, 2015). Okello 

(2018) conducted a study in Uganda that also cast doubt on the value of student-teacher 

relationships based on health or illness.  It was discovered that while an unhealthy student-teacher 

relationship is negatively associated with students' academic performance, a healthy student-

teacher relationship is positively associated with students' academic performance (Okello, 2018). 

Academic achievement is generally positively correlated with positive teacher-student 

relationships, according to a number of studies (Abhilasha & Ahmed, 2020; Luz, 2015; Okello, 

2018; University of Missouri, 2022; Vanner et al., 2022; Yu et al., 2023). Nevertheless, the 
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majority of these studies are scholarly theories that aren't supported by empirical or statistical 

evidence. Furthermore, research has been carried out in Chinese schools (Yu et al., 2023) and 

Indian secondary schools (Abhilasha & Ahmed, 2020) whose curricula differ from Uganda's. The 

explanation of student relations in a university setting provided by other studies (University of 

Missouri, 2022) might not be as relevant in a secondary school setting. The available Ugandan 

study, Okello (2018), was carried out in the Tororo district in 2018, prior to the inclusion of socio-

emotional learning in the curriculum of schools. The study is required because of the 

aforementioned research gaps in the Ugandan setting and secondary school context, which must 

be filled with additional research on SEL and academic achievement.  
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CHAPTER THREE 

METHODOLOGY 

3.0 Introduction 

This chapter describes the methods to be used in data collection, sampling and analysis and 

comprises of the research design, study population, sample size and sampling techniques, research 

instruments, data collection procedures, data analysis and ethical considerations. 

3.1 Research Design 

The research employed a cross-sectional design, which aims to gather population data at a single 

point in time. With the help of this design, current data on the various socio-emotional learning 

competencies and academic attainment of O-level students can be gathered and analyzed to address 

specific objectives. The study adopted a quantitative approach where descriptive and inferential 

statistics was generated to describe the characteristics of the population and understand the 

correlations between variables respectively. Quantitative approach focuses on gathering numerical 

data and generalizing it across groups of people or to explain a particular phenomenon (Pallant, 

2020). This approach was used because it produces objective data that can be clearly 

communicated through statistics and numbers. The data collected through a quantitative approach 

is primarily used to find patterns and averages, make predictions and generalize results to a wider 

population (Babbie, 2020). The quantitative data is also used to test the magnitude, direction and 

significance of causal relationships between variables which makes it easy to accept or reject 

hypotheses (Ranjit, 2019).  

3.2 Study Population 

The study population included O'level students enrolled in secondary schools in Kyabugimbi Sub 

County, grades S1 through S3. Both private and public, single and mixed day and boarding 
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secondary schools were selected to ensure balance representation in the schools. According to 

Bushenyi District Education Department (2023), Kyabugimbi Sub County has 2682 secondary 

school students. This is arranged according to the table below; 

Table 3.1: Study Population 

School School Code Study Population 

Kibona Secondary School KiSS 534 

Nyakabanga secondary school NSS 355 

Bushenyi High School BHS 457 

Mujuni Foundation School MFS 259 

Kajunju Blessed Secondary School KBSS 456 

Kyabugimbi Secondary School KySS 621 

Total  2682 

Source: Bushenyi District Education Department, 2023 

3.3 Sample Size 

The sample size included 235 students in secondary schools in Kyabugimbi Sub County. This was 

determined using Krejcie and Morgan tables and summarized in the table below; 

Table 3.2: Sample Size 

School School Code Study Population Sample Size 

School 1 KiSS 534 47 

School 2 NSS 355 31 

School 3 BHS 457 40 

School 4 MFS 259 23 

School 5 KBSS 456 40 

School 6 KySS 621 54 

Total  2,682 235 

Source: Bushenyi District Education Department, 2023 
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3.4 Sampling Technique 

Simple random sampling was used in the study to choose O' level students from Kyabugimbi Sub 

County's S1, S2, and S3 secondary schools. With this probability sampling technique, each student 

had an independent and equal chance of taking part in the research. This provided an appropriate 

blend of student feedback on academic achievement and socio-emotional learning from students 

with various socioeconomic backgrounds. 

3.5 Data Collection Method 

Data was gathered using a questionnaire approach, in which a series of statements-based questions 

was created, each with a response scale to help the respondent answer. The questionnaire was self-

administered by the respondent and consisted of closed-ended questions meant to elicit all the data 

required to address particular goals. The questionnaire was essentially divided into three sections: 

section A which contained questions about the demographics of the students, section B contained 

questions about socio-emotional learning, and section C contained questions about the academic 

achievement of the students.  

All of the other sections—aside from section A—included opinion statements that were rated on 

a 5-point Likert scale ranging from strongly disagree (1) to strongly agree (5). The 

operationalization of social and emotional (SE) competencies, such as self-awareness, self-

management, and interpersonal relations, by CASEL (2019) served as the basis for the statements 

on socio-emotional learning. The socio-emotional learning competencies scale was used by 

(Coelho et al., 2016; Coryn et al., 2009; Ülvay & Ozkul, 2018; Zych et al., 2018) to adopt the 

statements on each of the SEL competencies.  
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The current new lower secondary curriculum uses a 3-point grading scale to determine student 

achievement, so student achievement was determined in accordance with that system. These 

ranges are: 0.9-1.5 for basic level, 1.6-2.5 for moderate achievement, and 2.6-3.0 for outstanding 

achievement. Since the questionnaire method gathered information from a comparatively larger 

sample size in a comparatively short amount of time, it was employed. The method was also 

suitable because the respondent completed it at their convenience and with a high degree of 

secrecy. 

3.6 Data Collection Procedure 

When the proposal was completed, the researcher got permission from research supervisors to 

submit it to the Bishop Stuart University Research Ethics Committee (BSU REC) for ethical 

review. Upon obtaining approval from BSU-REC, the researcher went ahead and obtained 

permission from the Directorate of Graduate Studies, Research and Innovation (DGSRI) of BSU 

to allow me go for data collection. The researcher then sought authorization from the head teachers 

of secondary schools in Kyabugimbi Sub County and the Bushenyi District Education Officer after 

receiving REC approval. The researcher then introduced by the head teachers to the S1, S2, and 

S3 class teachers, who introduced the researcher to the students. All students who had willingly 

agreed to participate and those whose teachers had consented to participate received questionnaires 

from the researcher. The questionnaires were given to the students for a minimum of one week, 

after which the class teachers gathered them and notified the researcher to retrieve them. Following 

the collection of the questionnaires for data analysis, a report was prepared and submitted for 

review. 
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3.7 Validity and Reliability 

Validity and reliability tests were conducted prior to data collection in order to guarantee data 

quality control. Reliability is the degree to which results are consistent over time, provide an 

accurate representation of the entire population under study, and can be replicated using a similar 

methodology. Validity on the other hand is the degree to which the research instrument measures 

what it intends to measure or how truthful the research results are (Heale & Twycross, 2022).  

3.7.1 Validity  

By using an expert judgment method to determine the relevance of the questions, the validity of 

the instruments was assessed. Before the actual data collection period, the questionnaire was pre-

tested by three (3) research experts to get their feedback on whether the items are applicable to the 

study variables and whether they can be used to address the particular objectives. Next, as indicated 

below, the researcher computed the content validity index (CVI) by dividing the total number of 

items marked relevant (R) by judges by the total number of items in the instrument. From the 

expert judgment, the instrument was considered valid when the generated coefficient (CVI=0.886) 

is found to be greater than 0.70 as recommended by Amin (2005). 

3.7.2 Reliability  

The research instrument was pretested among five (5) teachers from a different school that is not 

included in the list of schools. This information was however not incorporated into the final 

analysis. Instead, an analysis based on Cronbach's (1951) alpha was performed using SPSS 

Version 26.0 to test for internal consistency. The Cronbach alpha value was found to be higher 

than 0.70 (α=0.799) meaning that the instrument was reliable and internally consistent as suggested 

by Amin (2005). In order to increase the Cronbach Alpha coefficient, certain questionnaire items 

with lower or negative inter-item correlations were removed if the alpha value is less than 0.70. 
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3.8 Data Analysis 

Following data collection, every questionnaire was examined one by one to make sure that all 

necessary errors and mistakes in the raw data are removed. The software SPSS version 26.0 was 

utilized by the investigator to retrieve unprocessed data from the surveys. Following data cleaning, 

frequencies and percentages were produced for each respondent demographic attribute and 

displayed using an amalgamated frequency table. Inferential statistics were produced and 

interpreted as shown in table 3.3 below for the objectives; 

Table 3.3: Analysis of data according to objectives 

Analysis 

type 

Objective Indicators Interpretation 

No significant 

relationship exists 

A significant 

relationship exists 

Pearson 

correlation 

analysis 

To establish the relationship 

between student self-

awareness and student 

academic achievement 

(Specific objective 1) 

Correlation 

coefficient (r) 

if r=0 if r≠0 

p-value (p) if p>0.05 if p<0.05 

Pearson 

correlation 

analysis 

To establish the relationship 

between student self-

management and student 

academic achievement 

(Specific objective 2) 

Correlation 

coefficient (r) 

if r=0 if r≠0 

p-value (p) if p>0.05 if p<0.05 

Pearson 

correlation 

analysis 

To establish the relationship 

between interpersonal relations 

and student academic 

achievement (Specific 

objective 3) 

Correlation 

coefficient (r) 

if r=0 if r≠0 

p-value (p) if p>0.05 if p<0.05 

Multiple 

linear 

regression 

analysis 

To establish the relationship 

between socio-emotional 

learning and student academic 

achievement (General 

objective) 

Correlation 

coefficient (R) 

If R=0 if R≠0 

Coefficient of 

determination (R2) 

If R2=0 if R2≠0 

F-statistic (F) If F<3 If F>3 

p-value (p) if p>0.05 if p<0.05 

Beta value (B) If B=0 if B≠0 

Test statistic (t) If t=0 if t≠0 
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3.9 Ethical Considerations 

Prior to beginning data collection, the researcher secured Bishop Stuart University's (BSU) ethical 

clearance. The study was explained to every student, and each participant who was above 18 years 

signed a consent form. Students who were below 18 years were consented by their teachers on 

behalf. Every student had the option to discontinue participation at any time, and participation was 

entirely voluntary. Nowhere in this report are the names or identities of the respondents disclosed, 

protecting confidentiality. In order to avoid being identified, students were also permitted to 

respond to questionnaires whenever and wherever was most convenient for them.  

3.10 Study Limitations 

This study adopted a cross-sectional design where data was collected within a short period of time. 

This could have ignored a longitudinal trend in achievement and how it was affected by changes 

in socioemotional learning. 

The study exploited a quantitative approach where only quantifiable data were collected. However, 

such approach ignores a detailed explanation by teachers and head teachers on the various 

socioemotional learning competencies and how they can influence academic achievement. 
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CHAPTER FOUR: PRESENTATION, ANALYSIS AND INTERPRETATION OF 

STUDY FINDINGS 

4.0 Introduction 

This chapter comprises the analysis, presentation and interpretation of the findings resulting from 

this study. The analysis involves formatting the complex data into small data outputs that make it 

easier for readers to understand. Following the analysis, the results are presented in a clear and 

organized manner which involves summarizing the key findings in tables. The presentation is 

structured logically, guiding the reader through the findings step-by-step, and ensuring that each 

result is clearly linked to the research objectives or hypotheses. The interpretation of the tabulated 

results is done after every table to explain the meaning and implications of the results. This chapter 

serves as the bridge between the raw data collected and the conclusions drawn from the research. 

4.1 Biodata of the Respondents 

The biodata of the respondents is presented in table 4.1 below; 

Table 4.1: Respondents’ Biodata 

Respondents’ biodata Frequency Percentage (%) 

Gender 

Male 102 43.4 

Female 133 56.6 

Total 235 100.0 

Age (Mean age=17 

years, Std.Dev.= 2 

years) 

13 years 3 1.3 

14 years 14 6.0 

15 years 38 16.2 

16 years 53 22.6 

17 years 73 31.1 

18 years 33 14.0 

19 years 12 5.1 

20 years 6 2.6 

22 years 3 1.3 

Total 235 100.0 
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Respondents’ biodata Cont’d Frequency Percentage (%) 

Class 

S1 85 36.2 

S2 69 29.4 

S3 81 34.5 

Total 235 100.0 

Boarding Status 

Boarding 164 69.8 

Day scholar 71 30.2 

Total 235 100.0 

Source: Primary data, 2024 

Majority (56.6%) of the O’level students in secondary schools in Kyabugimbi Sub County are 

females while 43.4% are males. The gender distribution may reflect the actual student population 

in the schools where the population of females tend to be higher than the male population. 

Majority (96.2%) of the O’level students in secondary schools in Kyabugimbi Sub County are still 

young below 18 years of age with a mean age of 17±2 years. The above findings imply that the 

majority of students are within the typical age range for O’level education, which usually includes 

students aged 13 to 17 years. This suggests that most students are progressing through the 

educational system at the expected pace without significant delays or advancements.  Students at 

this age are generally in adolescence, a critical period for socioemotional development. Their 

socioemotional learning (SEL) needs and challenges are likely to be different from those of 

younger children or those above teenage, which should be considered in the study. Given that these 

students are in a sensitive developmental stage, socioemotional learning programs targeted at this 

age group could be particularly impactful to support their emotional and social development, 

which is crucial at this stage of life. 

Majority (36.2%) of the O’level students in secondary schools in Kyabugimbi Sub County were 

in form one, 29.4% were in form 2 while 34.5% were in form 3. This distribution of students across 
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different forms indicate that the views of all students in all classes have been considered. However, 

the decreasing percentage from Form 1 to Form 3 may suggest that some students are not 

advancing to higher forms, possibly due to dropout rates or academic challenges. Students who 

struggle to progress might experience feelings of inadequacy or low self-esteem, impacting their 

socioemotional well-being. Those who drop out may miss out on important social skills and 

emotional regulation developed in school.  

Majority (69.8%) of the O’level students in secondary schools in Kyabugimbi Sub County were 

in boarding status while only 30.2% were day scholars. With the majority of students in boarding 

schools, there is likely more peer interaction, which can promote social skills, teamwork, and 

emotional regulation. These interactions often occur outside of the classroom, during free time, 

which can reinforce SEL. Boarding students might have greater access to support systems, such as 

counselors, teachers, and peers, who are consistently available. This constant support can be 

beneficial for their socioemotional development, especially in times of stress or personal 

challenges. Boarding school students often develop a stronger sense of independence and 

responsibility due to being away from home. This environment can foster self-management skills, 

time management, and decision-making, which are crucial components of SEL. However, being 

away from family for extended periods can lead to feelings of homesickness or emotional strain, 

especially for younger students. This could affect their emotional well-being and SEL if not 

properly addressed by the school. Boarding schools typically offer a more structured environment 

with scheduled study times, fewer distractions, and easier access to academic resources. This can 

lead to better academic performance as students have more time dedicated to learning and 

homework. 
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4.2 Correlation Analysis Results 

A Pearson correlation analysis was done to determine magnitude and the direction of the 

relationship between socioemotional learning dimensions (Self-awareness, Self-management and 

Interpersonal relations) and students’ academic achievement among O’level students in secondary 

schools in Kyabugimbi Sub County. The results are presented in table 4.1. 

Table 4.2: Pearson Correlation Analysis Results 

Pearson Correlation Results SA SM IR SEL AA 

Self-Awareness 

(SA) 

Pearson Correlation 1     

Sig. (1-tailed)      

N 235     

Self-Management 

(SM) 

Pearson Correlation .391** 1    

Sig. (1-tailed) .000     

N 235 235    

Interpersonal 

relations (IR) 

Pearson Correlation .338** .461** 1   

Sig. (1-tailed) .000 .000    

N 235 235 235   

Socioemotional 

Learning (SEL) 

Pearson Correlation .703** .697** .646** 1  

Sig. (1-tailed) .000 .000 .000   

N 235 235 235 235  

Students’ Academic 

Achievement (SAA) 

Pearson Correlation .681** .519** .456** .714** 1 

Sig. (1-tailed) .000 .000 .000 .000  

N 235 235 235 235 235 

**. Correlation is significant at the 0.01 level (2-tailed). 

Source: Primary data, 2024 
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4.2.1 Relationship between Self-Awareness and Students’ Academic Achievement among 

O’level Students in Secondary Schools in Kyabugimbi Sub County 

The study findings results in table 4.1 show a moderate positive significant relationship between 

self-awareness and students’ academic achievement (r=0.681**; p<0.05). The results imply that 

proper self-awareness is associated with an increase in students’ academic achievement among 

O’level students in secondary schools in Kyabugimbi Sub County. Basing on the results, the study 

rejects the null hypothesis H01 which states that there is no significant relationship between self-

awareness and students’ academic achievement among O’level students in secondary schools in 

Kyabugimbi Sub County. 

4.2.2 Relationship between Self-Management and Students’ Academic Achievement among 

O’level Students in Secondary Schools in Kyabugimbi Sub County 

The study findings in table 4.1 also show a moderate positive and significant correlation between 

self-management and students’ academic achievement among O’level students in secondary 

schools in Kyabugimbi sub county (r=0.519**; p<0.05). The above results indicate that proper self-

management is associated with an increase in students’ academic achievement among O’level 

students in secondary schools in Kyabugimbi Sub County. Based on the findings, the study rejects 

the null hypothesis H02 which states that “There is no significant relationship between self-

management and students’ academic achievement among O’level students in secondary schools in 

Kyabugimbi Sub County”. 

4.2.3 Relationship between Interpersonal Relations and Students’ Academic Achievement 

among O’level Students in Secondary Schools in Kyabugimbi Sub County 

The results in table 4.1 show a moderate positive and significant relationship between interpersonal 

relations and students’ academic achievement among O’level students in secondary schools in 



33 

 

Kyabugimbi Sub County (r=.456**; p<0.05). The above results indicate that proper interpersonal 

relations is associated with an increase in students’ academic achievement among O’level students 

in secondary schools in Kyabugimbi Sub County.  Based on the findings, the study therefore rejects 

the null hypothesis H03 which states that “There is a positive relationship between strategic 

montoring and students’ academic achievement among O’level students in secondary schools in 

Kyabugimbi Sub County”. 

4.3 Regression Analysis Results 

Regression analysis is a statistical method used to examine the relationship between a dependent 

variable and one or more independent variables. The goal is to model the expected value of the 

dependent variable given the values of the independent variables. In this study, a regression 

analysis also run in addition to correlation analysis because correlation analysis only measures the 

strength and direction of a linear relationship between two variables but does not predict the value 

of the dependent variable for given values of the independent variables as in regression analysis. 

A multiple regression analysis was run to quantify the relationship by providing a mathematical 

equation that describes how the dependent variable changes with the independent variable(s) and 

determine the predictive power of different independent variables towards the dependent variable.  
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Table 4.3: Regression Analysis Results 

Model Unstd.  

Coeff 

Std 

Coeff 

t Sig. Model 

Summary 

ANOVA 

B se Beta 

1 

(Constant) -.130 .161  -.807 .421   

Self-awareness .592 .054 .533 11.052 .000   

Self-management .301 .066 .232 4.541 .000   

Interpersonal relations .203 .060 .169 3.378 .001   

R      .749  

R-Square      .561  

Adjusted R-Square      .555  

df       3 

F       98.425 

Sig.       .000 

Dependent Variable: Students’ academic achievement 

The table above is a summary of multiple linear regression analysis results. It involves 1 model 

assessing the impact of three socioemotional learning competencies (self-awareness, self-

management and interpersonal relations) on students’ academic achievement among O’level 

students in secondary schools in Kyabugimbi Sub County. The coefficient of determination after 

adjusting for the number of predictors in the model (Adj. R-square) indicate that these three SEL 

dimensions together explain 55.1% of the variance in students’ academic achievement among 

O’level students in secondary schools in Kyabugimbi sub county. This proportion is significant at 

95% confidence level since the p-value is less than the critical value (sig<0.05). All the individual 

factors are statistically significant (sig.>0.05).  
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CHAPTER FIVE: DISCUSSION, CONCLUSIONS, RECOMMENDATIONS AND 

AREAS FOR FUTURE STUDY 

5.0 Introduction 

The study findings are discussed in line with the empirical literature in an effort to make 

conclusions and recommendations in line with the objectives. 

5.1 Discussion 

The findings are discussed in accordance with the study objectives; 

5.1.1 Relationship between Self-Awareness and Students’ Academic Achievement among 

O’level Students in Secondary Schools in Kyabugimbi Sub County 

The study results reveal a strong and positive significant relationship between self-awareness and 

students’ academic achievement among O’level students in secondary schools in Kyabugimbi Sub 

County. This indicates that a positive change in self-awareness is associated with an increase in 

students’ academic achievement among O’level students in secondary schools in Kyabugimbi Sub 

County. This mean that students who are more self-aware tend to perform better academically. 

This could be because self-aware students are more likely to understand their strengths and 

weaknesses, set realistic goals, and take responsibility for their learning. They may also be better 

at managing their time, emotions, and stress, all of which contribute to academic achievement. 

This indicates that schools and educators might benefit from integrating emotional and self-

awareness training into the curriculum to improve students' overall academic outcomes. Given this 

relationship, interventions aimed at enhancing students' self-awareness could potentially lead to 

improvements in their academic performance. Programs or activities that encourage students to 

reflect on their learning processes, understand their emotional states, and develop self-management 



36 

 

skills could be beneficial. These findings underscore the importance of fostering environments that 

support the development of self-awareness. The relationship highlights the need for a holistic 

approach to education that goes beyond traditional academic subjects to include the development 

of personal and social competencies, which are crucial for students' overall success. 

The findings are in agreement with Obilor & Briggs (2021) whose findings in Nigeria revealed 

that students' academic performance in senior secondary schools is positively correlated with their 

level of self-awareness. The findings are also in line with the results of David & Ukpong (2016) 

from Federal Universities in Nigeria where it was revealed that self-awareness had a noteworthy 

impact on students' academic performance. Further, the findings are in line with Amalu (2018) 

whose results from Nigeria showed that students' academic performance in secondary schools was 

significantly impacted by their level of self-awareness. The study further agree with Shuib et al. 

(2018) whose study in Malaysian primary schools revealed that students' academic achievement 

is strongly correlated with their level of self-awareness. The results are also supported by 

Soeprijanto et al. (2022) whose results from Indonesian secondary schools found a direct 

correlation between self-awareness and student achievement. Dost et al. (2017) also supports the 

findings since their study in China revealed that self-awareness education improved Iranian 

students' academic performance. Lastly, the findings agree with Pitlik (2021) whose results 

showed that students' self-awareness increases their likelihood of succeeding academically in 

secondary schools in Iowa state, United States. Since the results agree with almost all the studies 

in other countries, they clearly indicate that self-awareness is a general concept and a key factor 

that positively improves academic achievement in not only Uganda but also in other countries 

whether developed, developing or underdeveloped.  
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5.1.2 Relationship between Self-Management and Students’ Academic Achievement among 

O’level Students in Secondary Schools in Kyabugimbi Sub County  

The study results reveal a moderate and positive significant relationship between self-management 

and students’ academic achievement among O’level students in secondary schools in Kyabugimbi 

Sub County. The findings suggest that self-management is a critical factor in academic 

achievement. Students who can effectively manage their time, set goals, stay organized, and 

regulate their behavior are more likely to achieve higher academic results. The relationship 

suggests that education should not only focus on academic content but also on developing students' 

personal skills, such as self-management, to enhance their overall performance. 

The results are supportive with a study by Jasim (2020) in Baghdad whose results revealed that 

there is a significant correlation between students' academic achievement and their ability to 

manage their own academic affairs. The results of the study also showed that effective learners 

can accomplish their own learning objectives by practicing self-management. The results are also 

in line with Claro & Loeb (2019) where the findings show that self-management is significantly 

significant to students' achievement gains among secondary schools in California. The study also 

agree with Al-Abyadh & Azeem (2022) whose results indicate that students' academic 

achievement in Egypt and the Kingdom of Saudi Arabia is positively impacted by their self-

efficacy and self-management. The findings are in line with Ali et al. (2016) whose study about 

students' self-management and academic performance provide compelling evidence for the 

effectiveness of self-management in improving academic performance in Malaysia. The study 

findings are in agreement with Miller (2016) whose study showed that self-management is 

essential to all learning for academic success in other subject areas. It also showed that self-

management enables students to stick to their study schedules, finish assignments on time, and 



38 

 

maintain focus in class. A substantial correlation was also found between the self-management 

component and academic achievement in Stan (2021) investigation of the relationship between 

students' achievement and self-management in secondary schools in Romania. The results further 

agree with Obilor & Ndugbu (2022) whose study in Nigeria on the impact of students' self-

management in secondary schools showed a positive and significant correlation between students' 

academic performance in senior secondary schools and their ability to manage their own behavior. 

Lastly, the results agree with Kadiyono & Hafiar (2017) whose study in Indonesia revealed that 

academic self-management can be used to empower students to raise their academic achievement 

so they have the resources they need to move forward and create their future.   

5.1.3 Relationship between Interpersonal Relations and Students’ Academic Achievement 

among O’level Students in Secondary Schools in Kyabugimbi Sub County 

The Pearson correlation results reveal a moderate positive significant relationship between 

interpersonal relations and students’ academic achievement among O’level students in secondary 

schools in Kyabugimbi Sub County. The findings suggest that students who have better 

interpersonal relations that are positive, supportive, and cooperative interactions with peers, 

teachers, and perhaps even family members tend to achieve higher academic outcomes than those 

with poor interpersonal skills. The findings may suggest that schools in Kyabugimbi Sub County 

should focus not only on academic instruction but also on fostering a positive school climate and 

interpersonal relationships. This could involve implementing programs that encourage teamwork, 

communication skills, conflict resolution, and emotional intelligence. 

The results are in agreement with Vanner et al. (2022) whose study revealed that a positive rapport 

between instructors and students fosters student success in the classroom and creates a welcoming, 

safe environment for all. According to Vanner et al. (2022), positive relationships between students 
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and teachers foster the development of stronger social-emotional skills in them, which raises their 

chances of learning more academic material and gives them the confidence to explore and take 

chances on their assignments. Ultimately, these students perform better in the classroom. The 

findings also agree with Luz (2015) whose study revealed that effective teacher-student 

relationships can support children’s growth in self-regulation, especially in the areas of autonomy 

and self-determination, which enhances their capacity to meet both academic and personal 

objectives. The findings further agree with Li et al. (2022) whose study from the University of 

Missouri revealed that effective teaching and rapid learning are encouraged by positive student-

teacher relationships, which in turn boost academic achievement in students as measured by 

improved test scores and grades. Nonetheless, the results agree with research by Yu et al. (2023) 

which found that academic achievement is more strongly correlated with relationships between 

students and their peers than with relationships between students and their parents or teachers, 

even though the quality of personal relationships significantly and positively correlates with 

academic performance. Lastly, the results confirm the findings of Rimm-Kaufman & Sandilos 

(2015) who assert that raising student-teacher relationships won't result in academic gains on its 

own. They contend that students who experience close, constructive, and encouraging 

relationships with their teachers will outperform students who experience greater conflict in their 

relationships. Lastly, the findings are in agreement with Okello (2018) whose study in Uganda 

revealed that also cast doubt on the value of student-teacher relationships based on health or illness.  

It was discovered that while an unhealthy student-teacher relationship is negatively associated with 

students' academic performance, a healthy student-teacher relationship is positively associated 

with students' academic performance (Okello, 2018). 
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5.2 Conclusions 

The study concluded that there is a strong positive and significant relationship between self-

awareness and students’ academic achievement among O’level students in secondary schools in 

Kyabugimbi Sub County. The findings suggest that self-awareness is a critical factor in academic 

achievement. Students who develop strong self-awareness are likely to continue to achieve 

academically and professionally, as they are better equipped to manage their learning processes, 

set realistic goals, and overcome challenges. By focusing on enhancing self-awareness, schools 

can potentially improve student outcomes, leading to a more effective and holistic educational 

experience. 

The study concludes that there is moderate and positive significant relationship between self-

management and students’ academic achievement among O’level students in secondary schools in 

Kyabugimbi Sub County. The study's findings suggest that enhancing students' self-management 

skills could lead to improved academic outcomes, necessitating a multi-faceted approach involving 

curriculum changes, policy development, parental involvement, and continued research. These 

implications highlight the critical role of self-management in student success and the potential 

benefits of integrating this focus into educational practices in Kyabugimbi Sub County and 

beyond. 

The study concludes that there is moderate and positive significant relationship between 

interpersonal relations and students’ academic achievement among O’level students in secondary 

schools in Kyabugimbi Sub County. The results suggest that fostering positive interpersonal 

relationships among students is crucial for their academic achievement. Schools, parents, and 

communities need to work together to create environments that support and enhance these 

relationships. 
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5.3 Recommendations 

Policymakers might consider developing and implementing policies that prioritize self-awareness 

and management programs in schools. This could involve creating guidelines for schools to follow 

or providing resources for the development of self-management programs, self-awareness 

programs and interpersonal relations at school. 

The findings suggest that integrating self-awareness training into the curriculum could enhance 

academic performance. Schools might consider incorporating self-awareness exercises, reflective 

practices, and activities that promote emotional intelligence into the education curricula. The 

results also suggest that educational curricula should incorporate more components that focus on 

developing self-management skills, such as time management, goal setting, and self-discipline. 

This could be integrated through life skills education or as part of the regular academic syllabus. 

The findings support the creation of interventions aimed at improving students' self-awareness and 

self-management abilities, which could lead to enhanced academic achievement. Such 

interventions could be in the form of workshops, counseling sessions, or extracurricular activities. 

Schools need to develop mentorship programs that can help students better understand their 

strengths, weaknesses, and learning styles, which could lead to improved academic performance. 

The results also highlight the need for robust counseling and guidance services within schools to 

help students develop self-management strategies that can positively impact their academic 

performance.  

Teachers could be trained to help students develop self-awareness, which in turn could improve 

academic outcomes. This may involve professional development on how to create a classroom 

environment that fosters self-reflection and self-regulation. Educators may also need to be trained 
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to foster self-management skills in students, recognizing its importance in improving academic 

outcomes. Teachers could use strategies that promote student autonomy and responsibility in 

learning. Teachers could consider tailoring educational support and teaching to individual students 

based on their self-management abilities. Students who struggle with self-management might 

benefit from additional resources, such as mentorship programs or peer support systems. 

The findings could be used to educate parents on the importance of fostering self-awareness in 

their children. Parents could be encouraged to engage in activities at home that promote self-

reflection, goal setting, and self-assessment. A focus on self-awareness might lead to the 

promotion of supportive home environments where students feel safe to express themselves and 

reflect on their experiences, contributing positively to their academic performance. Parents and 

guardians might also be encouraged to support the development of self-management skills at 

home. This could include setting routines, encouraging goal-setting, and promoting responsible 

behaviors that align with academic success. The findings further suggest the importance of 

involving parents in fostering positive interpersonal relationships at home, as this can extend to 

students' interactions at school and contribute to their academic achievement.  

Community-based programs could be developed to support students in enhancing their self-

management skills, especially in rural or under-resourced areas like Kyabugimbi Sub County. This 

might involve collaborations between schools, local governments, and non-profit organizations. 

Schools and educational stakeholders may need to invest in tools and resources that help students 

build self-management skills. This could include educational technologies, learning management 

systems, and self-assessment tools that encourage independent learning and self-discipline. 
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5.4 Policy Implications 

The results could influence educational policymakers to prioritize the development of self-

awareness and self-management as part of the national education agenda. Policies might be 

developed to ensure that self-awareness, self-management and interpersonal relations are key 

components of the educational system. Traditional methods of evaluating student performance 

might evolve to include assessments of self-awareness, self-management and extent of 

interpersonal relations thereby encouraging students to develop these skills alongside academic 

knowledge to improve their academic achievement. 

5.5 Suggested Areas for Further Studies 

The researcher encourages further research to explore the relationship between socioemotional 

learning and academic achievement in different contexts, such as in other regions, age groups, or 

educational levels. This could lead to a broader understanding of how self-awareness, self-

management and interpersonal relations impact student academic achievement. Other 

socioemotional learning competences such as self-regulation and social awareness need to be 

integrated within the scope of socioemotional learning. 

Future studies might focus on testing specific interventions designed to enhance self-awareness 

and measure their direct impact on academic achievement, providing more concrete evidence for 

educational practices. 
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